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ABSTRACT 
 
  
 

Communication Tools for Teachers: A Guide for Improving 
 

Teacher-Parent Communication 
 

By 
 

Yesenia Preciado 
 

Master of Arts in Education, 
 

Elementary Education 
 
 
 

This graduate project focused on ways to improve teacher-parent communication 

through the use of various paper and electronic tools. The tools included in this project 

are part of my own communication system, as well as those of colleagues who were open 

and willing to share their time-tested and effective tools. Whether paper or electronic, the 

tools included in this project can be used by teachers in their own classrooms to enhance 

communication with parents, and each tool is ready for implementation.  

Tools were described in terms of purpose, grade-level applicability, type of 

communication (one- or two-way), frequency of use, and for electronic tools the 

device(s) required to utilize the tool. Each was rated according to the user-friendliness 

and educational benefit to the teacher scale developed for purposes of this project. The 

tools were organized by purpose (i.e., beginning of the year, homework, behavior, 

academic progress report, parent-teacher conference sign-up, etc.). The appendices 

contain a variety of both electronic and paper tools, with several examples of each that 

have been used effectively in classrooms. All communication tools included in this 
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project are free of charge to ensure immediate implementation. The project concludes 

with a discussion of implications and suggestions for teachers in designing, 

implementing, and utilizing communication tools in order to improve teacher-parent 

communication.  
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CHAPTER ONE 

Introduction 

Scenario 1 

9:10 a.m.: Teacher uses ClassDojo application on her phone to mark student for an off-task behavior. 

10:30 a.m.: Student tells teacher, “My mom texted me that why was I off task!” Teacher smiles to herself 
and thinks, I love technology! 

Scenario 2 

9:13 a.m.: Teacher uses ClassDojo application to mark a student for an off-task behavior. Student gets 
upset and tells another student, “Shut up!” 

9:14 a.m.: Teacher uses ClassDojo to take a point away from the same student, this time for foul language. 
Student exhibits a negative attitude and yells to the teacher, “I hate this school!” 

9:15 a.m.: Teacher uses ClassDojo to take a point away from the same student, this time for being 
disrespectful. 

10:00 a.m.: Student is called to office per parent request. The student’s parent, having logged into 
ClassDojo, noticed the three consecutive negative behaviors. The parent has a talk with the child regarding 
his behavior.  

10:30 a.m.: Student returns to class, with a written letter of apology for the teacher. Teacher thinks, Do I 
love technology? 

 

These scenarios are not uncommon occurrences in my classroom, the two having 

happened in the same week. The two scenarios provide a context for this project, pointing 

out that immediate responses from parents may occur when teachers use communication 

technology as part of the behavior management system. Thanks to recent advances in 

technology, teacher to parent communication has taken a turn for the better. I can 

communicate instantly with individual parents, groups of parents, or the entire class with 

the touch of a button. Within nine years of teaching, I’ve gone from hand-written notes 

and memos, to e-mails, websites, and text messages! However, these technological 

changes also mean that parents have options for communicating instantly with me as 

well. 
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With increasingly busy lives, it can be quite challenging not only for teachers to 

communicate with parents, but also for parents to communicate with teachers. Today’s 

fast-paced society has schools, parents, and teachers responding to increased expectations 

and economic pressures, with less time available, making face-to-face communication 

between home and school almost nonexistent. However, cooperation and communication 

between parents and teachers is key to maximizing children’s educational experiences 

(Epstein, 1995; Welch & Tisdale, 1986). Educators must find the means possible to keep 

the lines of communication open, thus enhancing teacher-parent relationships which have 

historically shown a significant effect on student learning and achievement (Ames, et al., 

1995; Connors & Epstein, 1994; Henderson & Berla, 1995; Henderson & Map, 2002). If 

teachers communicate clearly, effectively, and consistently with their classroom parents, 

then parents will in turn reciprocate communication and feel motivated to take part in the 

classroom (Ames, et. al., 1995; Graham-Clay, 2005). Effective communication opens the 

door for involvement. Parent involvement affects student motivation. Therefore, teachers 

have the greatest effect on both parent involvement and student motivation, a relationship 

that all starts with communication. 

While I was growing up in the late 1980s and early 1990s, the only forms of 

communication employed by my K – 12 teachers were either on paper, face-to-face, or 

via telephone calls. Notes were the standard form of communication, but telephone calls 

were a more urgent method, normally reserved for dire situations. As students progress 

through the grades, teachers find maintaining communication with parents increasingly 

difficult due to the large number of students that they teach. Teachers in middle and high 

school typically communicate with parents only when there is a problem, whether the 
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reason for the contact is academic or behavioral (Ramirez, 2001). Having been an 

average student, I can still remember the one time a teacher contacted my parents. My 

senior year of high school I took AP Statistics. Although I had earned an A during the fall 

semester, my grade had dropped to a C sometime in the spring. When my teacher asked 

why, I told her I had started working part-time and I would sometimes get home late and 

not be able to do homework. She called my father and talked to him about her concern 

over the drop in my grade. Getting a phone call from the teacher made my father realize 

the severity of the issue, and I was no longer allowed to work on school nights. Having 

graduated from high school almost 15 years ago, I do not remember most of my teacher’s 

names; but I do remember the name of the teacher who called home.  

Although some forms of communication still stand the test of time, teachers must 

utilize a variety of tools from their teaching “tool belt” in order to meet the needs of 

parents. As a teacher, I try to use a variety of innovative communication methods with 

parents – some old school and some new. In gathering materials for this project, I have 

seen the evolution of my own communication tools. I started out with the same methods 

used when I was a student: handwritten notes, letters/memos, phone calls, and face-to-

face interactions with parents. However, there are inefficiencies in these types of 

communications. I would get frustrated when I would find paper communications on the 

school yard, left behind in the classroom, or stuffed inside a student’s backpack – unread. 

Sometimes when I would call home, there would be no answer, a full voicemail inbox, or 

worse, a disconnected phone number. I knew there had to be more efficient methods to 

communicate with parents, ones that would not get tossed, crumpled, erased, or lost in the 

abyss of a backpack. 
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The tools I have acquired in the last nine years have been developed through my 

own teaching experience, research, and/or interactions and discussions with other 

teachers. In my experience, teachers tend to stay in their own world (the classroom), so 

when an opportunity arises for teachers to learn from each other, the experience can be 

quite eye-opening, especially for a newer, less experienced teacher. Three events in 

particular changed my approach and view of teacher-parent communication: 1) a 

professional development session presented by a group of first grade teachers at my 

previous school; 2) teaching kindergarten; and 3) completing an action research project in 

a university course.  

The first event, the professional development session, made me realize how a 

simple letter or form can open the doors for parents and improve teacher-parent 

relationships. One form that was shared that afternoon that I remember in particular was 

simply a blank page with instructions at the top to “write about what you would like me 

to know about your child.” Some parents, the teacher commented, would not write much, 

or at all; but others would fill the page, in which case the teacher gained very important 

information regarding the child and his/her family.  

The second event, teaching kindergarten, was a whole new experience altogether. 

Having previously taught third grade for four years, I was not accustomed to the constant 

contact and face-to-face communication with parents. Kindergarten parents have to walk 

their child to the classroom in the morning and pick them up at the door at the end of the 

day, so face-to-face parent communication became an everyday occurrence. Many of the 

communication tools included in this project were created at that time to engage the 
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handful of parents who could not be physically present everyday, and to enhance 

communication of those who could.  

The third event that changed my approach and view of teacher-parent 

communication was the completion of an action research project in a university course in 

the Spring of 2013. After having read a chapter in one of our textbooks in which a teacher 

examined her communication practices, keeping track of how and how often she 

communicated with her classroom parents, I decided to investigate my own 

communication practices. As a result of my investigation, I found that most of my 

teacher-parent communication was face-to-face, while the majority of my parents 

preferred to communicate via e-mail and/or text messaging. In my literature review, I 

found that teacher-parent communication is an area that has long been neglected by 

teacher education programs and professional development, despite the research citing its 

importance to student learning and achievement.  

Parents are a pivotal part of their children’s success. Teachers can enable or 

disable parental involvement and support, therefore having a great effect on parents, 

students, and schools. Although there have been recent laws requiring more parental 

involvement in schools (Goals, 2000; NCLB), establishing and maintaining connections 

with parents and involving them in the classroom is up to each individual teacher. The 

first step in involving parents more fully in their children’s education is more 

communication between teachers and parents. 

This project is an effort to address the gross negligence of teacher-parent 

communication in professional development and teacher education programs. The main 

purpose is to promote awareness of the importance of teacher-parent communication and 
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to help teachers become familiar with a selection from the vast number of communication 

tools currently available. I have compiled a collection of communication tools for 

teachers. These resources are gathered from my own personal collection, from tools used 

effectively by colleagues, as well as those in the public domain. Many of these resources 

can be found on the Internet or from various application stores and downloaded to cell 

phones, computers, and tablets.  

 This project includes a review of the literature on teacher-parent communication, 

which will highlight the following: 

• Six types of parent involvement, which includes communication 

• Effect of teacher-parent communication on student learning 

• Avenues of communication 

• Modes of communication 

• Teacher perceptions 

• Parent perceptions 

• Barriers to communication 

• Overcoming communication barriers 

• The role of technology 

Chapter three will review the methodology of the project, such as how and when 

the tools were collected and/or designed, and what procedures were involved in the 

design of the project. Chapter four will include over 50 communication tools that K – 12 

teachers can use on a yearly, monthly, or weekly basis, each with a description and rating 

on its user-friendliness and benefit to education. Chapter five will discuss the 
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implications of teacher-parent communication and give further advice for teachers in 

designing, implementing, and utilizing communication tools. The appendices include a 

selection of electronic and paper communication tools designed for varying educational 

purposes in an effort to improve teachers’ communication practices. 
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CHAPTER TWO 

Review of the Literature 

“It takes a village to raise a child” – African Proverb 

Indeed, it continues to be the responsibility of the village: the family, school, and 

community, to raise children. Epstein (1995) described the relationship between schools, 

parents, and the community as “overlapping spheres of influence” that establish the 

context in which children succeed in school and later in life (p. 82). Epstein emphasized 

the importance of a partnership between schools, families, and the community, 

suggesting that relationships between these three “spheres” enhanced student 

achievement and encouraged families’ participation in their children’s education. These 

three spheres – the school, family, and community – should overlap, and put the child at 

the center of the relationship. This review of the literature will focus on one means of 

improving family/school/community relationships: communication. 

Parent Involvement 

Research suggests that school-family partnerships may help to promote student learning 

and success in school. In a meta-analysis of fifty-one studies, Henderson and Mapp 

(2002) found that students whose families were engaged with school were more likely to 

earn higher grades and enroll in higher-level programs, stay in school, and enroll in 

postsecondary education, regardless of socioeconomic status or family background. 

According to Constantino (2003), the home learning environment has an effect on 

achievement that is three times as large as family socioeconomic status. Henderson and 

Berla (1995) synthesized sixty-six studies on family involvement and found the following 

student benefits: a) higher grades and test scores, b) better attendance and homework 
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completion, c) fewer placements in special education, d) more positive attitudes and 

behavior, e) higher graduation rates, and f) greater enrollment in postsecondary 

education. Ziegler (1987, as cited in Constantino, 2003) stated that students whose 

parents are aware of what their children are learning in school, who are in regular 

communication with their teachers, and who help to reinforce schoolwork show higher 

achievement all the way through secondary school. These findings stress the importance 

of school-family partnerships, the degree of effect that parent involvement has on 

schooling, and the role that each stakeholder plays in the life of a child. 

Legislation on Parent Involvement 

 Recent legislation has required increased levels of parent involvement in schools. 

The reauthorized Elementary and Secondary Education Act (ESEA), also known as the 

No Child Left Behind Act (NCLB) of 2001, established parent involvement requirements 

for schools and districts in Title I and Title II – Part D (Wisconsin Department of Public 

Instruction, 2005). Title I of NCLB requires every district and school to develop jointly 

with parents a written parent involvement policy. The parent involvement policy must 

detail the ways the district will involve parents in school improvement plans, coordinate 

and integrate parent involvement strategies such as limited English proficiency programs, 

and identify barriers to parent involvement, especially to parents who have limited 

English proficiency or who are economically disadvantaged. Additionally, a school-

parent compact must be developed that describes: the school’s responsibility in providing 

high-quality curriculum and instruction, parents’ responsibilities for supporting children’s 

learning, and the importance of ongoing parent-teacher communication. In order to 

accomplish this, schools and districts are responsible for educating teachers, 
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administrators, and other school staff about the methods and value of reaching out to 

parents. Schools and districts must also arrange conferences at school or at other 

locations and at various times deemed more conducive to parent schedules, to maximize 

parent participation. 

 The other section of NCLB that requires parent involvement is not as descriptive 

and demanding as Title I. Title II, Part D – Enhancing Education through Technology, 

requires school districts applying for these funds to have effective use of technology in 

place for promoting parent involvement and increasing home-school communication. 

Thus, NCLB has mandated a variety of intensive school-parent interactions, including 

effective systems of communication.  

Types of Parent Involvement 

For purposes of this project, Epstein’s framework of six major types of 

involvement will be utilized (see Table 2.1). Epstein’s work on parent involvement is the 

most influential and often cited in education. According to Epstein (1995), parent 

involvement is a multidimensional framework that includes parenting, communicating, 

volunteering, learning at home, decision-making, and collaborating with the community. 

Communication is only one form of parent involvement, yet it is the first stepping-stone 

into the other five forms of involvement. In her six-type model of parent involvement and 

“caring,” Epstein defined Type 3 Communicating as the design of effective forms of 

school-to-home and home-to school communications about school programs and 

children’s progress. Epstein argued that, “Communications should offer two-way, three-

way, and many-way channels of communication that connect schools, families, students, 

and the community” (p. 86). Effective forms of communication should reach and engage 
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all families in the best ways in order to truly establish a partnership with the teacher and 

school. Examples of communication may include yearly conferences for every parent, 

language translations as needed, regularly sending notices, memos, newsletters, and other 

communications, scheduling phone calls, and giving clear information on school policies 

and programs. 

Table 2.1 Epstein’s Six Types of Parent Involvement 

Type 1 
Parenting 

Type 2 
Communicating 

Type 3 
Volunteering 

Type 4 
Learning at 

Home 

Type 5 
Decision-
Making 

Type 6 
Collaborating 

with the 
Community 

Refers to the 
home 

environment, and 
making it 

conducive to 
learning. Schools 

may offer 
suggestions on 

how to establish 
a home 

environment that 
supports 

learning, offer 
parent education 

courses, and 
provide family 

support programs 
that assist with 

health, nutrition, 
or other services. 

Refers to the one- 
and two-way 

dialogue between 
parents, teachers, and 

other school staff. 
Schools engage in 

communication 
practices with parents 

by designing 
effective forms of 

school-to-home and 
home-to-school 
communications 

about the school’s 
programs, as well as 

each individual 
child’s progress. 

Involves the 
recruitment and 
organization of 

parents in 
helping in the 

classroom, 
supporting 

school 
functions, and 

creating 
structures to 
provide all 

families with 
needed 

information. 

Refers to the 
opportunities 
to enhance 

learning 
outside of 

school, such as 
providing 
access to 
books or 

computers, 
visiting the 
library, and 
monitoring 
homework. 

Involves the 
development 
of parents as 

leaders and the 
inclusion of 
parents in 

school 
decision-
making 

groups, such 
as the Parent 

Teacher 
Association 

(PTA), or local 
school board. 

Involves the 
identification and 

integration of 
resources from the 

community to 
strengthen school 
programs, family 

practices, and 
student learning, 

such as 
establishing 

partnerships with 
civic, cultural, 

health, recreation, 
and other agencies 
and organizations. 

Modified by Preciado, 2014 (Epstein, 1995) 

Descriptors of Communication 

Subliminal Communication Signals 

Teachers send visible and invisible signals everyday that parents both consciously 

and unconsciously use to develop their “perceptual collage” that defines who teachers are 

(Banach, 2007, p. 4). Each parent’s perceptual collage is complex, and results from 

information obtained from individual teachers, other teachers, principals, administrators, 

the media, and impressions of the school. In order to create a positive perceptual collage, 
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teachers must understand the forces that influence parents’ perceptions and take charge of 

communication related to the teacher and the classroom. Constantino (2003) states that 

schools subliminally send signals to parents about the school culture within; from the 

condition of the parking lot, sidewalks, landscaping, cleanliness of the main doors, to the 

first encounter with staff in the main office, all of these communicate a message to 

parents, whether it is positive or negative, as to whether parents are welcome or 

unwelcome.  

Avenues of Communication 

Teacher-parent communication varies in its mode, frequency, and intent. Graham-Clay 

(2005) described the various avenues of communication. She described communications 

as being one-way or two-way. One-way communications include any form of written 

communication, such as notes, newsletters, and school-to-home notebooks. One-way 

communication is a “permanent product” (p. 119), meaning, once you write and send, 

changes cannot be made. Also, one-way communication does not offer parents the 

opportunity to respond immediately in the same way that a telephone call or face-to-face 

communication would allow. In contrast, two-way communication involves interactive 

dialogue between teachers and parents, such as that during a phone call or parent-teacher 

conference. Graham-Clay concluded by stating that just as skilled as teachers are in 

teaching, they need to be equally as skilled in communicating with the parents of their 

students in order to create strong school-home partnerships and increase parent 

involvement. Since Graham-Clay’s 2005 research, both one- and two-way 

communications have been improved and enhanced with new forms of technology, such 

as websites, blogs, and software applications. Although Voicemail, e-mail, websites, and 
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other two-way communication systems are widely established in connecting schools to 

homes, the telephone continues to have the advantages of familiarity, ease of use, and 

access. 

In addition to one-way and two-way communication, Thompson and Mazer 

(2008) identified the medium of communication as being either rich or lean. Rich media 

communications are those that allow for a variety of communication cues, such as natural 

language and the capacity for immediate feedback. The richest media would be face-to-

face communication (FTF). Lean media are described as written documents. Findings by 

Thompson & Mazer suggested that parents and teachers prefer FTF communication for 

negative messages, while e-mail or other lean media are better equipped for neutral or 

positive messages. Findings also suggest that teachers use a combination of modes for 

effective teacher-parent communication. 

Banach (2007) stated that communication methods range from formal to informal. 

Formal communications are written documents, print or electronic, that are scheduled and 

one-way, such as a monthly newsletter or web-site posting. These types of messages are 

generic and impersonal, usually written for reasons of time and energy. According to 

Banach, formal messages are more likely to be ignored, rejected, analyzed, or criticized.  

Informal communications are usually oral, two-way, and unscheduled. Examples of 

informal communications would be a telephone call to or from a parent, or an impromptu 

meeting before or after school. Informal messages are likely to be received, accepted, and 

understood. There are also semiformal communications, which can be a combination of 

both formal and informal, such as parent committees, meetings, or small group 

discussions, and also a combination of letters and one-to-one exchanges with parents. 
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These three types of communication constitute Part One of Banach’s ABC Inventory of 

Teacher-Parent Communication: a) formal methods, b) semiformal methods, and c) 

informal methods. Teachers must use a variety of communication methods in order to 

meet the needs of parents.  

Modes of Communication 

Traditional methods, or modes, of teacher-parent communication include phone 

calls, notes home, and face-to-face communication (FTF). Due to advances in 

technology, the face of communication as we know it is changing and evolving, even at 

the classroom level. Teacher-parent communications may now include electronic mail (e-

mail), classroom web pages, blogs, and text messaging. Thompson & Mazer (2008) 

concluded that parents now prefer to communicate with teachers via e-mail over more 

traditional methods of communication. Some advantages that e-mail has over more 

traditional methods of communication, such as phone calls, include its asynchronous 

nature. Teachers are able to e-mail parents at any time, without having to worry about 

interrupting a family’s dinnertime or calling when no one is home. Similarly, Tobolka’s 

action research project (2006) suggested that electronic communication provided parents 

with more knowledge about daily school activities, and students’ interest in their work 

also improved. 

Teacher Practices and Perceptions 

Banach (2007) offered a caveat for teachers: effective communication is not 

another thing to do; it should be the essence of what teachers do. Teaching not only 

includes classroom interactions between teachers and students, but also a full range of 

professional responsibilities employed by educators. Domain 4C of Danielson’s 
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Framework for Teaching (2007), which is now being used by school districts in their 

teacher evaluation systems, calls on the importance of teachers communicating with 

families. Student learning is enhanced when families are involved and informed. 

According to Danielson, teachers need to provide: 1) information about the instructional 

program; 2) information about individual students; and 3) engagement of families in the 

instructional program. Within these three “elements,” there are four levels of 

performance: unsatisfactory, basic, proficient, and distinguished. A “distinguished” level 

of performance is described as follows:  

a) Teacher provides frequent information to families, as appropriate, about the 

instructional program. Students participate in preparing materials for their 

families;  

b) Teacher provides information to families frequently on student progress, with 

students contributing to the design of the system. Response to family concerns 

is handled with great professional and cultural sensitivity;  

c) Teacher’s efforts to engage families in the instructional program are frequent 

and successful. Students contribute ideas for projects that could be enhanced 

by family participation (p. 100).  

It is nearly impossible to be a good teacher unless you are also a good 

communicator. In a survey of over 100,000 parents, students, and teachers, Banach 

(2007) revealed opinions about “good” teachers and “good” schools. Some opinions 

expressed about good teachers and schools were that a good teacher is competent, has a 

caring attitude, takes an individual interest in each student, makes comments about each 

student’s work, and keeps parents continuously informed about their child’s progress or 
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lack thereof. Good teachers also have good teacher-parent communication that is 

frequent, timely, straightforward, and honest (p. 5). The surveys also indicated that 60 

percent of teachers believe they do a good job communicating with parents, which leaves 

40 percent believing otherwise.  

Teachers are expected to communicate with families, yet the frequency, variety, 

and quality is up to each individual teacher. According to Rudney (2005), experienced 

teachers know that frequent, positive communications with parents will help build better 

relationships before problems occur. Although at the onset of each new school year 

teachers pledge to improve their communication efforts, the reality is that their daily 

rituals and duties make it difficult for them to do so. Communication between teachers 

and families are usually made when there is negative information about grades, 

achievement, or behavior (Constantino, 2003; Ramirez, 2002). In order to build positive 

teacher-parent relationships and enhance a positive school culture, teachers need to 

establish positive contacts with families, such as phone calls, post cards, notes, good 

news grams, and other forms of communication that send positive messages. Successful 

teachers realize that good communication is a two-way street, and understanding what 

parents want and need is vital.  

Positive communication is key. Too often teachers’ communication with parents 

revolves around negative disciplinary actions or grades. In communicating with parents, 

Berger (2008) advocated using the “sandwich” approach to maintain a positive 

relationship with parents and keep the lines of communication open. Berger 

recommended beginning communications, especially parent conferences, with pleasant 

and positive items before proceeding with negative comments or concerns, and then once 
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again ending with a positive summary. Similarly, Bender (2005) encouraged beginning 

communications positively; the feelings of goodwill that positive comments generate help 

foster a more receptive environment when covering unpleasant topics becomes 

unnecessary. Ramirez (2001) suggested that teachers make positive contacts early on to 

open the lines of communication and become allies with parents. Ramirez stated that this 

type of communication might foster mistrust not only of parents toward teachers, but also 

of teachers toward parents. By making positive contact early on, teachers will be better 

able to communicate issues later on in the school year. Additionally, communication 

sends messages that either welcome or disenfranchise families, and teachers need to 

choose the tools and methods that are both meaningful and culturally sensitive (Eberly, et 

al., 2007; Linse, 2010). Ultimately, parents remember teachers’ patterns of behavior, 

whether they are positive or negative. According to Rudney (2005), parents remember 

when their children’s teachers… 

• Show a personal interest in their children…and when they don’t. 

• Communicate openly and frequently…and when they don’t. 

• Respond to problems with concern and understanding…and when they don’t. 

• Give extra help and time to children when necessary…and when they don’t.  

(p. 38) 

Seitsinger, Felner, Brand, and Burns (2008) found that teacher practices in contacting 

parents were found to be significantly related to student academic adjustment and 

achievement, as well as parent reports of the school’s contact performance. Seitsinger, et 

al.’s large-scale longitudinal study included data collected over five years that included 

35,000 teachers from urban, suburban, and rural elementary and secondary schools in 24 
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states. The researchers found the top three reasons that teachers communicated with 

parents was to (a) provide information regarding student performance and problems, (b) 

provide information and suggestions to increase parent involvement in academics, and (c) 

give suggestions for connecting with heal and community services. In addition, 

Seitsinger, et al. found that teachers in elementary school reach out to parents more often 

than secondary school teachers. Their findings are consistent with Ramirez (2001 & 

2002) that there is a decrease in teacher-parent communication at the secondary level.  

Parent-Teacher Conferences 

School conferences traditionally take place either after school or during the school 

day. Some families, especially those where both parents are working or single-parent 

families, endure great difficulty in attending conferences at the teacher’s prescribed time, 

or at all. Attending meetings can result in loss of wages, either in the form of childcare, or 

taking time off work, which creates more economic difficulties for families, not to 

mention the issues of traveling to and from school. Not every family has access to 

transportation, so attending a conference may result in incurred feeds for the parent. 

(Constantino, 2003; Ramirez, 2001; Ramirez, 2002). Language barriers may also affect a 

parent’s ability to attend a conference. There are also times when the notification of 

conferences is not in the family’s native language, or it arrives too late for them to be able 

to make arrangements to attend. When these barriers occur, teachers have the impression 

that families are apathetic toward their child’s education, when in reality the teacher 

and/or school does not understand the family’s situation. 
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Teacher Attitudes and Perceptions 

Families cannot be involved if teachers do not see family involvement as their 

responsibility. In a survey of 150 teachers by Connors and Epstein (1994), 90 percent of 

teachers felt that family involvement was necessary. However, when asked if it is the 

teacher’s responsibility to involve families, only 32 percent of teachers agreed. While the 

majority of teachers recognized the importance of school/family relationships, a minority 

were willing to admit that involving families was the teacher’s responsibility. This 

discrepancy in perceptions shows that not all teachers are willing to take the steps 

necessary to engage families. 

Rudney (2005) urged teachers to change their thinking from “what can a parent 

do for me?” to “what can I do for parents?” Schools and/or teachers will often install 

roadblocks to effective communication without realizing that they have done so; other 

times, roadblocks are intentionally set up. Berger (2008) described five types of roles that 

schools and/or teachers take on that create roadblocks which hamper communication 

between teacher/school and home: a) authority-figure role; c) sympathizing-counselor 

role; d) pass-the-buck role; e) protect-the-empire role; f) busy-teacher role. The first 

roadblock, authority-figure role, occurs when teachers and administrators act superior to 

parents, often neglecting opportunities to include parents as equals in the educational 

process of their child(ren). Parents are locked out of decision-making processes, and seen 

as only able to impart information to and not from. Sympathizing-counselor role, the 

second roadblock, describes when school personnel focus on consoling parents over a 

child’s mishaps, not taking advantage of opportunities to collaborate and focus on student 

achievement. Pass-the-buck role refers to when school personnel refer parent’s concerns 
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to other departments or people, sometimes giving parents the impression that the school 

is deliberately stalling or delaying their child’s learning. A united, close-knit staff can 

give the impression that the “fort” (i.e. school) is impenetrable by parents; this is the 

protect-the-empire role. School staff needs to be inclusive of all stakeholders in the 

educational setting and keep all lines of communication open. The final roadblock is the 

busy-teacher role. Teachers may claim that they do not have time to communicate with 

students’ parents; however, with an infinite number of both professional and personal 

responsibilities, in and out of school, teachers must set aside time to communicate, and 

overcome all roadblocks. 

Ramirez (2002) shed light on the conscious, and sometimes subconscious, 

negative attitudes educators have toward parents. Noticing several negative depictions of 

teacher-parent relationships displayed as cartoons in educational research journals, 

Ramirez began to question the assumptions and attitudes of teachers toward their 

students’ parents, and the messages imbued towards pre- and in-service teachers. 

Teachers may receive these negative, antagonistic messages as anti-parent, thus lessening 

their disposition toward parents and parent involvement. Another portrayal of parents is 

of their lack of interest in their child’s schooling and not wanting to be involved.  As 

Ramirez stated, the reality is that parents DO want to be involved, however, several 

factors limit or exclude their participation in school events: a) work schedules; b) lack of 

day care; c) lack of transportation; d) teachers not wanting/welcoming parents on 

campus; d) negative memories of their own schooling experiences; e) insufficient 

information sent by the school; f) schools making parents feel unwelcome; g) lack of self-

esteem; h) teachers “speaking down” to parents; i) lack of trust for school officials; j) a 
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negative school atmosphere; and k) scheduling school events during the workday. 

Ramirez urged teacher education programs and in-service trainings to, at the very least, 

make teachers aware of parents’ feelings toward involvement and the obstacles that 

prevent them from becoming involved.  

Parent Preferences, Practices, and Perceptions 

Parents want to know if their child is safe, what their child is learning, how they 

are progressing, and if they are struggling academically or behaviorally (Freytag, 2001). 

Parents concerned with how they are going to put food on the table will have little energy 

to be concerned about their child’s educational needs. Maslow’s hierarchy of needs 

(1968, as cited in Berger, 2008), “stresses that basic needs must be met before a person 

can climb higher rungs of the ladder toward self-actualization” (p. 132). Parents facing 

unemployment, and in some cases even deportation, will not be as involved in their 

children’s schooling, and will need extra support in building positive, effective 

partnerships. These various debilitating situations, coupled with previous schooling 

experiences and economic pressures, can cause some parents to stay away from the 

school. There are, however, some parents that tend to dominate schools and are extremely 

involved. According to Berger (2008), there are five categories of parents: a) parents who 

avoid schools like the plague; b) parents who need encouragement to come to school; c) 

parents who readily respond when invited; d) parents who are comfortable and enjoy 

involvement; and e) parents who enjoy power and are overly active. Each parental type 

will require different responses from the teacher, some with more encouragement and 

support, and others with significantly less.  
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Ames, de Stefano, Watkins, and Sheldon (1995) found that parents’ sense of 

comfort with the school, their reported level of involvement, and overall evaluations of 

the teacher were higher when they received frequent and effective communications. Their 

study was part of a longitudinal project examining the relationship between parent 

involvement and school-to-home communications. The researchers sampled 35 teachers, 

ranging from second grade to fifth grade, from four midwestern school districts. The 

researchers implemented an intervention program that was designed to increase the 

frequency and content of their teacher-parent communications. The communication 

practices included: a) classroom newsletters, b) information about classroom learning 

activities, c) progress reports on child’s performance, d) notes about their child’s 

accomplishments and improvement, e) ideas about how to help children learn, and f) 

activities for parents to do together with their children. These researchers concluded that 

when parents viewed the communication practices as frequent and effective, parents 

reported feeling more involved in their child’s learning and more comfortable with the 

school, which in turn may mediate the relationship between school and home 

communications and parent involvement. 

Parents may feel excitement and anticipation, or dread and anxiety, about their 

children’s schooling depending on their past school experiences. Cultural and social 

backgrounds also affect parents’ attitudes toward school, as well as current pressures. 

Berger (2008) described six parent roles that inhibit communication: 

• Protector Role – These parents protect their own egos and overprotect their 
children. Parents subconsciously view their children as extensions of themselves, 
and take any criticism or negative messages personally. Parents put up a shield 
against “attack”, and make it very difficult to communicate. 
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• Inadequate-Me Role – These parents avoid participating and going to school 
events because they feel as if they do not belong. Many parents do not feel 
comfortable talking to school personnel and find it difficult to communicate their 
feelings or desires.  

 
• Avoidance Role – This category features both parents that avoid the school due to 

their difficulties in school growing up, as well as parents who do not respect the 
school and/or its treatment of parents and students.  

• Indifferent-Parent Role – Due to financial and time pressures, these parents shift 
their parental responsibilities to others, in this case, schools. These parents do not 
feel that they make a difference in their child’s life. 
 

• Don’t-Make-Waves Role – Parents who take on this role are unwilling to be 
honest with their concerns because they feel that the school or teacher will take it 
out on their child. 

 
• Club-Waving-Advocate Role – These parents are the opposite of the “inadequate-

me” or the “don’t-make-waves” parents, and sometimes get carried away with 
their devotion to their children, which they may exhibit through power play. 
These advocates become overt in their desire to change school policies that affect 
their children. 

 
Berger (2008) emphasized the importance of handling each parental role with care and 

attending to the needs of each parent. The remedies are as varied as the roles; ranging 

from encouragement and early communication, to offering parents opportunities to be 

leaders, teachers need to be creative in determining which type of communication best 

suits each role. Research shows that schools and teachers need to take the necessary steps 

to engage families in order to help them overcome any negative feelings toward schools 

(Berger, 2008; Constantino, 2003; Freytag, 2001; Linse, 2011). 

Parent Communication Practices 

 Parents’ communication practices are evolving. Communication practices now 

include e-mailing and communicating via websites, as well as text messaging and video 

conferencing (Lewin & Luckin, 2010; Thompson, 2008; Thompson & Mazer, 2012; 

Tobolka, 2006). The Internet broadens parents’ opportunities to be involved with their 
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child’s school without having to physically be there, and the asynchronous nature of 

certain modes make them viable options for parents who are short on time. In their study 

of data from over 2,700 schools in Florida, Hohlfield, Ritzhaupt, and Barron (2010) 

found that the use of e-mail and websites is on the rise at all school levels.  The 

researchers claimed that information and communication technology (ICT) can be used 

as a bridge between schools, families, and the community, and can be a viable tool in 

increasing family involvement.  

 Thompson (2008) reported an increase in the level of parental involvement and 

parent-teacher communication at the elementary and secondary level due to the use of 

ICT. In his interview of 30 parents and 30 teachers, and analysis of over 341 parent-

teacher e-mail messages, Thompson found that parents preferred communicating with 

teachers via e-mail. Parents preferred the use of e-mail to communicate due to its 

asynchronous nature, convenience, and ability to give and receive immediate feedback. 

Thompson also found that parents typically initiated e-mail communication more 

frequently than teachers because parents had easier access to teachers’ e-mail addresses 

(1 – 6 e-mails for parents compared to 20 – 150 for teachers), and parents were 

responsible for fewer children.  

 In their 2012 study, Blau and Hameiri examined teacher-family online 

interactions and gender differences in parent involvement. The data included three years 

of teacher-parent online interactions in seven Israeli schools. The researchers found a 

significant gender difference in parental involvement in the form of logging onto an 

online system in order to receive academic updates and information on their child, with 

mothers having a higher level of online parental involvement than fathers. Also 
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significant were their findings on teacher-parent interactions: parents’ communication 

practices increased when teachers engaged in higher amounts of communication with 

parents. In other words, the more teachers initiated communication with parents, the more 

parents engaged in communication with the teacher.  

The Role of Culture in Communication 

Parents that come from different cultural backgrounds may face culture clashes in 

terms of parent involvement. Loera, Rueda, and Nakamoto (2011) found that although 

Latino/a parents had high hopes and expectations for their children’s education, they 

feared that they were being disrespectful and/or meddling in the teacher’s business if they 

were more involved. The American school culture, and the Chinese and Latino cultures, 

are clashing in terms of their view of parent involvement.  

Several studies have been conducted on parent involvement in English Language 

Learner (ELL) families. Using data from the Early Childhood Longitudinal Study-

Kindergarten Cohort, Turney and Kao (2009) analyzed parental involvement of minority 

immigrant parents. Parental involvement was classified as follows: (a) attending open 

house or back-to-school night, (b) attending a PTA meeting, (c) going to a parental 

advisory or policy council group, (d) attending a parent-teacher conference, (e) attending 

a school or class event, (f) volunteering at the school or serving on a committee, or g) 

participating in fundraising for the school. Parent participation rates were higher than in 

the Ji & Koblinsky study (2009). Whereas only 35% of the Chinese immigrant parents 

from the Ji & Koblinsky study reported having attended a parent-teacher conference, 

86% of parents in the Turney & Kao study reported attending a parent-teacher 

conference. The minority immigrant parents in the sample were also more likely to attend 
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a PTA meeting (36%) or a parental advisory group meeting (9%), when compared to 

Chinese parents, who reported not attending PTA or advisory group meetings at all.    

In their 2010 study, Harper and Pelletier compared the communication and 

involvement of parents who spoke English as a first language (EL1) with parents who 

were English language learners (ELL). The parents’ knowledge of their children’s 

abilities in reading and mathematics was also examined. Results of this study showed that 

there was a significant relationship between the language status and the frequency of 

parent communication, with ELL parents communicating less frequently with teachers 

when compared with EL1 parents. However, there was no significant relationship in their 

parent involvement. For both language groups, parents’ ratings of their child’s abilities in 

mathematics accurately predicted their actual math scores, but not their reading scores. 

According to the researchers, this discrepancy could be due in part to the parents’ various 

abilities in reading and math. For ELL parents, they may have a better idea of their 

child’s progress in math due to the fact that math is easier to observe than reading.  

Barriers to Communication 

Parents face many barriers to their involvement and direct participation in school 

events, including their communications to and from school. Turney & Kao (2009) 

outlined several barriers to school involvement, which included: a) inconvenient meeting 

times, b) no child care, c) problems with safety going to school, d) not feeling welcomed 

by school, e) problems with transportation, f) problems with language because meetings 

are conducted in English only, and g) not hearing about interesting things, and h) family 

members not getting time off work to attend (p. 260). About one third of the parent 

sample reported no barriers to parental involvement, but a little over half, 55%, reported 
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one or two barriers. Socioeconomic status (SES) was a negative predictor of all barriers 

to involvement. In other words, the lower the SES, the more barriers reported. Foreign-

born Black, Hispanic, and Asian parents faced higher levels of barriers than their White 

native-born counterparts. Interestingly, native-born Asian and Hispanic parents faced 

similar amounts of barriers as their White native counterparts. The English language 

ability of parents was also an important predictor of perceived barriers as well. Hispanic 

foreign-born participants were 5.5 times more likely to report language as a barrier to 

involvement. Hispanic foreign-born and Asian foreign-born parents were 2.5 to 2.8 times 

more likely to report not feeling welcomed at their child’s school. Overall, all immigrant 

parent groups were more at a disadvantage in both participation and barriers in their 

child’s schooling. Hispanic, Asian, and Black foreign-born, as well as Black native-born, 

parents were less involved in their child’s classrooms and less likely to get involved in 

their schools. English language ability and time in the United States were positively 

associated with involvement. 

There are many more barriers facing the ELL population. Socioeconomic status, 

language level, and parent educational level are all predictors of barriers (Huntsinger & 

Jose, 2009; Turney & Kao, 2009; Vera, et al., 2012).  Research has found that the most 

common barriers are linguistic, followed by a lack of familiarity with the educational 

system, and not wanting to interfere with how teachers do their job. In order to break 

down barriers, parents must be educated on how schools in the United States work, and 

expectations of parent involvement (Vera, et al., 2012).  

Several researchers (Constantino, 2003; Eberly, Joshi, & Konzal, 2007; Harper & 

Pelletier, 2010; Ji & Koblinsky, 2009; Turney & Kao, 2009) cited language as a major 
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barrier to communication. In order for communication to be meaningful it must be in a 

language that parents understand. Teachers should be careful in their word choices and 

avoid educational jargon. Acronyms or specialized concepts, such as formative 

assessment or criteria chart, either should be explicitly, yet simply explained, or not used 

altogether. Constantino (2003) recommended curricular information to be provided in an 

easy to understand, jargon-free format that can be easily understood by all families.  

Distributing school information in more than one language is necessary, and should equal 

the depth, breadth, and quality of the first language communication. Translations should 

appear in the same form and format as the first language communication. For example, if 

a letter is sent home on letterhead, all other translations should be on letterhead. 

Similarly, if a brochure or flyer is printed in color, so should its other language 

counterpart. This sends a message that all families, regardless of what language they 

speak, are equally important. 

Role of Technology in Communication 

Removal of Barriers 

Barriers to family involvement make it difficult, and in some cases, impossible to 

create strong school-family relationships. Constantino (2003) stated that the largest 

barrier to involvement was time. Many families in his study indicated they have little 

time for their children, or even themselves, and simply do not have time to become 

involved in their children’s school life. Time is at a premium in households where there is 

a single parent, both parents work, or another family member or guardian is left to take 

care of children outside of school. Technology can be a useful tool in these types of 

situations. Voicemail technology, and other asynchronous web-based systems can 
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provide valuable information for families at a time that is more convenient for their 

schedule. Constantino emphasized, “Breaking down the barrier of time means trying new 

ideas, reaching out to disengaged families, and breaking old paradigms of traditional 

thinking about school access” (p. 89). 

In dealing with difficult, hard-to-reach parents, a key part of working with them is 

changing the pattern of interaction (Rudney, 2005). Changing the mode of 

communication, or even location where communications take place, can alter the 

outcome. An example would be to meet parents on neutral ground instead of in the 

classroom, if previous face-to-face communications have been unsuccessful or 

confrontational. Perhaps writing notes, sending an e-mail, or talking over the phone 

would also achieve better results. 

Determining Appropriate Technology 

The number of products and websites catering to communication needs are on the 

rise, and determining how to select the appropriate technology can enhance the 

relationship between home and school. A teacher’s knowledge of technology, coupled 

with an understanding of their students’ demographics and cultures, is important in 

determining which forms of technology to use. However, more technology is not 

necessarily better in establishing communication. The degree of access to technology 

available to each family, along with best practices in establishing communication with 

families, need to be taken into consideration. According to Constantino (2003), the 

telephone continues to be the most popular technology available to a larger audience. 

Even with the explosion of the Internet, e-mail, and applications, he concluded that 

telephone technology remains the best way to connect all families. “Designing a 
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technology system that is accessible to everyone, every day, twenty-four hours per day, 

365 days per year, is the advantage that no other means of home-school communication 

can offer” (p. 44). 

Many teachers do not have access to telephones in their classrooms, making 

connecting with a teacher by telephone very difficult for parents. Often, a series of phone 

calls and messages may take place over a number of days, leaving both parties frustrated. 

Providing telephones in every classroom could revolutionize the ability for teachers to 

communicate with parents.  

As familiar as the Internet is to those who are computer savvy, it is not widely 

accessible to all families, especially those who are non-English speakers or whose 

socioeconomic status does not afford them the option to have a home computer with 

Internet capability. Although there are numerous products that use the Internet to bring 

information such as grades, assignments, and attendance to parents and families, the 

Internet remains out of reach for those families who do not have access. Constantino 

(2003) suggested finding the technology that provides the same information available on 

the Internet in a voice-digitized fashion so that families may retrieve it via the telephone.  

This review of literature related to teacher-parent communication has attempted to 

provide an overview of research findings on communication, such as avenues and modes 

of communication, and teachers’ and parents’ habits of communication in the school 

setting. The following chapter describes the methodology of this graduate project. 
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CHAPTER 3 

Methodology 

 This project was designed to help improve teacher-parent communication with the 

use of both paper and electronic communication tools. The aim of this project was to 

include the tools that I have created and used regularly as a teacher, and to also collect 

and share what other teachers use in their classrooms in order to offer tools for a variety 

of purposes and grade levels. Too often, teachers are isolated in their own classrooms and 

are not given enough opportunities to collaborate and share ideas and tools with 

colleagues. I was inspired by a professional development session hosted by a group of 

first grade teachers at my previous school that shared some communication tools they 

used effectively in their classrooms. This project will include some of those tools, as well 

as many other tried and true communication tools that are currently used in classrooms at 

the school, district, state, country, and global levels.  

 The first step in gathering tools was in looking back at nine year’s worth of 

communication tools that I have created and collected over the years. Being in my ninth 

year of teaching, and having taught grades K, 1, 3, and 4 at three different schools, I have 

had to create and use many different tools, serving many different purposes and types of 

families, including those of various linguistic and cultural backgrounds. The tools that I 

have selected to include in this project represent the most adaptable and usable of my 

collection; any teacher can change some of the wording to suit their specific grade level. 

From beginning of the year forms, to parent-teacher conference invitations and 

reminders, the tools can be used in any classroom, at any school, and in any grade level to 

communicate with parents. 
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 The second step in the tool-gathering process was to collect and gather 

communication tools that other teachers use in their classrooms and that they would be 

willing to share. A letter (see Figure 3.1) or e-mail was sent to the teachers at two of my 

schools, as well as to other friends who are teachers that I have kept in touch with over 

the years. Approximately 10 teachers responded via school mail, e-mail, or in-person. A 

number of their paper and electronic communication tools are included in this project. 

Figure 3.1 Teacher Letter 
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The electronic communication tools that are included in this project are either 

used in my own classroom, were recommended as effective by other teachers, or were 

discovered through research. Whether it is an electronic tool that I already use, a tool 

recommended by a teacher, or ones I discovered through research, I wanted to make sure 

that all of the electronic tools were FREE of charge, for both the teacher and the parent 

and/or student. This was an important criterion because I did not want cost to be a factor 

in the use or non-use of a communication tool. There are already enough barriers between 

teacher and parent; I did not want money to be yet another roadblock.  

Each communication tool is described in terms of purpose, rationale, grade-level 

applicability, type of communication (one- or two-way), frequency of use, user-

friendliness, and educational benefit to the teacher. The description for electronic tools 

also includes the type of device(s) required to fully utilize the tool. User-friendliness and 

educational benefit to the teacher will be rated on a scale from 1 to 5 apples, a rating 

system that I developed for purposes of this project to depict at-a-glance the user-

friendliness and educational benefit of each tool (see Table 3.1).  

Table 3.1 User-Friendly and Educational Benefit Scale 

User-Friendly Educational Benefit 

 Difficult to use 

 Somewhat difficult to use 

 Neutral 

 Easy to use 

 Extremely easy to use 

 

 Not at all beneficial 

 Somewhat beneficial 

 Neutral 

 Beneficial 

 Extremely beneficial 
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User-friendliness is used to describe two things: 1) how easily a teacher can 

implement this tool in his or her classroom; and 2) if the tool is easy and understandable 

to set up and use. According to the scale, a rating of 1 to 2 apples means that 

implementation is difficult or somewhat difficult, or that the set up or construction of the 

tool is difficult, lengthy, or too time-consuming. This would deter teachers from using the 

tools, so I have not included tools with a rating of 1 or 2. A user-friendly rating of 3, 4, or 

5 means that teachers would have little to no difficulties in implementing the tool(s) in 

their classroom, and would not require much time to set up or use consistently.  

The educational benefit scale describes how beneficial the tool would be to a 

teacher’s communication practices. If the tool would greatly improve or enhance teacher-

parent communication, the tool was rated 4 or 5 apples; 3 apples translates into little to no 

change or improvement in communication. However, if the tool would not benefit 

teacher-parent communication, a rating of 1 or 2 would be given; once again, I have not 

included tools in this project which would not improve communication. 

My evolution as a teacher and in the tools I have used to enhance classroom 

communication, have led me to this project today. As I have changed and evolved, 

discovered what works and what does not, and learned about new communication tools 

available to teachers, I have developed this project as a resource and guide for teachers to 

enhance their communication techniques. A detailed list of paper and electronic tools is 

included in Chapter 4 of this project.   
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CHAPTER FOUR 
 

Communication Tools for Teachers 
 

 This project was designed to identify paper and electronic communication tools 

for teachers to utilize on a daily, weekly, monthly, and yearly basis to enhance their 

teacher to parent communication. These tools are currently used in my own classroom, 

my colleagues’ classrooms, and in other classrooms across California, the United States, 

and in some cases, the world. Teachers can use these tools in their own classrooms and 

each is ready for implementation. Each is described in terms of purpose, grade-level 

applicability, type of communication (one- or two-way), frequency of use, user-

friendliness, and educational benefit to the teacher. User-friendliness and educational 

benefit will be rated using the scale established in Chapter 3. 

The communication tools I currently use consistently and effectively are 

described in this chapter. Others that colleagues have provided and those I am just now 

discovering are included in the appendices. The teacher tools are organized by type, 

paper versus electronic, as well as purpose (i.e., beginning of the year, behavior, progress 

report, parent-teacher conference sign-up, etc…). In the appendices you will find the 

following resources: 

Appendix A: Electronic Tools – The tools are presented according to mode and 
each includes a description of how the tool can be used in the classroom. 
 
Appendix B: Beginning of the Year Tools – Examples of various paper tools sent  
home or used at the beginning of the school year are included in this section, such  
as introductory letters, surveys, and questionnaires. 
 
Appendix C: Homework Tools – I have provided several examples of homework  
checklists and newsletters that are used either in my classroom or in colleagues’  
classrooms to communicate with parents regarding homework. 
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Appendix D: Behavior Management Tools – Each tool included was created by  
classroom teachers to track behavior and/or communicate with parents regarding  
their child’s behavior.  
 
Appendix E: Academic Progress Tools – This collection of tools can be used to  
notify parents of their child’s academic progress in addition to, and more  
frequently than, the standard school report card.   
 
Appendix F: Parent Conference Tools – The examples of Parent Conference 
Tools included were designed to schedule and remind parents of conferences. 
 
Appendix G: Other Notification Tools – From field trips to special holidays, 
these teacher-created tools can be used to inform parents of upcoming school 
events and other pertinent information throughout the school year.   
 
All communication tools included in this project, whether paper or electronic, are 

completely free; certain equipment, however, is needed to create or use the tools. All 

paper tools require, well, paper, a computer, and a printer. The electronic tools require a 

computer, smartphone, tablet, and/or access to the Internet. Regardless of whether the 

tool is a paper or electronic tool, once the equipment is secured, the only investment 

teachers have to make is that of time; invest the time in using these tools, and the returns 

will be great. 

Electronic Tools 

 Technology continues to change the face of communication. Within the last 15 to 

20 years, technology has been developed to enhance communication for a variety of 

users, and teachers are no different. From e-mail and websites, to more recent software 

applications and blogs, there are tools available to suit every teacher’s communication 

needs. While many tools are included in this project, the list is comprehensive, but not 

exhaustive; new apps and programs are developed, it seems, every day! The following 
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tools are the ones which I have found to greatly benefit communication in my own 

classroom, a colleague’s classroom, or that I feel have the potential to significantly 

enhance teacher-parent communication in any classroom. 

Besides e-mail, four of the electronic tools included in this project are used 

consistently in my classroom: ClassDojo, Remind101, ClassMessenger, and Jooner’s. 

The use of these four electronic tools has been one of the greatest determiners of this 

project; I love the convenience and ease of the four tools, and feel that all teachers could, 

and should, use these tools in their classrooms.  

ClassDojo 

Title: ClassDojo   Grade-level: All 

Type: One-way   Frequency: Daily 

User-Friendly:   Educational Benefit:  

Required Device(s): smartphone, tablet, and/or computer 

Purpose: To track student behavior throughout the day; to keep parents informed of their 

child’s daily conduct. 

Rationale: Parents want to know how their child behaved in school on a daily basis. They 

want to know if they listened to the teacher, if they completed their assignments, or if the 

opposite occurred. ClassDojo informs parents of these behaviors, and does not require 

parents to physically come to school to ask about their child. 

Remind101 

Title: Remind101  Grade-level: All 

Type: One-way  Frequency: Daily 

User-Friendly:   Educational Benefit:  
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Required Device(s): smartphone, tablet, and/or computer 

Purpose: To inform and remind parents of upcoming events, due dates, and other 

important school-related information. 

Rationale: Keeping parents informed is important so that they feel included in their 

child’s school experience, and also to ensure that their child understands and complies 

with the information being sent (i.e. when an assignment is due, and a parent making sure 

they complete the assignment by the due date). 

Jooner’s 

Title: Jooner’s     Grade-level: All 

Type: One-way    Frequency: Daily 

User-Friendly:   Educational Benefit:  

Required Device(s): Computer and/or tablet 

Purpose: To schedule events that require parent participation such as parent-teacher 

conferences, classroom parties, volunteers at school functions, and more; it allows 

parents to sign-up for their designated time and/or activity. 

Rationale: Oftentimes, paper notices and sign-ups get lost in the hustle and bustle of 

everyday life; Jooner’s allows parents to sign up online, and will send them a reminder of 

their conference, volunteer duty, or what items to bring or donate for a class event. 

Jooner’s also gives parents a choice in what and when they sign up. 

ClassMessenger 

Title: ClassMessenger    Grade-level: All 

Type: One-way    Frequency: Daily 

User-Friendly:   Educational Benefit:  
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Required Device(s): smartphone, tablet, and/or computer 

Purpose: To enable two-way messages between teacher and parent, as well as teacher and 

student. The app also allows teachers to set up volunteer/donation opportunities, which 

parents may then select. Teachers can also send pictures to keep parents in the loop on 

what is going on in the classroom, or even send homework or missing assignments via an 

attachment. 

Rationale: Two-way communication makes teachers and parents equal partners; what 

both say is equally important. A parent’s sense of comfort and ability to communicate 

consistently with the teacher is enhanced with the use of this application/service. 

True-life testament. I began using ClassDojo and Remind101 approximately one 

year ago in my kindergarten classroom, and now that I am teaching 4th grade, they both 

are still equally useful despite the fact that I moved from teaching in the primary grades 

to the upper grades. ClassDojo started as a behavior management application (hereto 

referred to as an “app”), which allows the teacher to track behavior throughout the day 

using a smartphone or tablet application, or via a computer or laptop. Parents are able to 

login through the app on their phone or tablet, or via the ClassDojo website to see how 

their child behaved throughout the day. ClassDojo tracks the exact time the teacher 

recorded the behavior and what the specific behavior was, which can be positive or 

negative. A report is e-mailed at the end of the week to every parent showing his or her 

child’s behavior for the week (Figure 4.1). The teacher also has the option of inserting 

personalized comments for each child. Within the last few months, ClassDojo has now 

added a messaging service that can “broadcast” a message to all parents, or any 

individual parent of their choosing. Regardless of what grade I have taught, parents 
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always ask, “How was my child today?” Teachers do not always have time to talk to 

parents after school, which may hinder communication between teacher and parent. 

ClassDojo is the solution to this problem. Parents no longer have to show up at the door 

at the end of each day to ask the teacher about their child’s behavior; parents can track 

their child’s progress throughout the day, whether they are at home, work, the grocery 

store, getting a pedicure...you name it. Figure 4.1 is an example of one student’s behavior 

report e-mailed to the parent by ClassDojo. 

Figure 4.1 ClassDojo Weekly Report 

 

 
Remind101 is an app that allows the teacher to send out reminders to parents via 

text message or e-mail (the mode is up to the parent’s choosing). A great feature of 

Remind101 is that you can schedule the exact time the reminder is sent out to parents, 

unlike e-mail, which is sent out immediately (I personally do not want parents to know 

that I am up at 1:00 a.m. sending out a reminder). I have used Remind101 to remind  
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parents about holidays, minimum days, Crazy Hat day, picture day, upcoming tests, and 

when projects are due. The true value of Remind101 became evident when a parent 

commented to me during parent conferences that if I had not sent out a reminder via 

Remind101 about when the California Mission project was due, they would not have 

known about the project and their child would have failed social studies. Because I had 

sent out the reminder on the Monday before it was due, she had time to work with her 

child on the project that was due that Friday, and her child ultimately earned a 4 on his 

project (on a 4 point scale). Even though I had sent out a paper reminder, the reminder 

obviously never made it home. One drawback of this tool, however, is that currently 

Remind101 only allows for one-way communication (teacher to parent.) 

Upon recommendation by another teacher, I began using Jooner’s this school 

year, which is an on-line sign-up sheet that can used to schedule parent-teacher 

conferences, volunteers for school events, and to solicit classroom donations. In 

scheduling parent-teacher conferences, the teacher creates the schedule for conferences, 

“publishes” the schedule through an e-mail to parents, and parents then log on to the 

Jooner’s website using the teacher’s code. Parents do not need to login, but once they are 

on the teacher’s page using the teacher’s access code, a parent can then select the day and 

time of their choosing by entering their name and e-mail by their chosen time, and voila!, 

they are signed up for a conference (for an example see Figure 4.2). Another convenient 

feature of Jooner’s is that a reminder is sent out to parents either one or two days (teacher 

chooses number of days) before their conference. When using Jooner’s to solicit 

donations, such as helpers or food for a class party, the teacher inputs the help and items 

needed and the quantity of each (for example: set-up helpers, clean-up help, 12-pack hot 
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dog buns, etc...). Once again using the teacher’s access code, parents can view the sign-

up online and input their name by the items requested (see Figure 4.3 for an example). 

Parents can easily see what items have already been fulfilled, and what are still needed. 

Figure 4.2 Jooner’s Sample Parent Conference Sign-up  
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Figure 4.3 Jooner’s Sample Classroom Party Sign-up 

 

 

The most recent of the electronic tools I have incorporated into my classroom 

communication techniques is ClassMessenger. Similar to Remind101, ClassMessenger 

enables the teacher to send messages, reminders, alerts, etc. to parents and students. 

Unlike Remind101, ClassMessenger allows two-way communication between teacher 

and parent, and teacher and student. Parents and students can download the app on their 

tablet or smartphone, or access the class account through the website. Students under the 

age of 13 require parent permission and a class activation code. In addition to all my 

parents being signed up, several of my current fourth graders are signed up for the 

ClassMessenger service. One student in particular recently sent me a message asking 
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about a homework assignment (see Figure 4.4). I was able to respond to her immediately, 

and she was able to complete the correct homework assignment. My quick response was 

due to the fact that in addition to e-mail, ClassMessenger sends “push notifications,” 

which is when the message pops up on a phone or tablet’s home screen. No login 

required, no checking of e-mail; the notification is immediately visible. Another added 

benefit of ClassMessenger is that teachers can also send pictures and other attachments to 

parents and students. I recently used ClassMessenger to send parents pictures of student 

projects; if they cannot come to the classroom, ClassMessenger can bring the classroom 

to them.  

Figure 4.4 ClassMessenger Student Message and Response 
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More Electronic Tools 

 ClassDojo, Remind101, Jooner’s, and ClassMessenger are only four electronic 

tools of hundreds that are available to teachers that can potentially improve teacher-

parent communication. The following electronic tools are categorized by mode: web-

based, telephone, text messaging, and video. All tools have the same purpose: to keep 

parents informed and involved in the daily occurrences of the classroom. A complete list 

of the electronic tools referenced in this chapter can be found in Appendix A. 

Web-based tools. 

E-mail 

Title: Electronic mail (e-mail)  Grade-level: All 

Type: Two-way Frequency: Daily, or as often as needed 

User-Friendly:   Educational Benefit:  

Required Device(s): Computer, tablet, and/or smartphone 

Purpose: To enable two-way communication between teacher and parent; to notify 

parents of upcoming events, give information on student progress, or share any praises or 

concerns regarding the student. 

Rationale: E-mail allows for two-way communication, which is the ideal avenue of 

communication because both teacher and parent have equal power. E-mail’s 

asynchronous nature makes it a very convenient communication mode, as e-mail can be 

sent at anytime. 

Class Website 

Title: Class Website    Grade-level: All 

Type: One-way      Frequency: Ongoing; updated as often as needed 
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User-Friendly:     Educational Benefit:  

Required Device(s): Computer and/or tablet 

Purpose: To keep parents, families, and students informed of upcoming events and 

pertinent information regarding classroom happenings. A class website can contain 

curricular information, current class happenings, a calendar of events, homework for the 

week, extra credit opportunities, and more. 

Rationale: A class website offers a glimpse into the classroom without actually stepping 

into the classroom. With increasingly busy schedules, parents do not always have time to 

come into the classroom and ask the teacher questions regarding what their child is 

learning. A website can help keep parents informed and connected. 

Web-logs (Blogs) 

Title: Blogs     Grade-level: All 

Type: Two-way Frequency: Daily, or as often as needed 

User-Friendly:     Educational Benefit:  

Required Device(s): Computer and/or tablet 

Purpose: To give information or keep a log on a specific topic or event. A teacher can 

post a blog on any subject, such as a recent field trip or curricular unit, and readers 

(parents, families, etc.) can comment on the blog post, ask questions, and engage in an 

online discussion with the teacher, other parents, and students.  

Rationale: In order to keep the lines of communication open, teachers need to offer 

multiple modes of communication. A blog allows communication between teacher, 

parent, and student, and keeps them informed on what is happening in the classroom. 
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ClassCharts 

Title: ClassCharts    Grade-level: All 

Type: One-way Frequency: Daily, or as often as needed 

User-Friendly:    Educational Benefit:  

Required Device(s): Computer and/or tablet 

Purpose: To track student behavior according to where they are seated and/or what class 

they are in, and keep parents informed of student behavior.  

Rationale: Parents need to be kept up-to-date with daily classroom behavior, whether the 

behavior is positive or negative. Parents are notified of behavior and can help reinforce or 

reward their child at home. ClassCharts also allows collaboration amongst teachers at the 

same school to keep track of the same student in all classes, so a parent can track 

behavior from class to class. If negative behavior patterns emerge, appropriate 

interventions can be discussed between parent and teacher(s). 

Tackk 

Title: Tackk     Grade-level: All 

Type: One-way Frequency: Daily, or as often as needed 

User-Friendly:    Educational Benefit:  

Required Device(s): Computer and/or tablet 

Purpose: To post announcements, assignments, and examples of student work in a digital 

format. Tackk is an online webpage/bulletin board that gives information and gives a 

snapshot of what students are learning, what work they have completed, or work that they 

yet have to complete. Content can include text, photo, and video. 
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Rationale: Tackk can be used to communicate information to parents and families, 

showcase student work, and explain or give examples on how to complete an 

assignment/project. The multi-modal feature of Tackk can engage parents and offer a 

more accurate picture of classroom activities, compared to reading a newsletter or note on 

paper.  

ClassPager 

Title: ClassPager    Grade-level: All 

Type: Two-way Frequency: Daily, or as often as needed 

User-Friendly:    Educational Benefit:  

Required Device(s): Computer, tablet, smartphone, and/or iPod Touch 

Purpose: To engage parents and students by running class wide polls, giving individual 

and/or group feedback, and broadcasting information and updates. 

Rationale: Engaging in two-way, interactive dialogue with parents and students positively 

impacts teacher-parent relationships. ClassPager allows the teacher to engage with 

parents and students in multiple ways; for example, by including them in class polls, such 

as asking for suggested field trips or activities, giving specific feedback to each parent 

regarding his/her child, and keeping all parents updated, all of which improve teacher-

parent communication.  

Engrade 

Title: Engrade     Grade-level: All 

Type: Two-way Frequency: Daily, or as often as needed 

User-Friendly:   Educational Benefit:  

Required Device(s): Computer and/or tablet 
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Purpose: To inform parents of attendance, behavior, and grades 

Rationale: The free Engrade account enables teachers to mark attendance, input grades, 

create seating charts, and send messages to parents. Teachers can use Engrade to keep 

parents informed of student attendance, behavior, and grades, all which significantly 

affect achievement and lead to student success. Engrade allows for more frequent 

communication regarding student achievement, which is typically limited to bi-annual 

teacher-parent conferences. 

Blackboard Connect 

Title: Blackboard Connect   Grade-level: All 

Type: One-way Frequency: Daily, or as often as needed 

User-Friendly:   Educational Benefit:  

Required Device(s): Computer and/or tablet; telephone 

Purpose: To send notifications via phone or e-mail (parent’s choice), in most cases in the 

family’s home language. 

Rationale: A teacher can send mass messages to classroom parents using Blackboard 

Connect, or any combination of groups or individuals, via telephone or e-mail. Teachers 

choose from a menu of pre-set messages that match those found on the student report 

card by 5:00 p.m., and Blackboard sends the message out to the selected recipients not 

only via the parent’s preferred mode of communication, but also their preferred language 

of communication. As the telephone continues to be the most accessible device for 

communication, Blackboard is a viable and reliable option for teacher-parent 

communication. 
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Telephone/voice messaging. 

Vocaroo 

Title: Vocaroo     Grade-level: All 

Type: One-way Frequency: Weekly, or as often as needed 

User-Friendly:    Educational Benefit:  

Required Device(s): Computer and/or tablet; microphone 

Purpose: To record voice messages that can be sent to various recipients via e-mail, or 

converted into a QR (quick-response) code that can be embedded within a website, blog, 

or any paper tool. 

Rationale: The recording of voice messages allows more access to parents and students. 

Even in today’s day and age, certain populations of parents are illiterate, limiting the 

tools that can be used to communicate with them. A voice recording will be much easier 

for parents to understand than something written on paper or read online. 

Voxer 

Title: Voxer     Grade-level: All 

Type: Two-way Frequency: Daily, or as often as needed 

User-Friendly:    Educational Benefit:  

Required Device(s): Computer, tablet, smartphone, iPod Touch 

Purpose: To communicate via live voice, text, and/or photo sharing; messages can be sent 

and received instantly on any device. 

Rationale: The multi-modal capability of Voxer makes this a very valuable tool. Both 

teacher and parent can initiate communication, which the receiver will receive instantly. 
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From short announcements (i.e., bring a flash drive tomorrow!) to photos of students at 

work, parents will be kept in the loop, which creates a sense of inclusiveness. 

Zello 

Title: Zello     Grade-level: All 

Type: Two-way Frequency: Daily, or as often as needed 

User-Friendly:    Educational Benefit:  

Required Device(s): Computer, tablet, smartphone, and/or iPod Touch 

Purpose: To communicate via live voice messaging, similar to a walkie-talkie. 

Rationale: Teachers can send short, quick messages to parents, which they receive 

instantly via the Zello app. Engaging in two-way communication with parents builds 

stronger relationships between teacher and parent; timely, frequent, and effective 

communication fosters trust and makes communicating issues that may arise later, easier. 

Vtok 

Title: Vtok     Grade-level: All 

Type: Two-way Frequency: Daily, or as often as needed 

User-Friendly:    Educational Benefit:  

Required Device(s): iOS devices only (iPad, iPhone, Mac) 

Purpose: To send and receive free video calls, voice calls, and text chats with anyone in 

your Google contacts list. 

Rationale: Vtok enables two-way communication, which is the most effective avenue of 

communication. Both teachers and parents have a choice in the mode they use to 

communicate, such as video calls (live, can see each other via the device), voice calls 

(phone call), and/or a text chat (text messaging). The flexibility in mode usage allows 
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users to select the mode appropriate for the occasion (i.e., video calls for conferencing, 

voice calls for communicating behavior issues, and text chats for quick reminders).  

Phonevite 

Title: Phonevite    Grade-level: All 

Type: Two-way Frequency: Daily, or as often as needed 

User-Friendly:   Educational Benefit:  

Required Device(s): Telephone 

Purpose: To record a voice message, which can be sent out via social media or phone. 

Rationale: Telephone communication still remains the most reliable and accessible for all 

parents. Using voice messaging to communicate enables messages to reach a greater 

number of parents, and also allows for cues in voice tone that would not be discernible in 

print only. 

Google Voice 

Title: Google Voice    Grade-level: All 

Type: Two-way Frequency: Daily, or as often as needed 

User-Friendly:   Educational Benefit:  

Required Device(s): Telephone and/or mobile/smartphone; Google account 

Purpose: To link your personal phone number to a Google Voice phone number of your 

choice; the Google Voice phone number could be given to parents and set to operate 

during all or any time of the day. 

Rationale: For teachers who want to keep their personal cell phone or home phone 

number private, having a Google Voice number would still make the teacher accessible to 

parents without losing privacy. A Google Voice number would link up to a teacher’s 
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actual phone number, allowing parents to call that number, which can either be answered 

by the teacher, or sent to voicemail. Google Voice also converts voice messages into text, 

so a teacher could check messages through their e-mail without having to dial voicemail.  

Video. 

Skype 

Title: Skype    Grade-level: All 

Type: Two-way Frequency: As often as needed 

User-Friendly:    Educational Benefit:  

Required Device(s): Computer, tablet, and/or smartphone; webcam and Internet 

connection 

Purpose: To engage in free video and voice calls with anyone else who has a Skype 

account. Users can also engage in instant messaging and file sharing. 

Rationale: There may be times when parents cannot make it to parent-teacher conferences 

or other school events. Skype would enable teacher and parent to conduct a video or 

phone conference, or communicate about other topics face-to-face, virtually. 

Tango 

Title: Tango    Grade-level: All 

Type: Two-way Frequency: As often as needed 

User-Friendly:    Educational Benefit:  

Required Device(s): Computer, tablet, and/or smartphone 

Purpose: To engage in free video calls, voice calls, and messaging with other users of the 

Tango app. 
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Rationale: Comparable to Skype, Tango allows teachers and parents to engage in one-on-

one, two-way communication via the app, which features video calls, voice calls, and 

messaging. Tango can be used weekly to send brief messages or reminders, and also for 

the occasional video conference to communicate more sensitive information. 

Glide 

Title: Glide     Grade-level: All 

Type: Two-way Frequency: Weekly, or as often as needed 

User-Friendly:    Educational Benefit:  

Required Device(s): Smartphone and/or tablet 

Purpose: To record and send instant video messages to individual or group recipients. 

Rationale: In addition to weekly newsletters, Phonevite, and Vocaroo, which can be used 

to inform parents on a weekly basis of upcoming events, Glide adds the video/visual 

component. Recording and sending a video message allows for communication that is 

more clear for the recipient, as videos allow for facial cues and vocal intonations. 

Teachers can record and send videos to one, some, or all parents. 

Animoto 

Title: Animoto     Grade-level: All 

Type: One-way Frequency: Monthly, or as often as needed 

User-Friendly:    Educational Benefit:  

Required Device(s): Computer, tablet, and/or smartphone 

Purpose: To create and share videos up to 20 minutes long with a variety of audiences via 

e-mail and/or a website or blog post. 
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Rationale: Several factors may inhibit parents from participating in special school events 

such as Back-to-School Night, Open House, Math Night, etc. From the sharing of student 

work and projects, to recording a parent workshop or missed Back-to-School Night 

session, Animoto can bring the classroom to any audience. 

 Other applications. 

LINE 

Title: LINE     Grade-level: All 

Type: Two-way Frequency: Daily, or as often as needed 

User-Friendly:    Educational Benefit:  

Required Device(s): Computer, tablet, and/or smartphone 

Purpose: To engage in voice calls, video calls, and messaging with other users of the app. 

Rationale: Line is basically a one-stop shop (that’s free!). All you need is in this one 

application. Once the app is downloaded onto the desired device, teachers and parents 

can engage in voice calls, video calls, and messaging with individuals or an entire group. 

WeChat 

Title: WeChat     Grade-level: All 

Type: Two-way Frequency: Daily, or as often as needed 

User-Friendly:    Educational Benefit:  

Required Device(s): Computer, tablet, and/or smartphone 

Purpose: To connect across various platforms with individuals or groups; live chat, group 

chat, voice call, or text message other WeChat users. 

Rationale: Once parents download the app, the teacher can create a group for their 

classroom only, keeping all information exchanged private. The teacher can communicate 
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with one, some, or all parents, and vice versa; the app also allows for parents to stay 

connected with other parents as well.  

Teacher App & Grade Book 

Title: Teacher App & Grade Book  Grade-level: All 

Type: Two-way Frequency: Daily, or as often as needed 

User-Friendly:    Educational Benefit:  

Required Device(s): Computer, tablet, and/or smartphone 

Purpose: To track behavior, input grades, create and maintain a class calendar, and send 

messages or attachments to individuals or groups. 

Rationale: Teachers need to keep parents informed of all aspects of their child’s school 

life: daily behavior, grades earned, important events on the calendar, homework, etc. 

Teacher App & Grade Book keeps track of all data entered by the teacher, which can then 

be sent to parents. Teachers can also send messages and/or attachments to any or all 

parents whose child may have misplaced their homework or other important notice sent 

home. 

TeacherKit 

Title: TeacherKit  Grade-level: All 

Type: Two-way Frequency: Daily, or as often as needed 

User-Friendly:    Educational Benefit:  

Required Device(s): Computer, tablet, and/or smartphone 

Purpose: To track attendance, manage behavior, input grades, create seating charts, and 

engage in two-way messaging with parents. 
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Rationale: As opposed to some apps that only offer behavior tracking or grade keeping, 

the TeacherKit app contains all the tools a teacher would need to stay organized, as well 

those needed to maintain open communication with parents.  

Google Translate 

Title: Google Translate  Grade-level: All 

Type: N/A Frequency: Daily, or as often as needed 

User-Friendly:   Educational Benefit:  

Required Device(s): Computer, tablet, and/or smartphone 

Purpose: To translate text and voice to and from over 70 different languages. 

Rationale: Outstanding paper and electronic tools are virtually useless if parents do not 

understand the language in which they are presented. Google Translate, available both as 

a website and downloadable as a smartphone app, can convert written text or spoken 

input into both written and aural forms. 

Paper Tools 

 Paper tools are those created by teachers using a computer, or in some cases, by 

hand. Paper tools are “old” school tools; perhaps as old as paper itself. Teachers use 

paper tools on a daily, weekly, and monthly basis for a variety of purposes. Being a 

teacher myself, a large amount of paperwork is sent home at the beginning of the school 

year. After this period, the teacher determines the frequency and purpose of using paper 

communication tools. The paper tools included in this section of the project are organized 

by purpose: beginning of the year, homework, behavior, academic progress, parent 

conferences, reminders, and other notifications. Examples of each tool are available in 

Appendices B, C, D, E, F, and G. 
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Beginning of the Year Tools  (Appendix B) 

Beginning of the Year Welcome Letter 

Title: Beginning of the Year Welcome Letter Grade-level: All 

Type: One-way    Frequency: Yearly 

User-Friendly:   Educational Benefit:  

Purpose: To introduce yourself to the parents at the beginning of the year, state general 

classroom rules and objectives, ask for donations and volunteers, and to give parents your 

contact information. 

Rationale: Parents want to know who is their child’s teacher and that teacher’s particular 

set of classroom rules and procedures. The beginning of the school year is the best time 

to disseminate this information, as well as ask for donations and volunteers, and a paper 

form of the letter must be sent in addition to electronic versions to ensure access to all 

parents. 

Welcome Brochure 

Title: Welcome Brochure   Grade-level: All 

Type: One-way               Frequency: Yearly 

User-Friendly:                 Educational Benefit:  

Purpose: Same as the Beginning of the Year Welcome Letter; a brochure, however, is a 

different format, and does take significantly more time and effort to create than a letter.  

Rationale: Brochures can be more handy and eye appealing to the reader, and has the 

capability to present short, concise information to parents. All information that needs to 

be given to parents at the beginning of the school year, such as when and how to contact 
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the teacher, and what the class behavior and homework policies are, can be presented in 

this format.   

Kindergarten Orientation Parent Handout 

Title: The First Days of School  Grade-level: All 

Type: One-way    Frequency: Yearly 

User-Friendly:   Educational Benefit:  

Purpose: The purpose of the orientation handout is to inform parents of basic information 

before school starts. This paper tool would be handed out at a meeting before school 

starts, with information such as who the teachers of that grade-level are, what supplies are 

needed for school, what a child should wear to school, where and when to pick up 

children from school, and breakfast and lunch information.  

Rationale: The beginning of the school year is a time of great excitement, but may also 

induce some anxiety or nervousness over fear of the unknown. By sending and/or giving 

parents the orientation handout, many of their first-day questions will be answered ahead 

of time, which therefore will lower parents’ and students’ anxiety level.    

Back to School Night Handout 

Title: Back to School    Grade-level: All 

Type: One-way    Frequency: Yearly 

User-Friendly:   Educational Benefit:  

Purpose: The purpose of the Back to School Night handout is to inform parents of what 

students will be learning that year, as well as classroom and school policies. 

Rationale: Back to School Night normally has a good turn out since it takes place within 

the first month of school. Having written documentation of what was covered that 
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evening is a helpful reminder for parents later on if they have any questions regarding 

classroom procedures, rules, or how to contact the teacher. The handout can also be given 

to new parents who come later in the school year. 

Parent Information Sheet 

Title: Parent Information Sheet  Grade-level: All 

Type: Two-way    Frequency: Yearly 

User-Friendly:   Educational Benefit:  

Purpose: The purpose of the Parent Information Sheet is to collect parent information in 

order to contact them throughout the year. 

Rationale: Knowing each student’s parents’ contact information is just as important as 

knowing curricula, as this information will be used on a daily, weekly, and monthly basis 

to contact parents regarding classroom happenings or issues that may arise. 

Student Information Sheet 

Title: Student Information Sheet  Grade-level: All 

Type: Two-way    Frequency: Yearly 

User-Friendly:   Educational Benefit:  

Purpose: The purpose of the Student Information Sheet is to collect valuable information 

pertaining to the student and their parents.  

Rationale: The Student Information Sheet paints a bigger picture of the family: who lives 

at home with the student, how many siblings they have, where they live, do they have 

Internet access, allergy information, and religious or cultural beliefs that the teacher 

needs to be aware of. Knowing this information will make teachers aware of culturally 

relevant topics within the classroom population. 
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Teacher-Parent Communication Survey 

Title: Teacher-Parent Communication Survey  Grade-level: All 

Type: Two-way        Frequency: Yearly 

User-Friendly:   Educational Benefit:  

Purpose: The purpose of the teacher-parent communication is to find out what parent’s 

preferred modes of communication are, as well as how frequently they would like to 

receive communications, and on what topics. 

Rationale: Knowing parents’ preferred modes of communication is important for teachers 

to be aware of so that s/he uses the tools most appropriate for communication. If a parent 

prefers paper tools such as newsletters or hand-outs and a teacher only uses e-mail to 

communicate with parents, then there will be a lot of miscommunication due to the 

mismatch of mode. 

Volunteer Sign-up 

Title: Volunteer Sign-up   Grade-level: All 

Type: Two-way    Frequency: Yearly 

User-Friendly:   Educational Benefit: 

Purpose: The purpose of the volunteer sign-up is to solicit help from parents and families 

early in the year. Depending on the school and individual class schedule, teachers can set 

the volunteer days and times, and have volunteers sign up for the times available.  

Rationale: Parents want to be involved in their children’s schooling experience. Some 

parents have the time and means to be physically involved by volunteering in the 

classroom, but others may still want to be involved outside of school hours. In addition to  
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setting up volunteer times, a teacher can also inquire about other skills or jobs parents are 

willing to do to help out the classroom by having a volunteer sign-up at the beginning of 

the year.  

E-mail Update 

Title: E-mail Update    Grade-level: All 

Type: Two-way    Frequency: Monthly; or as needed 

User-Friendly:   Educational Benefit:  

Purpose: The purpose of the e-mail update is just that: to update parent e-mails as they 

may have changed at some point during the school year. 

Rationale: Occasionally sending out an e-mail update is an important practice because 

families may go through changes from the beginning to end of the school year, changes 

that may involve a change of physical address or e-mail address. Teacher records need to 

be updated periodically to ensure that parents do not fall in the cracks.  

Homework Tools (Appendix C) 

Weekly Homework Sheet 

Title: Weekly Homework   Grade-level: All 

Type: One- & Two-way   Frequency: Weekly 

User-Friendly:    Educational Benefit:  

Purpose: The purpose of the weekly homework sheet is to inform parents of the assigned 

homework for the week, and also for students to track assignments they have completed. 

The examples included in the appendix also have a dual purpose, serving as a homework 

sheet and as a newsletter, as they contain information about upcoming events, important 

dates, and the like. 
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Rationale: Having a weekly homework sheet is important and helpful to the teacher, 

student, and parent. The homework sheet details what homework students are assigned 

that week, oftentimes including a check-off list, and many times require a parent 

signature to ensure that parents are keeping track of their children’s homework. This tool 

helps teachers check-off completed homework, and helps students and parents keep track 

of completed homework assignments for the week. 

Homework/Reading Logs 

Title: Homework/Reading Log  Grade-level: All 

Type: Two-way    Frequency: Monthly, weekly 

User-Friendly:    Educational Benefit:  

Purpose: The purpose of reading logs is to keep a record of what books students have 

read for the month. 

Rationale: Students should either read or be read to on a daily basis. The Reading Log 

holds students and parents accountable for the reading, and the log also informs the 

teacher of what books the child has read. 

Behavior Tools (Appendix D) 

Behavior Management Letter 

Title: Behavior Management   Grade-level: All 

Type: Two-way     Frequency: Yearly; as needed 

User-Friendly:   Educational Benefit:  

Purpose: The purpose of the Behavior Management letter is to inform parents of the 

classroom behavior management system. The letter lists the classroom rules and 

consequences, and requires a parent signature to ensure that the parent understands the 
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rules and consequences, and what will happen when their child follows the rules and 

when they do not. 

Rationale: When parents are aware of the classroom discipline policy, when behavior 

issues arise a teacher can refer to the behavior management letter and parents will not be 

surprised with the consequences, as they will have already read and agreed to them from 

the start of the school year. 

Behavior Report 

Title: Weekly Behavior Report  Grade-level: All 

Type: Two-way    Frequency: Weekly 

User-Friendly:    Educational Benefit:  

Purpose: The purpose of the weekly behavior report is to keep parents informed on a day-

to-day basis of their child’s classroom behavior.  

Rationale: Parents want to stay informed about their children’s daily classroom behavior. 

A weekly or daily behavior report would provide frequent feedback to parents and would 

also allow for problems or inconsistencies in their children’s behavior to be identified and 

resolved before they escalate. 

Academic Progress Tools (Appendix E) 

Progress Report 

Title: Kindergarten Progress Report  Grade-level: Primary, K – 2 

Type: One-way    Frequency: Quarterly (up to teacher) 

User-Friendly:    Educational Benefit:  

Purpose: The purpose of a progress report is to inform parents of their children’s 

academic progress more frequently than the tri-annual report card.  
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Rationale: Frequently sending home academic progress reports will inform parents of 

their child’s progress in a more timely manner, as opposed to waiting for the official 

report card which is released only three times throughout the school year. Both teachers 

and parents would be able to identify any academic deficiencies, and jointly plan 

interventions for the child to work on at school as well as at home.  

Sight Word Progress 

Title: High Frequency Word List  Grade-level: Primary, K – 2 

Type: One-way    Frequency: Weekly; as needed 

User-Friendly:    Educational Benefit:  

Purpose: The purpose of the sight word progress tool is to inform parents of the sight 

words their child has mastered, and which they have yet to learn. 

Rationale: In grades K – 3 students are learning how to read. A big part of that is 

mastering their sight words. By letting parents know what words their child already 

knows and which they need to know, parents can pinpoint and plan what to work on with 

their child at home. 

Assessment Results 

Title: Assessment     Grade-level: All 

Type: One- or two-way   Frequency: As needed 

User-Friendly:    Educational Benefit:  

Purpose: The purpose of Assessment Results tools are to inform parents of their 

children’s test scores after taking an assessment.  

Rationale: If parents are kept constantly informed then there will be no surprises at report 

card time, and time is left to take steps to improve scores, if necessary. 
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Parent-Teacher Conference Tools  (Appendix F) 

Parent-Teacher Conference Sign-up 

Title: Parent-Teacher Conference Sign-up Grade-level: Elementary 

Type: Two-way    Frequency: Bi-yearly 

User-Friendly:    Educational Benefit:  

Purpose: The purpose of the parent-teacher conference sign-up is to give parents a choice 

in selecting a conference time that would accommodate both the teacher and parent’s 

schedules. 

Rationale: Families are in short supply of time. If teachers do not take the parent’s 

schedule into consideration when scheduling parent-teacher conferences, the parent may 

not show up at all. Teachers may be seen as insensitive and at fault in creating roadblocks 

to communication. 

Parent-Teacher Conference Confirmation 

Title: Conference Confirmation  Grade-level: Elementary 

Type: One- or two-way   Frequency: Bi-yearly 

User-Friendly:    Educational Benefit:  

Purpose: The purpose of the parent-teacher conference confirmation is to confirm the 

scheduled day and time of a parent’s parent-teacher conference. 

Rationale: There may be anywhere from 1 – 3 weeks between the time a conference is 

scheduled and the time the conference takes place. Sending a reminder the week before 

the scheduled conference, and a few days before as well, will ensure that parents do not 

miss their conference time. 
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Other Notification Tools  (Appendix G) 

Awards Notifications 

Title: Awards Assembly   Grade-level: All 

Type: One-way    Frequency: As needed 

User-Friendly:    Educational Benefit:  

Purpose: The purpose of awards notifications is to inform parents of their child receiving 

an award and to request their presence at the accompanying assembly. 

Rationale: Keeping parents informed of their children’s successes is important and 

success should be celebrated. Attending these celebrations of success communicates to 

the child that their parent is proud of them, as well as shows evidence that the teacher and 

parent are in communication. 

Field Trips 

Title: Field Trip Notes/Reminders  Grade-level: All 

Type: One-way   Frequency: As needed 

User-Friendly:   Educational Benefit:  

Purpose: The purpose of field trip notes is to inform parents of pertinent information 

regarding upcoming field trips, such was what to wear, what to bring, and what time 

students are expected to be back at school for pick-up. 

Rationale: Field trips are memorable times for all. Notifying parents of information 

regarding field trips is important so that children can participate and are prepared for the 

trip. Not having a jacket when visiting a cooler climate, or forgetting to bring gift shop 

money, will not make the trip a memorable one. 
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Reminders 

Title: Reminders (Vary by Event)  Grade-level: All 

Type: One- or two-way   Frequency: As needed 

User-Friendly:   Educational Benefit:  

Purpose: The purpose of reminders is just that – to remind parents of upcoming events 

within the school or classroom. 

Rationale: Parents need and want to be informed of school and classroom events. Sending 

home reminders on paper, in addition to electronic will ensure access to important 

information for all parents. 
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CHAPTER FIVE 
 

Conclusion 
 

 The goal of this project was to create and collect resources that teachers can use to 

enhance teacher-parent communication in their classrooms. Both teachers and parents are 

pressed for time, so anything that can improve communication between the two will 

prove to be especially beneficial. Positive relationships and communication between 

parents and teachers have been shown to have a significant effect on student learning, 

achievement, and motivation, and student success is a shared goal between these two 

parties. The tools included in this project can be easily implemented in any K – 12 

classroom to keep teachers and families connected. 

 In researching and collecting the various tools, I discovered several things: 1) Not 

all tools are created equal; 2) There are so many electronic tools available now, the 

number is almost overwhelming; and 3) One type of tool cannot completely replace the 

other. With all the apps, websites, and software being developed everyday, one would 

think that technology would be replacing all paper forms of communication. However, 

not all families have access to technology, and so a teacher must utilize both paper and 

electronic tools in order to meet the needs of parents. While I selected both paper and 

electronic tools that I felt would benefit teachers the most, there are many more tools 

available that can enhance teacher-parent communication in any classroom.  

 Although both teachers and parents are equally important to a student’s success, 

the teacher is in control of how, what, when, and why to communicate with parents. 

Teachers need to communicate frequently and efficiently in order to establish and 

maintain relationships with parents, which will in turn make both lives easier. Part two of 
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Banach’s ABC inventory of teacher-parent communication gives suggestions on specific 

times that teachers can communicate with parents (see Figure 5.1). 

Figure 5.1 ABC Teacher-Parent Communication 

A 
Getting information from parents 

! Conducting a communication-related survey… 
• At the beginning of the school year 
• At the midpoint of the school year 
• At the end of the school year 
• At times other than at the beginning, middle, and end of the school year 

! Providing a written feedback mechanism that parents can send to you at any time during the school year 
! Hosting parent meetings throughout the school year 
! Inviting parents to visit you by appointment 
! Inviting parents to volunteer in your classroom 
! Inviting parents to telephone you during school hours 
! Inviting parents to call you evenings and weekends 
! Inviting parents to send you an e-mail anytime 
! Providing a homework help line for assignments 

B 
Getting written information to parents 

! Providing parents with a vita that outlines your professional qualifications and experience at the beginning of 
the school year 

! Providing parents with a vita that shares some of your personal interests (family, hobbies, pets, etc.) at the 
beginning of the school year 

! Providing parents with an outline of the curriculum for the semester or year at the beginning of the school 
year or semester 

! Providing classroom information on a school website 
! Providing classroom information on a classroom website 
! Publishing a classroom newsletter 
! Sending a weekly note home with samples of student work 
! Sending informational notes to parents at least weekly 
! Notifying parents individually as soon as possible when… 

! Their child is struggling academically 
! Their child is exhibiting poor behavior 
! Their child experiences a classroom success 
! Their child exhibits exemplary behavior 

! Sending progress reports to parents at least 
• Weekly 
• Monthly 
• Quarterly 

! Providing parents with a midyear classroom progress report 
! Celebrating classroom success in an end of year progress report to parents 
! Expressing thanks to parents in a year end message 

C 
Communicating with parents person-to-person 

! Conducting parent conferences at least twice yearly 
! Inviting parents to discuss their child’s progress with you anytime during the school year 
! Telephoning individual parents to celebrate a student success or express concerns 
! E-mailing individual parents to celebrate a student success or express concerns 
! Regularly using community volunteers in your instructional program 
! Regularly giving students an oral summary of what was learned in class today 

Banach, 2007, p. 17 - 18 
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Banach’s Inventory derives from biological and life science theories which state 

that “every living system must adapt to its environment” (Banach, 2007, p. 11). The 

classroom is continually growing, changing, developing, and adapting, and the 

communication methods implemented need to reflect this environment. Banach argued 

that effective and efficient communication must be planned, and works best if you have 

goals for your classroom. Banach (2007, p. 21) recommended the following questions for 

teachers that must be considered when planning communication goals:  

1) What do you want to communicate?  

2) What is the message you want to communicate?  

3) To whom will you communicate this?  

4) Why will you communicate this?  

5) How will you communicate this?  

6) When will you communicate this?  

Teachers need to devise a plan at the beginning of the school year on the types of 

communication tools they are going to use and consider Banach’s questions. Although 

many teachers make promises and have high hopes early in the year on improving their 

teacher-parent communication, following through can be difficult. The tools in this 

project, once implemented, will remedy that problem, as many of the selected tools are 

quite easy to keep up with, once a teacher has invested the initial time it takes to create or 

set up the tool. 

Clear, effective, and efficient communication is an important part of everyone’s 

job, whether they are a fast-food cashier, corporate CEO, or classroom teacher. Taking 

time to plan communication has many positive rewards, and helps to build stronger 
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relationships, especially of teacher-parent, teacher-student, and parent-student. Teachers 

who are effective in their communication will likely receive more parental support, have 

more discussion and dialogue with parents, send positive signals about themselves and 

their school, and report higher levels of student achievement and motivation. Teachers 

are in a unique position to build positive relationships, to create a better understanding of 

education, and to generate more positive perceptions of the classroom and education 

profession.  
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APPENDIX A 
LIST OF ELECTRONIC TOOLS 

 
Web-based Tools 

• E-mail - There are many companies and websites that offer free e-mail accounts. 
Some examples are Yahoo!, Google, Hotmail, and AOL. 

 
Yahoo!: www.yahoo.com/mail! 

Google: mail.google.com 
Hotmail: www.hotmail.com 

AOL: mail.aol.com 
 

• Class Websites - Many companies offer free websites, especially for teachers. 
Here is a list of a few: 

 
Google: sites.google.com 
Jimdo: www.jimdo.com 

SnapPages: www.snappages.com 
Webs: www.webs.com 

Weebly: www.weebly.com 
          Wix: www.wix.com 

Yola: www.yola.com! 
 

• Class blogs – Free blogs! Provided by the following: 
 

Google Blogger: www.blogger.com 
Edublogs: www.edublogs.com 

Weebly: www.weebly.com 
WordPress: www.wordpress.com 

 
• ClassCharts – www.classcharts.com – An online classroom management system 

that includes seating charts, collaboration amongst teachers of the same students 
in a school setting, and converts behavior points earned or lost into a report that 
can be sent to parents.! 

 
 
 
 

• Tackk – www.tackk.com/education – An online webpage for announcements, 
assignments, and digital portfolios.  
 

• ClassPager – www.classpager.com – A website designed specifically for teachers 
to two-way text message parents and students.! 
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• Blackboard Connect – www.blackboardconnected.com – An online mass 
messaging system that delivers messages via telephone or e-mail. Many school 
districts, including Los Angeles Unified School District, have purchased 
Blackboard services, making this tool free for those teachers. 
 

• Engrade – www.engrade.com – Purchased by certain school districts, Engrade is 
a one-stop shop for teachers, offering attendance, grade, seating charts, behavior 
tracking, and communication tools.! 

 
• Jooner’s – www.jooners.com – Custom online sign up sheets for anything from 

parent conferences and volunteers, to parties and field trips. 
 

 
 

Telephone/Voice Tools 
 

• Google Voice – www.google.com/voice – Google Voice allows you to choose a 
different phone number than your own, that can link up to your actual phone 
number, keeping your real phone number private. The Google Voice phone 
number can be given to parents and set to operate during all or any time of the day 
(from 3 – 5 p.m., for example), and can transcribe voice messages into text 
messages.! 

 
 

• Phonevite – www.phonevite.com – Record and broadcast messages to individuals 
or groups; send free reminders and alerts. 
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• Vocaroo – www.vocaroo.com – An online voice recorder, where you can record a 
message, and send the message to various recipients via e-mail, or convert your 
message into a QR (Quick Response) code to put on paper, in newsletters, on 
websites, etc. 

 
• Vtok – www.vtokapp.com – Vtok enables free video, voice calls, and text chats 

with anyone in your Google contacts. Available for iOS devices (Apple products). 

 
• Voxer – www.voxer.com – Available on any data network and for any device 

(iOS, Android, Windows, or Internet), Voxer features live voice, text, and photo 
sharing. Featuring push-to-talk technology (PTT), messages can be sent and 
received instantly (likened to a walkie-talkie). 

 
• Zello – zello.com – Zello is a walkie-talkie app that features PTT; teachers can 

create their own private channel, and engage in instant, radio-style talk with 
classroom parents. Available on all networks and devices. 

 
Video 

 
• Skype – www.skype.com – Free video and voice calls to anyone else with a Skype 

account (free); users can engage in instant messaging and file sharing. Skype 
works on all devices, however a webcam and Internet connection are required.! 

! ! ! !  
 

• Tango – www.tango.me – Tango offers free video and voice calls, as well as 
messaging, to other users of this app. Tango is available in all formats and for all 
devices. 
 

 
• LINE – line.me/en/ – LINE is an application available on smartphones, tablets, 

and computers, where users can engage in voice and video calls, as well as send 
messages. 
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• WeChat – www.wechat.com – WeChat is an app offering new ways to connect 

across various platforms with individuals or groups. Live chat, group chat, voice 
call, or text message other WeChat users. The app is available for mobile devices, 
tablets, and computers. 

 
• Glide – www.glide.me – This is a mobile app that offers instant video messaging. 

Record a video and send to individual or group recipients. 

                        
• Animoto – animoto.com/pro/education – Create high definition (HD) videos up 

to 20 minutes long and share with a variety of audiences via e-mail, posting to a 
website or blog, etc. From sharing of student work and projects, to recording a 
parent workshop or missed Back-to-School Night session, Animoto can bring the 
classroom to any audience. 

Other Apps 
 

 
• ClassDojo – www.classdojo.com – A classroom tool that tracks behavior and 

notifies parents with the touch of a smartphone, tablet, or computer button. A 
weekly report of the student’s behavior is e-mailed to each parent at the end of the 
week; no additional data-entry required. 
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• ClassMessenger – www.classmessenger.com – Send messages in a variety of 

formats, including e-mail, text, or via the mobile phone app. Messages, photos, 
and short videos can be sent to one or all parents, and even students.  

 
• Remind101 – www.remind101.com – A safe way for teachers to send text 

messages and/or attachments to students and/or parents. Messages are one-way, 
and can be scheduled to be sent at a later time or date. 

 

 
• Teacher App & Grade Book – www.academicallyinformed.com – An 

educational app aimed at enhancing collaboration between teachers, parents, 
students, and schools. Teachers can track behavior, input grades, create and 
maintain a class calendar, and send messages or attachments to individuals or 
groups. 

 
• TeacherKit – www.teacherkit.net – This app contains all the tools a teacher 

would need: attendance tracker, behavior manager, grade book, seating chart, and 
messaging.  

 
 

• Google Translate – translate.google.com/ – Google’s free language translation 
service is available both online and downloadable as an app on a tablet or 
smartphone. Paper and electronic tools need to be comprehensible to parents, and 
offering them tools in their home language will facilitate their comprehension and 
not allow language to be a communication barrier. 
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APPENDIX B 
 

BEGINNING OF THE YEAR TOOLS 
 

(FRONT) 
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(BACK) 
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Created by C. Hughes 
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Created by D. Ramos 
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Beginning of the Year Brochure 

 
(Outside) 
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Beginning of the Year Brochure 

 
(Inside) 
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Orientation Handout 
 

 
Created by E. Gutierrez 
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Created by C. Hughes 
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Created by C. Hughes 
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