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Abstract 

 
By  

 
Graciela Aparicio  

 
Master of Science in Counseling, School Counseling  

 

 

, The purpose of this project is to create a 3-week-long summer program to 

address the transition to high school with ninth grade students and their parents. Ninth 

grade is an extreme predictor for high school graduation. This 3-week-long summer 

program will be facilitated by a school counselor and will focus on preparing students 

and parents for high school requirements and prepare them to graduate from high school. 

During the summer programs, students will learn about the high school graduation 

requirements, college and career pathways, how to stay organized and manage their time, 

and how to be leaders. In the same summer program, parents will learn about the high 

school graduation requirements, adolescent developmental stages, college and career 

pathways, and how to become advocates for their students.  
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CHAPTER 1: INTRODUCTION 
 

Students from low income communities have a five-time greater high school 

dropout rate than their peers with high family incomes; additionally, Black and Latino/a 

students have higher dropout rates than their White peers (US Department of Education, 

2012).  It is projected in 2020 that 65% of jobs will require some form of postsecondary 

education or training (Georgetown Public Policy Institute, 2013). Since students from 

lower socioeconomic backgrounds and minority students face greater obstacles to getting 

an education (Georgetown Public Policy Institute, 2013), graduating from high school 

can provide these students with more opportunities and options to enter postsecondary 

education or training to enhance their job placement.  

Per Sink and Turnbull and Myududu 2008, one of the main duties for school 

counselors is to advocate for students and promote academic success. The transition to 

high school exposes students to a new school, new relationships and friendships and new 

social, emotional and academic challenges. Students that are most vulnerable to fall 

behind academically are students of color in low income communities that are not as 

prepared for the transition as other populations (Cohen & Smerdon, 2009).  

Statement of Problem 
 

Many low-income students of color are finding themselves struggling 

academically once they enter ninth grade, which can result in high dropout rates for these 

students (Cohen & Smerdon, 2009). Neild (2009) reported that 10% of all students, in a 

yearly data report on retention by grades obtained by the state department of education 

for 25 states, were not promoted to 10th grade. Moreover, a majority ethnic minority high 

school is five times more likely to only promote 50% or fewer freshmen to senior status 
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on time than a majority White school (Balfanz & Letgers, 2004). Freshmen who are “on 

track”: students that have enough credits each year to be promoted to the next grade, to 

graduate are four times more likely to graduate than students who are off-track (Roderick, 

Kelley-Kemple, Johnson, Beechum, 2014). However, in many schools, there are several 

factors that contribute to academic decline when students enter high school. A 2014 

Research Brief from the University of Chicago Consortium on Chicago School Research 

by Rosenkranz, De La Torre, Stevens and Allensworth, highlights key findings of why 

students begin to struggle as they enter high school. The research brief indicates that 

grades and GPA drop in ninth grade largely because of effort and the high number of 

days missed from school. Combining less effort, higher absences, and a decline in study 

habits from eighth grade to ninth grade explains 90%of the GPA decline (Rosenkranz et 

al., 2014).   Rosenkranz, De La Torre, Stevens, and Allensworth (2014), noted that 

students’ attendance and study habits decline after they enter ninth grade. Results from a 

survey given to students underscored that students put in less academic effort than they 

did in eighth grade, which leads to their decline in grades (Rosenkranz et al., 2014). 

Rosenkranz and colleagues also noted that less adult monitoring makes it possible for 

students to reduce academic effort and miss more school. Therefore, schools need to 

provide information on the academic decline as students enter ninth grade to not only 

students, but parents as well, especially student and parents of color.  

A Research Brief on successful transition to high school done in 2012 by the 

Education Partnership, Inc. (EPI) highlights a positive correlation between parent 

involvement and students’ academic success. According to the EPI, parents and students 

need relevant requirements for their high schools; and they need to be provided with 
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resources and knowledge to increase students’ high school graduation rates.  This 

proposed program, created for this graduate project, will engage parents so they can 

become advocates for their student(s) and increase their involvement in their students’ 

academic success. The researchers make the suggestions that schools need to provide 

support to students in areas such as time management and academic effort since most 

students are unable to figure it out on their own (Rosenkranz et al., 2014).   

Purpose of Project  
 

Increasing parent involvement provides a way to increase students’ academic 

skills for students of color (Hill & Craft, 2003). The implementation of a summer 

program for incoming ninth grade students of color and their parents might increase 

student academic success and in turn increase graduation rates. A summer transition 

program provides a space for parents to increase their involvement and promote their role 

as parent advocates for their students’ education before their student starts high school. 

The transition program should offer relevant information that provides students and 

parents with knowledge on requirements and guidelines. The proposed transition to high 

school program includes workshop-like lessons that provide direct resources to both the 

parent and student. The proposed summer transition program is a 3-week, 3 days per 

week program that includes lessons on study skills, the differences between middle 

school and high school, activities and resources available at the school, the importance of 

high school graduation, A-G requirements, college readiness workshops amongst other 

topics. Since most parents work, the parent portion of the transition program is four, 2-

hour workshop sessions held once per week. Specific details about the student, parent 

workshops will be reviewed in chapter 3 of this graduate project, and also in the appendix 
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section. The expectation is to have parents highly involved in the summer transition 

program as well as the school related activities. 

Terminology 
 
Transition program: Middle to high school transition programs serve eighth graders 

transitioning to high school and/or ninth graders enrolled in a high school (Erickson, 

Lembeck & Reece; 2013).  

Summer program: Is a school, or a program generally sponsored by a school or a school 

district, or provided by a private company, that provides lessons and activities during the 

summer vacation (Summer School, n.d.)  

School Counselor:  Members of the education team that help students with academic 

achievement, personal/social development, and career development to ensure the 

productivity and well adjustment inside and outside of an educational setting (ASCA, 

2017).  

Incoming ninth graders: The ninth year of school, usually the first year of high school 

(Collins English Dictionary, 2017).  

Person of color: A person who is not White or of European parentage (Oxford 

Dictionary, 2017).  

Low income: Relating or belonging to people who earn low wages (Oxford Dictionary, 

2017).  

First generation: An American of immigrant parentage (Merriam Webster, 2017).    

Academic Effort: Attending classes, paying attention in class, participating in class, 

completing homework, seeking help when needed, studying (Roderick, Kelley-Kemple, 

Johnson, Beechum, 2014). 
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Extracurricular Activities: Activities not falling within the scope of a regular 

curriculum; specifically, of or relating to officially or semiofficially approved and usually 

organized student activities (such as athletics) connected with school and usually carrying 

no academic credit (Merriam Webster, 2017). 

Graduation requirements: A minimum set of requirements for graduation from California 

high schools. The requirements should be viewed as minimums and support regulations 

established by local governing boards (California Department of Education, 2017).  

A-G requirements: An established system used The University of California (UC) and the 

California State University (CSU) systems of uniform minimum set of courses required 

for the admission as a freshman. (California Department of Education, 2017).  

College student- a student at a university or college (Collins English Dictionary, 2017).  

Academic achievement: an outcome that captures the quality of students’ academic work 

such as course grades or GPA (York, Gibson, & Rankin, 2015).   

Academic success: “Inclusive of academic achievement, attainment of learning 

objectives, acquisition of desired skills and competencies, satisfaction, persistence, and 

post-college performance” (York, Gibson & Rankin, 2015).  

Parent involvement: The participation of parents in education and with the schools 

(Cotton & Wikelund, 2001).   

Advocates: One who supports or promotes the interests of a cause or group (Merriam-

Webster, 2017).  

College readiness: The level of preparation a student needs in order to enroll and succeed 

without remediation in a credit-bearing general education course at a postsecondary 
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institution that offers a baccalaureate degree or transfer to a baccalaureate program 

(Conley, 2007). 
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Summary  
 

While many summer programs have provided support for students transitioning to 

high school, none of these programs include a parent component to students’ academic 

success. For example, summer bridge programs often provide academic support and 

summer activities to increase the motivation of students in high school (Cohen & 

Smerdon, 2009); yet these programs are specifically for students. Since the transition to 

high school introduces new and extensive information and school policies, school 

counselors, teachers, deans, school coordinators, assistant principals, and principals need 

to provide additional academic, emotional, and developmental support to increase the 

students’ academic success. Involving parents is a new aspect that transition programs do 

not provide. A summer program provides students with constant follow up to provide 

students with skills they will need to be succeed in school.  

The transition to high school includes new social, emotional, and academic 

elements that ninth grade students need to prepare for once they enter the new school. 

Summer programs allow students to visit their new school and become familiar with the 

environment, freshman teachers and some students before they officially start their first 

day of fall semester (Vera, et al., 2015). However, once summer is completed, students 

are still provided with a great deal of information throughout the school year. Transition 

programs should not stop during the summer but continue throughout the students’ ninth 

grade academic year and until they finish high school. As students move up in grade level 

there will be new information, policies and requirements that the student and parent will 

need to comprehend. Transition programs should focus on various activities included to 

foster academic success and a connection to the new school environment, which includes 



8 
		

involving parents, and this proposed graduate project seeks to do so. Assisting students to 

move more effectively through high school and reach graduation is the job of the school 

and all the stakeholders involved in the school.   

The next chapter, will provide research literature that focuses on the transition to 

high school and how summer transition programs have been effective in helping students 

transition. There will also be an examination of parent involvement and how school 

counselors can support students.  
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CHAPTER 2: LITERATURE REVIEW 
 

Adolescent Development  

 Development is important to highlight so educators have clear and reasonable 

explanations for each student at every stage of development. According to Piaget (1952), 

ninth grade students fall into the formal operational stage of development. At this stage 

students are able to reason about hypothetical or abstract objects and events. This means 

they can manipulate ideas that vary in multiple ways at once and do all this entirely in 

their minds (Seifert & Sutton, 2009). Since students in the formal operational stage are 

able to reason at a higher level they therefore require less prompting which means they 

are more self-directed than students in lower stages (Seifert & Sutton, 2009). However, 

although students are considered more self-directed these abilities do not translate to 

school success. Formal thinking skills do not ensure that students are going to be 

motivated or well-behaved (Seifert & Sutton, 2009).  

 Social development is another key aspect in adolescent development; this is 

where they form their relationships and interactions involving the self, peers, and family 

(Seifert & Sutton, 2009).  According to Erikson, in this social development stage, 

adolescents are in crisis in the identity and role confusion stage (Seifert & Sutton, 2009). 

Adolescents are trying to understand their identities and grasp their understanding in what 

their` identities, skills and talents they see valuable for themselves and what others 

around them see valuable (Seifert & Sutton, 2009).  At this stage students might be trying 

a wide variety of extracurricular activities to try and understand their identities. A way to 
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support students in this role confusion stage is though support of a school counselor or 

any other services inside and outside the school (Seifert & Sutton, 2009).   

 Additionally, Maslow’s theory of motives and needs considers environmental 

factors that might affect adolescents’ development. Deficit needs are basic life necessities 

that students need to be successful. Physiological needs like food, sleep and clothing are 

essential for students’ academic success (Seifert & Sutton, 2009). After physiological 

needs, safety and security needs are important. If a student does not feel safe and secure 

they lack certain structures that might provide these protections (Seifert & Sutton, 2009). 

Lastly, there are love and belonging needs. For these needs students may focus on 

making friends, being a friend, and cultivating positive personal relationships (Seifert & 

Sutton, 2009).  

 The second layer to Maslow’s hierarchy of motives and needs are being needs: 

desires to become fulfilled as a person (Seifert & Sutton, 2009). These needs include 

cognitive needs (desire of knowledge and understanding), aesthetic needs (desire for 

beauty and order) and most importantly self-actualization (desire for one’s potential 

fulfillment) (Seifert & Sutton, 2009). Maslow does combine all the being needs into the 

self-actualization category emphasizing that they are less hierarchical than deficit needs 

(Seifert & Sutton, 2009). Self-actualization is a positive attribute and can bring out 

positive qualities in a person, however self-actualization is rare especially rare among 

adolescents (Seifert & Sutton, 2009). 

 This chapter will provide a clear literature review of the essential factors to 

consider when covering ninth grade students and their success in high school. The 

following chapter will review the critical race theory framework and its use in 
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considering students of color in low income communities. There will be additional 

information on low income students of color, their challenges and obstacles, and their 

unique needs in high school to be successful. The chapter will cover the role of the 

summer transition programs and the benefits they have for furthering the success of ninth 

grade students. Additionally, this chapter will further show the importance of parent 

involvement in high school and how schools can involve parents in the transition to high 

school. Finally, this chapter will highlight the role of the professional school counselor in 

providing parents and students with vital information and resources they will need to be 

successful.  

Critical Race Theory Framework, CRT  
 
 When working with students of color in education it is important to consider the 

histories that go into race in this country. It is important to be aware and validate 

student’s racial experiences in their schools and outside in interactions in their 

communities. Critical race theory is defined by Solorzano (1997) as framework or set of 

basic perspectives, methods, and pedagogy that seeks to identify, analyze, and transform 

those structural and cultural aspects of society that maintain the subordination and 

marginalization of People of Color. Critical race theory takes into account a lot of the 

race related experiences and racism students of color experience throughout their 

educational careers. Critical race theory was grounded in a social reality that was defined 

by racialized collective historical experiences of persons of color (Parker, 2015). It is 

crucial to be aware of race and stereotypes when involving students of color in education. 

Throughout the history of the United States race still continues to influence everything in 

society especially the education students of color receive. Stereotypes can affect students 
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of color in school through low academic expectations, segregation of students of color in 

other schools or classrooms, providing students of color with remedial curriculum, 

maintaining segregated communities and facilities for students of color, and expecting 

students of color to occupy certain types of occupations (Solorzano, 1997). Therefore, 

when developing an educational program, it is essential to include race, racism and 

stereotypes that students of color face implicitly and explicitly daily.  

 An analyze of CRT over the 20 years of its development highlight that many of 

the educational issues related to race are still significant 20 years later. For example, 

students of color are still graduating at lower rates than their White peers, students of 

color are disciplined at a disproportionate rate in K-12 schools, and postsecondary 

opportunities for students of color are filled with numerous obstacles (Howard & 

Navarro, 2016). Additionally, since 80% of classroom teachers in the U.S. are White and 

monolingual, the likelihood for those teachers to be aware of racial experiences, cultural 

knowledge, practices and dispositions that their students bring from home is low 

(Howard & Navarro, 2016). As CRT moves forward the hope is that schools remain 

focus on creating spaces of racial inclusion that includes community building, high 

expectations for all students, alternate modes of assessments, and content reflective of all 

students’ background, histories and experiences (Howard & Navarro, 2016). As we 

continue analyzing data and effectiveness of certain educational programs it is important 

to keep in mind how race, racism, sexism, homophobia and other intersectionality aspects 

affect students in schools and outside in society.   

 Resistance to authority or stereotypes and in education resistance to the roles and 

identities schools provide for them (Collins, 1995) is another layer intersected in critical 
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race theory. A study by Masko (2008) looks into how race permeates an urban school 

through the systemic level, classroom level and among youth. Also examined is how 

resistance is manifested within a school, and how oppositional theory is utilized to 

provide a framework for examining and discussing resistance. The researcher spent two 

years at City Middle School in Waterbury with a 60% black student population where 

80% of students receive free or reduced lunch. The first year he spent getting familiar 

with the school, and then in his second year at the school he observed the classroom 

environment, examined curriculum, collected student writings and interviewed students, 

teachers, and administrators for a total of 12 participants in his study. He conducted in 

depth interviews with four sixth grade students and four eighth grade students. In addition 

to the initial interviews the researcher followed up with each student three time during the 

course of the data collection year. This was an ethnographic study conducted over a two-

year span. Through the ethnographic research tools, the researcher was able to depict 

ways in which the students and the faculty related to each other and constructed meanings 

about race in the classroom and in the school. Through the observations and interviews 

the researcher concluded that there was resistance within the administration, resistance in 

the curriculum and within the students.  

The administrators and teachers were strong leaders that advocated for their 

students. The researcher highlighted two specific letters the administrators sent to the 

district to advocate for school counselor positions and a program aimed at closing the 

achievement gap. A teacher at City Middle School was able to develop a program that 

was culturally responsive to her diverse middle school students through an honors 

literature class where the class was able to read diverse literature with “juicy topic”.  
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Further, the results showed that there was resistance from the students as well 

through the following: resistance to societal expectations of low achievements for 

students of color, and resistance to a multicultural curriculum. Two eighth grade honor 

students interviewed—one black and one Latina—both showed resistance to what society 

expected of them. They highlighted that society has low expectations for them in their 

communities and through education but they want to be the expectation and show that 

they can achieve and be successful. Lastly, a White student interviewed showed 

discomfort in the multicultural curriculum because she felt like the enemy in her majority 

black school. As this study shows City Middle School has curriculum that uses CRT and 

the school as a whole shows resistance to different issues. Through their resistance the 

students are able to indicate their perception of the expectation society has of low income 

students of color and the students are able to advocate in ways to resist those low 

expectations. The students interviewed said they advocate for resistance by defining 

expecations in their community and succeeding academically. City Middle School 

incorporates race in their curriculum which allows the students to examine societal norms 

and begin examining how race will affect them.  

Low Income Students of Color  
 

Considering the challenges involved in the transition to high school for both 

students and parents, a promising practice to help support students’ preparedness is the 

implementation of middle to high school transition programs (Cohen & Smerdon, 2009). 

Incoming ninth grade students of color do not feel supported, which leads to their lower 

academic performance (Neild, 2008). Transition programs that provide support, including 

various activities and courses that address the procedural, social, and academic aspects 
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may foster a developmentally responsive transition for students (Ellerbrock, Denmon, 

Ownes & Lindstrom, 2015). Another important aspect is that for a transition program to 

work, students must perceive that this transitional support is meeting their needs and 

addressing their concerns (Ellerbrock et al.). Students need to feel that their school 

environment is supporting them in their transition and is providing them with information 

that will benefit them. School belonging is a strong predictor of academic outcomes 

(Sanchez et al., 2005), and providing a program that can begin to create relationships 

with students and the school before they begin high school can serve as a preventative 

intervention.  

Liou, Antrop-Gonzalez, and Cooper (2009) examined ways in which low-income 

students of color meet their needs for educational advancement when schools provide 

limited support to help them reach their educational goals. The researchers asked several 

questions that highlighted where students seek high stakes information, such as the 

hidden curriculum: information that provides students access to admission to honors and 

Advanced Placement courses, access to magnet and gifted programs and opportunities for 

involvement in extracurricular activities (Cooper & Liou, 2007) in order to help them to 

be academically successful. This high stakes information leads students to understand the 

school culture, policies and practices that can help them access and develop a strong 

academic self-identity (Cooper & Liou, 20017). Liou et al. also sought to identify how 

school stakeholders (counselors, teachers, community members and administrators) 

provide opportunities to access high stakes information based upon their academic 

expectations for students across race and gender. Lastly, the researchers questioned how 

students across race and gender acquire resources that will provide them with high stakes 



16 
	

information, and offered suggestions on what schools can do to more effectively assist 

students to develop their college-going identities.  

The study included two large comprehensive high schools in Milwaukee and Los 

Angeles. The study focused specifically on ninth and eleventh grade students and 

surveyed 125 parents. Data was collected through in-depth focus groups and individual 

interviews with students, teachers, counselors, multiple rounds of student surveys and 

observations. The data analysis procedure included a three-phase analysis. First, themes 

were extrapolated from the data to determine the student’s perceptions of the teachers and 

counselors. Secondly the interviews were coded and lastly the focus groups and 

interviews were analyzed. The researchers strategically selected two urban high schools 

that are predominantly Latina/o-serving with high drop-out rates, with a high student to 

teacher ratio, in communities that have a low percentage of college degree holders.  

Findings emphasize that students who attend underperforming schools which 

typically are overcrowded and understaffed are more likely to develop and identify their 

academic success with out-of-school community and family-based information networks. 

The researchers recommend that schools integrate college and other relevant high stakes 

information into counseling sessions and classroom practices to make students’ education 

relevant to their expectations.  Additionally, the interviews with students highlighted that 

ninth-grade students felt the need to be connected to their school and even when they felt 

their school was large, impersonal, and understaffed they held onto that need to be cared 

for by their school. Additionally, these students reinforced that the transition to their new 

high school from a smaller feeder school was “kind of scary”. The students’ perspectives 

continue to emphasize the need for a connection to their new high school because many 
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students are scared and feel overwhelmed when entering their new high school (Liou et 

al., 2009).  

However, students were not the only ones who desired more support for ninth 

grade students. School counselors who participated in the study also expressed that ninth 

grade students needed additional support. Counselors stated that ninth graders were the 

students with the greatest needs, and continued to emphasize that the problem with the 

school’s drop-out rate was the schools under commitment to the ninth graders (Liou et 

al., 2009). Furthermore, students in the study continued to emphasize the importance of a 

support system at their school. Students mentioned they felt it was important to be able to 

rely on teachers, school counselors, and administrators for obtaining information with 

important tasks like applying to college, tutoring, or successfully securing a part-time job 

(Liou et al., 2009). These findings underscore the perspective of both students and school 

counselors in the importance of incorporating a high school transition program such as 

the one explained in chapter one, which provides greater support and resources for the 

ninth-grade student population.  

The Role of Summer Transition Programs  
 
 Summer transition programs are largely found in colleges and higher education. 

Summer transitional programs initially started in the early 1800s as remediation and 

support programs as more “common men” entered higher education (Kezar, 2000). As 

newer populations had growing access to higher education, because of the G.I. Bill and 

the Civil Rights movement, these programs grew as support programs for specific 

populations (Kezar, 2000). Out of the need for support programs the summer bridge 

programs began to provide assistance to students entering colleges in the Fall (Kezar, 
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2000). The main function of these summer bridge programs are to retain the new 

population within higher education and provide them with equal footing as other students 

(Kezar, 2000).  There are a variety of activities associated with summer bridge programs 

and many offer programs for specific populations, majors and/or certain ethnicities. Some 

of these college summer transition programs offer academic support; many programs 

feature career counseling and a parent involvement component (Kezar, 2000). The above 

information is specific to college transition programs which provide a guide for middle 

school to high school transition programs. The U.S. Department of Education (2017) 

provided a brief on high school transition activities; they established that High School 

Transition Activities (HSTAs) are activities for first year high school students that are 

designed to ease the transition into high school (Department of Education, 2017). HSTAs 

can include: new student orientation, summer bridge programs and orientation sessions, 

freshman academies and advisory classes, and mentorship programs (Department of 

Education, 2017). The same brief highlighted that during the 2014-2015 school year 59% 

of high schools offered at least one HSTA to help first-year high school students, and 

according to school principals, an estimated 725of first year high school students 

nationwide participated in at least one HSTA (Department of Education, 2017). 

Additionally, summer bridge programs were the least common HSTA at 

35%(Department of Education, 2017).  

Many high schools offer summer transition programs to their ninth grade students 

in hopes that more students are promoted to tenth grade and other beneficial academic 

factors. Williams (2017) evaluated the effectiveness of a summer transition program at 

Striker High School in a suburban school district in Georgia. The study asked three 
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questions to evaluate the transition program: Does the summer transition program support 

student success as measured by participants achieving five or more credits toward 

promotion to 10th grade? Does the summer transition program support student success as 

measured by participants	having less than eight days of unexcused absences? Does the 

summer transition program support student success as measured by participants receiving 

less than three days of Out of School discipline referrals per semester? There were 221 

participants in the three year samples and the majority of students were Black. Data was 

collected through participant’s promotion, attendance, and discipline data from the 

infinite campus database provided by the school principal. Additionally, a t-test was used 

for the archival ninth grade student responses to the Delaware School Climate Survey. 

The logic model was used to guide the program evaluation. Effectiveness was measured 

by how the program supported student success in academics, attendance and discipline. A 

descriptive design was used to help answer the evaluation questions which were analyzed 

using a descriptive statistic approach. EZ analyze was used to analyze the collected data. 

After a review of three years of data, the results showed that the majority of the 

participants earned enough credits to be promoted to the tenth grade. Additionally, the 

study showed the majority of the participants maintained good attendance having less 

than eight unexcused absences. Finally, on average the summer transition program 

participants followed the discipline policies. The data highlights the effectiveness of 

summer transition programs and how they support the ninth graders that participate.  The 

ninth graders that participated did move on to tenth grade and had less than eight 

unexcused absences. These two factors are high promoters of student academic success 

and this study shows that transition programs can be effective in promoting student 
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academic success.  

A research study by Vera et al. (2015) evaluated a summer transition program 

aimed at reducing drop-out rates in a predominantly Latino/a high school located in the 

Midwest. The summer program offered incoming ninth grade students, a daily, six-week 

program from 8 AM to 12 PM. The program offered seven different academic and 

nonacademic courses including reading, math, computer skills, life skills, career 

exploration, and finance, all taught by ninth grade teachers. The courses in reading and 

math served as a tutoring session to improve the students’ reading and math skills. The 

remaining courses taught less academic skills but helped students learn social skills, 

explore potential future careers and gain financial literacy knowledge. Some students 

participating in the program were referred by their middle school counselor due to low 

grades in middle school. In total, 90 students enrolled in the summer program either due 

to low performance in eighth grade or self-volunteering to earn credits towards their 

ninth-grade year.  The data collection was through pre-program and post-program 

surveys and interviews with 64 ninth grade students that participated in the summer 

program. The researchers measured several areas of student engagement including: 

students’ expectations of high school and the summer program, definition of academic 

success, post-high school plans, and the importance of a high school degree. The data 

was analysis method was a coding category for each qualitative question. A team of eight 

reviewers coded each qualitative question. After 100%reliability was established for the 

coding categories, findings were presented to the entire research team. The interviews 

were conducted by the university team and recorded. Then all interviews were 

transcribed and coded by the entire research team.  
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The results showed positive changes in the students’ sense of belonging and 

academic self-efficacy. The quantitative and qualitative results found that students 

increased their sense of connection with school personnel and gained a higher sense of 

connection to the school. The students additionally gained better understanding of what 

was required to be successful in high school and gained a stronger sense of academic 

sense-efficacy. Lastly, students strengthened their understanding of the importance of 

graduating from high school and the value of higher education. The finding in this study 

highlight many implications for educators. First, gains can be made from a small 

intervention like a summer program for at risk students. Secondly, there is real value in 

including non-academic courses in summer school programs. Students in the study 

seemed to gain psychological benefits from their time in the summer program. Lastly, the 

better sense of belonging and connections the ninth-grade students made might be 

attributed to the actual ninth grade teachers involved in the program, the freshmen 

students that participated, and the fact that the program took place in the actual high 

school the students would soon attend. The researchers highlighted that this program was 

offered to students as a preventative measure before any signs of trouble arose in the 

students’ high school career.  

It is indicated in much of the research reviewed that special programs for ninth 

grade students transitioning to high school increase the retention of students in high 

school and increase students’ sense of belonging. As the two studies just reviewed 

underscore, there are many benefits for students that participate in a summer program. 

However, this particular program is solely for the ninth-grade students. It does not 

include a parent portion which highlights the need for the proposed transition program 
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that would include a student and parent portion.   

Students that participated in high school transition programs with several diverse 

activities had higher rates of high school promotion and lower dropout rates (Mizelle & 

Irvin, 2000). Additionally, the best transition programs included activities with school 

counselors, school visits and special summer programs to help students understand their 

new school (Mizelle & Irvin, 2000).  Activities that work best in easing the transition for 

students are providing students and parents information about the school and providing 

students social support during the transition (Mizelle & Irvin, 2000). As many researchers 

show, parents play an important role in the success of students. Parent participation in 

high school is highly important and it is a positive predictor of high school completion 

and postsecondary enrollment (Ross, 2016). However, an important aspect schools must 

consider is how they engage their families. Schools need to consider practices that 

recognize, respect, and address the needs of diverse families (Ross, 2016).  Including 

parents in these transition programs only encourages positive reactions. Parent 

involvement in students’ transition to high school overflows to parent involvement in 

their child’s school experiences throughout their high school years (Mizzelle & Irvin, 

2000). With that parent involvement students achieve more, they are better adjusted, and 

are less likely to drop-out of high school (Mizelle & Irvin, 2010).  

The Role of Parent Involvement  
 
 Parent involvement is essential in the proposed high school transition program. 

The proposed program includes parents so that parents can increase their school 

involvement in high school, and become an advocate for their student, but most 

importantly so the parent can be a resource outside of school for students. There are many 
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different types of parent involvement all with various results. Joyce Epstein of John 

Hopkins University describes six types of involvement that can provide support to meet 

student needs: parenting, communicating, volunteering, learning at home, decision 

making, and collaborating with the community (Van Roekel, 2008). Epstein’s framework 

on involvement describes how the educators can provide support in increasing parent 

involvement within the six types of involvement. There are many benefits for 

involvement and why schools should push to create more activities to foster parent 

involvement. The National Education Association (NEA) offered a policy brief in 2008 

where it highlighted that when schools, parents, families, and communities interact to 

support learning, students show higher grades, more regular attendance, they stay in 

school longer, and they enroll in higher level programs (Van Roekel, 2008). Furthermore, 

more benefits can be seen with parent-school-partnerships as they improve schools, 

strengthen families, build community support, and increase student achievement and 

success (Van Roekel, 2008).   

A research study done by McNeal (2014) looked at the different parent 

involvement practices and how they affect student attitudes, behaviors, and 

achievements. Additionally, the researcher wanted to know how practices that affect 

student attitudes and behaviors indirectly improve academic achievement and 

performance. Data was taken from the National Educational Longitudinal Study (NELS) 

because of the many previous research studies on parental involvement that use NELS. 

NELS uses data collected from students, parents, teachers and principals. This study 

specifically used data from eighth grade students and tenth grade students. There 

researcher used 12,101 cases of students who attended public school, completed the 
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achievement tests and had valid responses on the parent questionnaires. Various measures 

and variables were constructed by analyzing fifteen variables that measured some 

element of parental involvement with the student, teacher, or other school personnel. The 

analysis process involved using a series of fixed-effects hierarchical models. This method 

was used because the NELS was derived from a clustered, probability sample.  

 The findings concluded that parent-child involvement has a greater effect on 

student attitudes, behaviors, and achievements than does parent-school involvement. 

However, parent-child discussion consistently had the greatest effect on student attitudes, 

behaviors, and achievement. The findings also emphasized that parent involvement has 

the potential for long-term and indirect influence on adolescents. The major findings 

point out that parent-child involvement holds promise in increasing achievement.  

 Additionally, quantitative analysis based on all schools, that serve eighth and 

ninth grade students, in the Chicago Public School District found that adult monitoring 

declined precipitously during the high school transition making it easier for students to 

miss classes and reduce study efforts in high school (Rosenkranz, De La Torre, Stevens 

& Allensworth, 2014). The brief suggested that families that are monitoring their 

student’s academic performance end up succeeding in ninth grade and are on the path to 

high school graduation (Rosenkranz et al., 2014). Family and/or parent involvement is 

necessary in the high school transition to help students become academically successful.  

The proposed program aims to make parents a resource for the student. By having 

parents and students participate in the summer transition program, the parent and child 

can begin their academic involvement and begin having shared experiences. As the 

parent goes through the summer workshop they will gain an understanding of what their 
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child is going through and can further become more involved in their students’ academic 

careers. As the researcher highlighted, discussion between parent and child is the greatest 

influence in the student’s academic success.  

 Additionally, the types of parent involvement are essential to ensure higher 

academic success in students. As Ross (2016) showed, there are many different 

categories parent involvement can be broken down into. This particular study questioned 

whether there are specific dimensions of parent involvement that impact the likelihood of 

middle school dropout behavior and/or increase high school students’ self-efficacy, 

engagement, and intrinsic motivation in math and English.  The study used data from the 

Education Longitudinal Study (ELS) of 2002, a nationally representative study of tenth 

graders in 2002 and 12th graders in 2004 that followed the cohort through 2012. The data 

includes questionnaires given to students’ parents, teachers, librarians, and school 

administrators. The sample includes 15,362 students and 13,488 parents that completed 

the questionnaires. The questions used in this study were the ones that represent the eight 

dimensions of parent involvement: (1) parent aspirations for their children’s educational 

attainments, (2) parent participation in school functions, (3) family rules reflecting 

parental home supervision, (4) parental advising, (5) parent participation in their 

children’s extracurricular activities, (6) parent-school communication regarding 

children’s problems at school, (7) school-initiated contact with parents regarding benign 

school issues, and (8) parent-initiated contact with schools regarding benign school 

issues. To analyze the data, the researcher used a two-stage sampling design used by ELS 

and the Taylor-linearized variance estimation to produce unbiased estimates of the data. 

Statistically the surveys were analyzed using STATA 13 statistical software package. 
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Additionally, to validate the findings the researcher used sequential regression 

multivariate imputation (SRMI) to generate five sets of imputed data for analysis. Finally, 

the researcher conducted logistic regression analyses using data analyses of the entire 

cohort of sophomores in 2002 and then separately on the subpopulation.  

 The results highlight that overall, communication between parents and schools 

was infrequent. On average, parents expect their children to at least graduate from 

college. The parents of students that received a high school diploma by 2006 reported 

higher levels of involvement in their children’s extracurricular activities, slightly higher 

levels of involvement in school functions, slightly higher educational expectations for 

their student and slightly fewer instances of parent-school communication concerning 

student’s school problems. Furthermore, for the sophomores’ parent participation in 

extracurricular activities, parent participation in school functions, and parents’ aspirations 

for their student’s higher education demonstrated a positive influence on their high school 

completion. This study highlights the different dimensions and forms of parent 

involvement that can influence high school completion. When parents participate in their 

student’s school activities and functions they have a higher chance of completed high 

school.   

The Role of the School Counselor  
 

According to ASCA (2017) the role of the school counselor is essential at a high 

school. ASCA explains that high school counselors are educators uniquely trained in 

child and adolescent development, learning strategies, self-management and social skills 

who understand and promote success for today’s diverse students (ASCA, 2017). 

Additionally, the school counselor collaborates with other educators and work alongside 
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other educators to ensure the student’s academic success. School Counselors provide a 

proactive program that engages students and includes leadership, advocacy and 

collaboration with school staff, administration and community/family members in the 

delivery of programs and activities to help students achieve success (ASCA, 2017). As 

the role of the counselor highlights the school counselor is equipped with the training and 

tools to run the Transition to High School Program.  

For a High School transition program to be effective every school stakeholder has 

to be involved. With the involvement of all stakeholders the information distributed 

through a high school transition program is critical. In a research study evaluating the 

Opportunity to Learn high school transition program in an urban high school in 

California, the results underscored the importance of the information distribution as a 

critical element of the school culture (Cooper & Liou, 2007). The purpose of this study 

was to examine the role of the school counselor as distributors of information and how 

their role affected ninth grade success. The research was guided by two questions: what 

are student perceptions of the role of the high school counselor during the middle school 

to high school transition, and what information do counselors see as important to provide 

to students during their transition to ninth grade?  

Participants in the study were eighth grade students just before their start of high 

school; all the students participated in the EASE summer bridge program offered at the 

high school. The high school was a comprehensive school in the greater Los Angeles area 

in a predominantly Latino/a community. Data was collected in a mixed-method approach 

through the use of student surveys. Additionally, to better understand the stories behind 

the surveys, the researchers used follow-up strategies such as student focus group 



28 
	

interviews, student one-on-one telephone interviews, field notes, reflection notes and 

individual counselor interviews. Lastly, data was analyzed through triangulation looking 

for themes. A three-phase process was used to gather students’ perception of their school 

counselor in the transition process based on the surveys information. Then the counselor 

interviews were coded. Finally, the student focus group and follow-up interviews were 

analyzed to triangulate the emerging patterns.     

Some important findings included the students’ perception of their school 

counselor. Ninety percent of students reported they felt their school counselor hoped they 

were successful and would attend college. Additionally, 65% of students reported that 

most of their information about college and career options came from their school 

counselor. However, only 28% of students reported that actually going to college was 

important to their school counselor. The data also showed that students had very limited 

contact with their school counselor; 90% of students reported not having a strong 

relationship with their school counselor.   

High stakes information like the “hidden curriculum” provides students with 

information on accessing AP and honors classes, ways to get involved in extracurricular 

activities which in turn leads students to better understand the school culture, policies and 

methods to develop a strong academic self-identity (Cooper & Liou, 2007). Often high 

stakes information is given to higher achieving students; however, a school would benefit 

from providing access to this information for all students. High stakes information should 

go hand in hand with functional information like a list of course offerings, location of 

lockers, and graduation requirements (Cooper & Liou, 2007). This information should 

not only be included in the high school transition program but throughout the whole 
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academic year as well. The study findings highlighted the need for information 

distribution as a critical element of the school culture. 

Along with the dissemination of information for students to better understand the 

requirements and navigation of high school; building students’ connection to the school 

has been shown to directly impact academic success (Roybal, Thornton & Usinger, 

2014). Effective transition programs require at least three strategies and include such 

interventions as: involvement of parents in high school activities, assistance for students 

with homework, incentive programs for attendance, grades and citizenship, and 

celebration of student successes (Roybal, Thorton & Usinger, 2014). Transition programs 

can be beneficial to ninth grade students. “Effective transition to ninth grade has been 

related to indicators of school success; including achievement, dropout rates, credits 

earned, attendance, and behavior problems” (Roybal, Thorton & Usinger, p. 485). When 

creating a transition program key points have to be established, such as: creating an 

environment in which students develop a connection to their new school, implementing 

parent involvement in high school activities, and considering the needs and barriers to 

success of all students (Roybal, Thorton & Usinger, 2014). The emphasis of useful and 

accurate information for parents and students about the new school is critical in creating 

an effective transition program (Williamston, 2010). Additionally, effective transition 

programs need to address the following: supporting students’ social success in high 

school, preparing students for academic success in high school, and working 

collaboratively to monitor transition plans. Furthermore, essential transition team 

activities should include: parent information activities, honest information about what is 

expected academically in high school, organizing school visits, mentoring programs, 
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inviting parents to conferences with their child and the high school counselor, and 

inviting parents and students to visit the high school, amongst other strategies. 

(Williamston, 2010).  

Conclusion 
 
 The needs of students in the ninth grade is evident and as parent involvement 

declines as students move up in grades, schools and educators need to provide resources 

to support the transition to high school and provide resources for both parents and 

students. This chapter highlighted the development of adolescents and the stage students 

are in as they enter ninth grade. To provide support to low income students of color the 

Critical Race Theory Framework was emphasized to underscore these specific students’ 

unique needs and how educators can best engage with low income students of color. 

Transition programs for ninth grade students is a way educators have seen results in 

improving student success in the ninth grade, which can be seen highlighted in the above 

section. Furthermore, including parents and having them become advocates for their 

students is an additional resource that has improved student academic functioning. Lastly, 

the role of the school counselor is vital in easing the transition to high school for students 

and parents. School counselors play an essential part in providing the resources and 

collaborating to create interventions to support student success. The next chapter will 

highlight the project audience and the implementation of the project.  
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Chapter 3: Project Audience and Implementation Factors 
 
 The intent of this high school transition program is to facilitate the transition for 

incoming ninth grade students and their parents. Understanding and successfully 

navigating the high school is essential for both students and parents. There might be 

information that is confusing for both parents and students and this inclusive transition 

program will provide information and guidance, so parents and students can more 

successfully navigate the next four years of high school.  

 As explained in chapter 2, students of color overwhelmingly have a harder time 

once they get to ninth grade. Students and parents might be used to middle school rules 

that push students along even if they fail a class. High school graduation requirements are 

new to these students and parents. Requirements like the A-G and high school graduation 

requirements are specific to high school, which creates a high stakes situation, since 

students should know what the A-G requirements are to be aware of their academic 

progress. This proposed transition program will provide information crucial for 

navigating high school and reaching graduation. Parents and students will both be 

presented with information on A-G requirements, high school graduation requirements, 

college-readiness information, how to be successful in high school, and more.  

Development of Project  
 
 The development of this graduate project came as I was working as a tutor in a 

ninth grade Algebra 1 class at a local high school. My ninth-grade students were 

overwhelmingly behind in their math skills, many of them could not do basic 

multiplication or division and they seemed to lack the motivation to want to succeed in 

school. When I explained to them that they needed to pass this class to go on to become 
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tenth graders they were confused. Many of my students said, “in middle school I failed 

all my classes and I went on to 9th grade.” After many conversations I realized that these 

students did not understand the requirements of high school. During a parent teacher 

conference many parents did not understand the concept either. They were so used to 

having their students move on to the next grade no matter their student’s academic 

standing. After this experience, I realized the need for students and parents to receive this 

information before they enter ninth grade and as the students’ progress through high 

school as well.  

Intended Audience  
 
 The proposed transition program is intended for incoming ninth grade students 

and their parents. Ideally, this program would start in the summer before the students 

enter ninth grade and have refresher workshops at least once each semester as the 

students move on to the next grades. The parent portion will also start during the summer. 

The professional school counselor(s) facilitating the program will identify all the 

incoming ninth grade students and their parents. Through phone calls, emails, and letters 

sent home, the school counselor will invite every student to the program. The students 

and parents interested will sign up and be enrolled in the summer portion of the transition 

program.  

Environment and Equipment  
 

The transition program is designed to take place on a high school campus. The 

summer portion of the program must be held in the high school the student will be 

attending. The sessions must be held in rooms large enough to accommodate all those 

who have signed up. The rooms must have seats, access to a computer, and a projector in 
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order to present the information. In addition, copies of materials will be needed so that 

students and parents can receive a folder with handouts of important points covered 

during the program.  

Specifically, for the parent summer portion there must be a large room that can 

accommodate all the parents that signed up. All the equipment mentioned above must be 

provided. Translation, if needed, must be provided. There may need to be two sessions, 

one in the morning and one in the evening, to accommodate most of the parents’ 

schedules. If possible refreshments and childcare should be provided for the parent 

portion of the program.  

Personal Qualification  
 
 This proposed program relies heavily on collaboration and time management. The 

school counseling program at the high school must collaborate and work together to 

target as many students as possible. This program would be best implemented with the 

entire school counseling program participating and completing specific tasks. However, 

there should be one designated program lead. The school counselors facilitating the 

student and parent portions should hold a valid, state-issued Pupil Personnel Services 

credential in school counseling, and a master’s degree. If possible a school counseling 

trainee (under direct supervision from a school counselor and university faculty member) 

can facilitate both the student and parent portions of the program. Depending on the 

parent center and its capacity, a parent center coordinator can also facilitate the parent 

workshops.  

Project Outline  
 
Student Summer Portion  
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The student summer program is a 3-week program where students will attend 

different workshop type classes that will teach critical skills for students to navigate their 

high school careers. The workshop classes are taught by school counselors. A 

recommendation to include in the summer program is for students to attend a prep class 

in either English or Math taught by high school teachers. The prep class takes place 

during the morning half of the day.  

Parent Summer Portion  

The parent summer portion will be a 4-week program taken from the Families in 

Schools High School Grade Transition Program, with permission. School counselors are 

encouraged to attend the trainings from Families in Schools to access the High School 

Grade Transition Program. More information on The Families in School Transition to 

High School Program: A Parent Engagement Program of Families In Schools can be 

found through email: communications@familiesinschools.org, phone: (213) 201-3900, 

address: 1535 Wilshire Blvd, Suite 700, Los Angeles, CA 90017 or by website at: 

https://www.familiesinschools.org/.  
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Chapter 4: Conclusion & Summary  
 
Summary  
 
 The proposed project was designed to address the transition from eighth grade to 

high school for students of color and their parents. The summer transition program aims 

to give parents and students vital information they will need to be successful in the 

navigation of high school. The Literature Reviewed of Chapter 2 examined adolescent 

development, critical race theory, low-income students of color, summer transition 

programs, parent involvement and the role of the professional school counselor. Chapter 

Three provided the description and development of the project, the intended audience and 

the major outline of the project.  

Evaluative Summary  
 
 For this project one college counselor and two community organizers that run the 

summer bridge program at the high school were asked to review and evaluate the 

proposed project. The counselors, community organizers are part of The Los Angeles 

Unified School District (LAUSD). The college counselor has three-years of experience in 

that position, the community organizers have five-years of experience, one as a site 

coordinator (CO 1) for The EduCare Foundation at San Fernando High School and the 

other (CO 2) as a site assistant coordinator at the same organization and high school. 

Both community organizers have been planning, organizing, implementing and running 

the summer bridge program at San Fernando High School for the past 3 years.  

Discussion  
 
 The evaluation survey consisted of the following statements: (1) The Summer 

Transition Program Guide was clear and easy to follow; (2) The PowerPoint 
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presentations are effective; (3) The program length (9 days) is appropriate; (4) The 

program hours and days (M, T, W) is appropriate; (5) The sessions are well-outlined and 

easy to follow; (6) The weekly topics are ordered effectively; and (7) I would feel 

comfortable implementing this program at my school. Each of the evaluators was asked 

to rate each statement according to the following scale: (5) Strongly Agree, (4) Agree, (3) 

Neutral, (2) Disagree, and (1) Strongly Disagree. At the end of the evaluation, it asks the 

evaluators to provide any other suggestions or feedback to help improve the Transition to 

High School Program.  

 The survey responses provided by all the evaluators were very helpful and 

necessary. The college counselor answered “agree” to the following statements: (1) The 

Summer Transition Program Guide was clear and easy to follow, (2) The PowerPoint 

presentations are effective, (3) The program length (9 days) is appropriate, (4) The 

program hours and days (M, T, W) is appropriate, and (7) I would feel comfortable 

implementing this program at my school. Additionally, the college counselor answered 

“strongly agree” to (6) The weekly topics are ordered effectively. Lastly, the college 

counselor answered “neutral” to the following statement: (5) The sessions are well-

outlined and easy to follow.  

The second evaluator, CO 1, answered “agree” to the following statements: (1) 

The Summer Transition Program Guide was clear and easy to follow, (2) The PowerPoint 

presentations are effective, (3) The program length (9 days) is appropriate, (4) The 

program hours and days (M, T, W) is appropriate, (5) The sessions are well-outlined and 

easy to follow. CO 1 also answered “strongly agree” to the following statements: 6) The 
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weekly topics are ordered effectively, and (7) I would feel comfortable implementing this 

program at my school. 

Lastly, the third evaluator, CO 2, answered “agree” to the following statements: 

(1) The Summer Transition Program Guide was clear and easy to follow, (2) The 

PowerPoint presentations are effective, (3) The program length (9 days) is appropriate, 

(4) The program hours and days (M, T, W) is appropriate, (5) The sessions are well-

outlined and easy to follow, (6) The weekly topics are ordered effectively, and (7) I 

would feel comfortable implementing this program at my school. 

Recommendation  
 
 One of the evaluators, the college counselor, left written comments about the 

transition to high school program. The college counselor stated “The highlights of the 

appendix were the different ice breakers, “Who Can Help” activity, pre/post-test survey, 

A-G planner, stress presentation, time management and organization activities, and 

classroom jeopardy.  I loved how you incorporated the Myers Briggs assessment into 

college and career readiness, and ending the program with a celebration.” The college 

counselor also made the following recommendations: “The reflection survey on day two 

should be presented in a more student friendly way, especially for incoming freshman.  

Maybe a dream board for students to include their aspirations, goals, fears, strengths, 

support, interests, etc.” Lastly CO 1 made the following suggestions: More details in the 

Table of Contents. A one-page visual/table of the three weeks and the topics being 

presented would help provide a clearer outline. “All of the presentations differed 

aesthetically.  I would prefer to have one cohesive theme for the presentations so that 

each day/week or workshop had a common look.” 
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Further Program Recommendations  

 After the summer, refresher workshops are recommended at least once a 

semester for the next four years. For the students’ refresher interventions, school 

counselors should collaborate with teachers to provide classroom guidance lessons to 

every student on campus. For example, depending on the school, all ninth grade students 

should be enrolled in a health and life skills class; the school counselor will collaborate 

with this teacher and offer a classroom guidance lesson once a semester. These classroom 

guidance lessons should follow every year until the students graduate high school. The 

refresher workshops for parents should also happen at least once each semester every 

year. Ideally, the school counselor will collaborate with the parent center and invite 

parents to the workshops.  

The equipment and environment should be similar during the school year 

intervention and parent workshops. For the student portion, a classroom with a projector, 

access to computers, and tables with seats must be available. Collaborating with teachers 

to find the best time to enter the classroom is essential for the classroom guidance 

portion. If schools have a parent center it should be utilized for the parent workshops. 

Again, translation, if needed, must be provided. Two sessions may be available, one in 

the morning and one in the evening, to accommodate most of the parents’ schedules. If 

possible refreshments and childcare should be provided. 

Conclusion 

 Based on all the information provided on the transition to high school for low 

income students of color, the role of the school counselor, parent involvement and the 

role of summer transition programs the implementation and execution of a transition to 
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high school program should provide support for incoming ninth grade students.  
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Summer Transition Program (Student) 

 

Week 1: Day #1 

 

WEEK 1: Day #1 Activity #1: Welcome 

 

Welcome to High School 

 Notes: Provide a welcome to the summer program and a welcome to the high 
school. Introduce all the facilitators and other support staff.  
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WEEK 1: Day #1 Activity #2: Icebreaker 

 

Discussion Cards1  

Provide each student with a 4- x 5-inch index card. Have students write their first and last 

names in the middle of the card. In each corner of the card have students write about 

themselves. The specific information to be written can be assigned by the teacher. For 

example: 

● Top Left Corner: Number of brothers and sisters 

● Top Right Corner: Favorite style of music or favorite music group or musician 

● Bottom Left Corner: Favorite movie 

● Bottom Right Corner: Dream vacation (country or city) 

When the cards are completed, have students partner with a classmate they do not know. 

The students trade cards and read what their partner has written. For the next 2 minutes, 

one student plays the role of questioner and asks the other student about the topics listed 

on the card and about anything else they would like to know. When the teacher 

announces the end of the 2 minutes, the students trade roles; now the other partner asks 

the questions. You might repeat this several times. Each time, the student will do the 

activity with a different partner they do not know. You might collect the cards and repeat 

the activity on the second or third day of school. The kids have fun with this activity. 

                                                
1 Icebreakers Volume 12: Excellent Activities for Getting Students Warmed Up. (2017, 
July 17). Retrieved from 
http://www.educationworld.com/a_lesson/lesson/lesson343.shtml 
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Having some information on the card is the key ice-breaking element, especially for those 

students who might otherwise have difficulty starting a conversation with a stranger.  
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WEEK 1: Day #1 Activity #3: Program Overview/Syllabus  

 

Transition to High School Summer Program  

Facilitator: Counselor(s) Name   

Program Hours: Monday, Tuesday, Wednesday 9 AM – 12:30 PM  

Program Schedule:  Workshop #1: 9AM- 10:30AM  

   Break:   10:30 AM – 11:00 AM  

   Workshop #2: 11:00 AM – 12:30 PM    

Key Outcomes:  

 Understanding High School  

1. With the counselor(s) and facilitators support, each student will receive an 

overview of the differences between middle school and high school, 

understand the support and resources available at the high school, and have an 

understanding of the requirements for graduation.  

Leadership Development  

1. With the counselor(s) and facilitators support, each student will participate in 

leadership development and activities for skill development.  

2. Students will work together with their peers and facilitators during the whole 

summer program.  

3. Students will need to fully participate in each activity and be open to a variety 

of activities.  

College and Career Exploration  
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1. With the counselor(s) and facilitators support, each student will participate in 

career exploration activities.  

2. Students will receive information on College and Career pathways. 

Week :1 What is High School? 

Monday, Date  

Program Overview  

Tuesday, Date  

Overview of High School  

Wednesday, Date  

Understanding the A-G Requirements  

Week 2: What is a Leader? 

Monday, Date  

Understanding Stress and Stress Management  
Understanding How to Better Manage Time  
 
Tuesday, Date  

Leadership Development  
Team Building  
 
Wednesday, Date  

Getting Organized  

Week 3: College and Career 

Monday, Date  

Career Exploration  

Tuesday, Date  

College Exploration  
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Wednesday, Date  

End of Program Activity 
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WEEK 1: Day #1 Activity #4: Ice Breaker  

 

INTERESTS BINGO DIRECTIONS2 

• This purpose of activity is to have students become aware of and appreciate the 
interests and hobbies of their classmates. It also helps students identify the variety 
of areas of interest.   

• Duplicate copies of the Handout: Interests Bingo for each student in the class.   

• Distribute the copies to the students and instruct them that they must walk SILENTLY 
around the room and identify a student who fits a particular category. The 
identified person must sign their name if he/she fits the description of the box.   

• Instruct the students that they are only allowed to sign each person’s bingo card once. 
A person can sign their own card and the teacher and/or counselor can be included 
in the game.   

• If nobody can get the entire card signed, you can then announce that the students are 
allowed to have the same person sign their board twice, or more if there is still no 
winner.   

• The person who has the entire card signed first should win a prize.   

• When the game is over, have the winner read to the class each interest box and who 
signed it.   

• Create a discussion about students’ interests.   

  

                                                
2 Bendross-Mindingall, D. (n.d.). Miami-Dade County Public Schools Transition Tools: 
strategies for 8th grade students [PDF]. Retrieved from 
http://studentservices.dadeschools.net/transition/pdfs/tt_8gr.pdf  
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INTERESTS BINGO  

 

Likes to 
participate in 

any sport 

Reads 

fiction 
regularly 

Plays a musical 
instrument 

Likes to draw 
or paint 

Likes to 
collect 

Can write in 
two languages 

Likes to play 
video games Is on a team 

Likes to write 
poetry or 

stories 

Can read a 
road map 

Likes to roller 
blade 

Has an email 
address 

Knows how to 
make an omelet 

Has bought 
or owns stock 
in a company 

Has selected a 
college to go 

to 

Is part of a 
choir or band 

Likes 
community 
service or 

volunteering 

Is concerned 
about other 

people’s feelings 

Can use an 
electric drill 

Likes to talk 
to or be with 

people 

Has danced or 
cheered for a 

team 

Wants to 
design 

buildings or 
houses 

Knows how to 
use a digital 

camera 

Likes to 
water ski or 
ride wave 
runners 

Wants to join 
the military 
after high 

school 
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WEEK 1: Day #1 Activity #5: High School Tour  

 

Tour of High School & Resources, Activity, Sports, School Program Overview 

Notes: Have students separate into small groups and give them a tour of the high school. 

Stop at important buildings like: college center, attendance office, counseling office, etc.  

 Provide students with a list of resources they can take home with them. However, 

it is essential that resources, activities, sports and additional school programs are 

highlighted in a presentation and each office or resource building is pointed out during 

the tour. If possible a list of contacts should be provided to each student highlighting the 

coaches, program coordinators, or other personnel in charge.  

 Recommendation: Create a scavenger hunt for students to find all the resource 

centers and school activities.  
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Week #1: Day #2 

 

WEEK 1: Day #2 Activity #1: High School Overview Presentation 

 

3 

                                                
3 Freshman year PWTP. (n.d.). Retrieved February 10, 2018, from 

http://scene.schoolcounselor.org/home  
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WEEK 1: Day #2 Activity #2: Ice Breaker  

 

Construction Zone4 

Arrange students into groups of three or four. Give each group a deck of cards. Explain 

that each group will use the cards to build a house. They can decide to enter their house 

in any one of three contests: The Biggest House Contest, the Strongest House Contest, or 

the Most Creative House Contest. They can use whatever supplies they can find -- tape, 

glue, staples, and so on -- to help them build their house or they can rip, fold, bend, or 

otherwise alter the cards. But here is the catch! Students are not allowed to talk during 

this whole process! They need to find other ways by which to communicate. Set a time 

limit for the activity, and set a timer to ensure that groups are constantly aware of the 

time remaining. After the houses are built, each group gets to share their house and how 

they learned to communicate. This is a great team-building activity. 

 

 
  

                                                
4 Icebreakers Volume 12: Excellent Activities for Getting Students Warmed Up. (2017, July 17). Retrieved 
from http://www.educationworld.com/a_lesson/lesson/lesson343.shtml 
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WEEK 1: Day #2 Activity #3: Who Can Help  

 

WHO CAN HELP?5 

Think about all of the people who work in a school. If you need help, who could you ask 
to assist you or provide you with information? Write in the space provided who you think 
can help.  

• You don’t have a bus pass.        

• You have been assigned to the wrong class.   

• You don’t understand an assignment.   

• You were absent from school.   

• You have a personal problem.   

• You lost your lunch money.   

• You want information about advanced courses.   

• You want to get a physical education uniform.   

• You want to participate and join a club.   

• You lost your report card.   

• You want to check out a library book.   

• You need paper towels in the bathroom.   

• You want to do a report for science.   

• You have a headache.   

• You want to sign up for college classes.   

                                                
5 Bendross-Mindingall, D. (n.d.). Miami-Dade County Public Schools Transition Tools: 
strategies for 8th grade students [PDF]. Retrieved from 
http://studentservices.dadeschools.net/transition/pdfs/tt_8gr.pdf  
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• You want to learn to use a computer.    

• You want to find out about colleges.   

• You lost an important notice that has to go home.   

Break  
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WEEK 1: Day #2 Activity #4: Pre-Test Survey  
 

 
 
WHAT DO YOU KNOW ABOUT HIGH SCHOOL? QUIZ6  
Write your answer in the box on the right. If you are not sure, take a guess. Do not share 
your answer with anyone else.  

QUESTIONS PRINT YOUR ANSWERS  

1. How many courses do you have to take in grade 9?  
  

2. 10 credits is what you earn if you pass one class for the entire school year. (True or 
False)   

3. You can take courses for college credit when you are in senior high school. (True or 
False)   

4. Language other than English is an elective class. (True or False)   

5. In order to graduate from senior high school, how many credits will you need?   

6. The document that explains the courses that you can take in senior high school is 
called the ____________________________________.   

7. Everybody has to take the same electives. (True or False)   

8. If you pass a class for the entire year, you receive 10 credits. (True or False)   

9. Planning for college or a career begins in your junior year (grade 11).  

(True or False)   

10. What are the requirements you need to graduate from high school called?   

                                                
6 Bendross-Mindingall, D. (n.d.). Miami-Dade County Public Schools Transition Tools: 
strategies for 8th grade students [PDF]. Retrieved from 
http://studentservices.dadeschools.net/transition/pdfs/ tt8gr.pdf  
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11. What is the minimum grade you need to be eligible to apply to a 4-year college?   

Number of answers correct: _________________  
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WEEK 1: Day #2 Activity #5: Student Reflection  

 

Name7: __________________________Date: ____________    

Senior High School Reflection Writing Assignment  

Identify the concerns you have about the courses that you will be taking. How might you 
deal with some of these concerns? 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
____________________________________ 

Share this assignment with your parents and return it to your school counselor.  

 

 

  

                                                
7 Bendross-Mindingall, D. (n.d.). Miami-Dade County Public Schools Transition Tools: 
strategies for 8th grade students [PDF]. Retrieved from 
http://studentservices.dadeschools.net/transition/pdfs/tt_8gr.pdf 



78 
	

 
 

Week #1 Day #3 A-G Presentation  
 

 

WEEK 1: Day#3 Activity #1: A-G Requirements  
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Notes:  
A-G requirements for UC and CSU  
They are similar to high school graduation requirements, but not the same.  
But today we are going to talk about graduation requirements for LAUSD which adopts 
the A-G system.  

• Later in another presentation we will go over the requirements to get into college.  
 

 

Notes:  

4 years of English:  
• English 9 
• English 10  
• American lit & composition or AP Eng language  
• English Lit 
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Notes:  

3 year of History  
● World History  
● U.S. History  
● Government/Economics  

 

Notes:  

3 years of Math (4 Recommended for College):  
• Algebra 1  
• Geometry  
• Algebra 2  
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Notes:  

2 years of Laboratory Science (3 years recommended for college)  
• Biology  
• Chemistry  
• Physics  

 

Notes:  

2 years of language other than English (3 Recommended for College)  
• Spanish 1  
• Spanish 2  
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Notes:  

1 year of Visual and/or Performing Arts  

 

Notes:  

1 year of college prep Elective  
● A-G electives offered at school  
• Any extra course from the A-F subject areas.  

• An extra year in math, history, science, etc.  
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Notes:  

These are not required for college, but are required to graduate high school in California  
• 2 years of physical education  
• Usually students do it during 9th and 10th grade 
• Sports can also count as PE if it is an official sport on campus  

 

Notes:  

1 semester of health  
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Notes:  

Complete a service learning experience that is integrated into the academic curriculum.  
• You should do a class project in your history class your junior year  

 

Notes:  

Career pathway  
• You will pick a career pathway you might be interested in going into  
• You will most likely meet with a counselor to fill it out  
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Credits you need to go onto the next grade  
• You need 50 units to be a 10th grader  
• Each class you pass with a D or better gives you 5 credits  

 

 

Notes: 

You need 210 total credits to graduate high school  
• You have 4 years to complete this  
• You can always have more than 210 credits 
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Notes:  

Any questions or concerns.  
• This may be overwhelming but you always have resources you can use if you 

have questions.  
 
 
 
 
 
 
 
 
 
 
 
 
 

Break  
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WEEK 1: Day #3 Activity #2: A-G Planner  
 
 

UC Academic Planner8  
 

Instructions: This activity will help you plan your 4 years of high school. This is not a 

final document. Use the list of classes provided to fill out the worksheet. Write down 

each class you think you are interested in taking. Match each class with the A-G 

requirement it corresponds to.  

Example:  9th grade 

Algebra 1 

A-G requirement: C  

                                                
8 Resources. (2014, August). Retrieved from http://www.eaop.org/resources/index.html 
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eek # 

 
Notes: Provide students with a list of classes offered at the high school. This list should 
include when the students can take each class. For example, can they take world history 
in 9th grade? 
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Week #2  

Leadership Development  

 
 

Week #2: Day #1 

Stress Management  

 

WEEK 2: Day #1 Activity #1: Understanding Stress Presentation  
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Notes:  

Stress is not always a bad thing. 
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Stress is an important survival mechanism in animals and in us. 
When we are stressed our heart pounds faster, muscles tighten, blood pressure rises, 
breath quickens, and your senses become sharper. These physical changes increase your 
strength, stamina, reaction time, and enhance your focus 
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Notes:  

When we let stress take over, we stay in survival mode…. And that leads to anxiety 
That can lead to harm in different ways depending on the person, such as:  

• Trouble sleeping 
• Headaches or other body pains 
• Lack of motivation 
• Depression 
• Irritability 

Stress is beneficial when we are able to recognize it, use it, and not let it consume us 
(ANXIETY). “Stress Management” 
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Notes:  

1-  Important to know when you stress, look for the signs. What are your individual 
symptoms? Some have body symptoms some have emotional symptoms. 
2- What causes the stress? Go deep…. 
 - Math? What about math? Test? What about the test? Need more time? Need a 
private room?  
 - Tests stress you out? Have a hard time studying? Need a better strategy? 
Ask yourself these questions to identify the cause so you can manage it or have a teacher/ 
counselor help you manage it. 
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Notes:  
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A positive and enjoyable activity that helps you release stress 
Flow State: Being in the Zone 

• are completely focused on the task at hand; 
• forget about yourself, about others, about the world around you 
• lose track of time 
• feel happy or satisfied from the activity 

What are some examples? What activities do you do to relieve stress? 
“Being in a happy/calm state lowers anxiety” 
 

 

Notes:  

Finding an outlet is a great way to take a break from the stressors. 
However, school is a necessity and in order to succeed, it is important to be prepared. 
Developing better study habits, not waiting until the last minute for assignments 
(Procrastinating), and using better skills in time management are all effective ways to 
prepare yourself for success in school. 
-EVERYONE IS DIFFERENT! Find what strategy works best for you and your needs. 
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Notes:  
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- Counselors are trained to help you identify stress and come up with other 
effective strategies to prevent anxiety and to meet your academic and personal 
goals. 

- Take advantage of these resources! 
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Break  
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WEEK 2: Day #1 Activity #2: Time Management Activity  

 

TIME MANAGEMENT ACTIVITY 
 

9This activity is intended to help students anticipate the time they will need to remain  
healthy, happy, and engaged learners. 

 
Fill out for your freshman year term: 
School activities             Average 

Hours/Week 
School Days (5 days x 7 hours) 35 
Anticipated Hours of Homework10  
Advanced Placement Level: 5+ Hours/Week x # Courses  
Honors Level: 3 Hours/Week x # Courses  

Total School Hours:   
Extra-Curricular Activities Average 

Hours/Week 
Paid Job  
Hobbies/Interests/Clubs  
Community Service  
Sports  
Music/Performances  
Other Obligations (Driver’s Ed, SAT Prep, College Apps., etc.)  

Total Extra-Curricular Hours:  
Daily Living Activities Average 

Hours/Week 
Sleep (7 Days x 9 Recommended Hours)  
Physical Activity (1 Hour Recommended – May be Sports or PE)  
Necessities (Eating, Showering, Chores, etc.)  
Travel To/From School  
Family Time  

 Free Time (Friends, TV, Phone, Internet, etc.)  
Total Daily Living Hours:   

TOTAL HOURS                Available Hours/Week 

                                                
9 
10Huynh, N. (n.d.). Time management activity. Retrieved February 6, 2018, from  
     http://scene.schoolcounselor.org/home  
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School Hours                    = ______________ 
 
Extra-Curricular Hours     = ______________ 
 
Daily Living Hours           = ______________ 
 
 
YOUR TOTAL HOURS:                                                      VS. 

HOURS in a week 
 
 

168 

 
Notes:  

Emphasize to students that they will have a lot of responsibilities in high school 
and they need to learn how to manage their time. Come up with ways to manage time.  
Examples:  
Agenda Books, Calendars, schedules, etc  
Have students come up with their own ways of managing their time. On a note card have 
students write down at least 3 ways they can manage their time. Have each student post 
their notecards on the board and read them out loud. In their notebooks have students 
write down what strategies best work for them and those they will use in high school.  
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WEEK 2: Day #1 Activity #3: Leadership Activity   

 

11Leadership Development Activity: 

Setting priorities and recognizing what is important in life 

 Mayonnaise Jar Visual: 

 Use a large jar, several large rocks, pebbles, and sand or gravel.  You can label the 

rocks if you wish:  family time, time with friends, school, sports, whatever you wish.  

The sand is the unimportant things that we do that just takes up time.  The pebbles are 

things that matter a little.  

Challenge the student to get all the pebbles, sand and rocks in the jar.  Or as an 

alternative you can simply demonstrate first how if you put in the sand and pebbles and 

lastly the rocks it will never fit.  If you start with the rocks, you can get it all in.   

Notes:  

 Have students label each rock and pebble. Give students 3-5 little cups with sand 

and have them label each cup: TV time, video games, social media, texting, etc., these are 

the things that take up time that aren’t a priority.  

 

 

                                                
11 Leadership development activity. (n.d.). Retrieved February 10, 2018, from 
http://scene.schoolcounselor.org/home 
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Break  
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WEEK 2: Day #1 Activity #4: Team Building  

 

Team Building Activities12 

The Marshmallow Challenge; 

Supplies:  20 pieces of spaghetti, one large marshmallow, a yard of yarn, a 

yard of masking tape 

Group Challenge - Create the tallest free standing tower using only the supplies you were 

given. The marshmallow must go on top.  

 

Notes:  

After students are done with the activity, have a discussion about what they 

learned from the activity. Emphasize that everyone is a leader and leadership is different 

in everyone. However, using other peers as resources can be really helpful to navigate 

high school. Have student see each other as leaders and how they can utilize one another 

to solve problems.  

  

                                                
12 Leadership development activity. (n.d.). Retrieved February 10, 2018, from 
http://scene.schoolcounselor.org/home 
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Week #2 Day #3 Getting Organized   

 

WEEK 2: Day #3: Activity #1: Getting Organized  

 

How Organized Are You?13  

This is a survey to see how organized you are.  

Circle 1 if the statement is never true  
Circle 2 if the statement is sometimes true  
Circle 3 if the statement is often true 
Circle 4 id the statement is always true  
 

1  I check for my supplies the night before school.  1  2  3  4  

2  I have a dictionary, a good light, and study tools at 
home.  1  2  3  4  

3  I bring everything I need at home from school.  1  2  3  4  

4  I check to be sure I have my assignments before the end 
of the class.  1  2  3  4  

5  I check to make sure I have the right books before going 
home in the afternoon.  1  2  3  4  

6  I have the phone number of one classmate in each of my 
classes.  1  2  3  4  

7  At the beginning of each week, I think about what I need 
to accomplish.  1  2  3  4  

8  I clean out my book bag at least twice per month.  1  2  3  4  

9  I have a notebook or folder for each class.  1  2  3  4  

                                                
13 Bendross-Mindingall, D. (n.d.). Miami-Dade County Public Schools Transition Tools: 
strategies for 8th grade students [PDF]. Retrieved from 
http://studentservices.dadeschools.net/transition/pdfs/tt_8gr.pdf 
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10  I always have an extra pencil or pen in my book bag.  1  2  3  4  

11  When I have a major project due, I mark tasks to be 
completed on a calendar.  1  2  3  4  

12  I have a ruler and a pencil sharpener in my book bag.  1  2  3  4  

13  I have a daily planner or assignment book where I can 
write down my assignments every day.  1  2  3  4  

14  I do homework the night before, not just before class.  1  2  3  4  

15  I check my planner frequently.  1  2  3  4  

16  I check my book bag in the morning before I leave from 
home to make sure I have my assignments that are due.  1  2  3  4  

17  The papers in my notebooks are neat and orderly.  1  2  3  4  

18  I get supplies before they run out (like more paper).  1  2  3  4  

19  I have my homework ready on the day it is due.  1  2  3  4  

20  I study on a regular basis.  1  2  3  4  

Add up your points: _____  
70-80  You are totally organized and ready to learn! 
50-69  Just a few areas that need to improve  
30-49  Improvement is needed 
Below 30 Help is definitely required!  
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WEEK 2: Day #3 Activity #2: Being Organized Activity  

 

#1 Cause and Effects of Being Organized  

In your groups, read the three (3) causes, then generate two (2) effects that might occur 
for each cause.  

Example: Cause: You left your math book at school.  

Effects:  You will not be able to complete your homework.  

You can’t study for a test.  

CAUSE   
EFFECTS  

You did not place a project 
assignment in your notebook.  

1. 

 

 2.  

 

You did not understand how 
to complete a homework 
assignment.  

1.  

 

2. 

You wrote down the telephone 
number of another student in 
your class.  

1.  

 

2.  
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CAUSE   
EFFECTS  

You read only half of the novel 
assigned to you.  

1.  

 

2.  

 

You do not have separate 
folders or notebooks for each 
class, but keep all of papers 
inside of your book bag.  

1.  

 

2.  

You always have enough 
supplies for class.  

1.  

 

2.  
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CAUSE  EFFECTS  

You are always late for class, an 
appointment, a practice, and even 
meeting friend.  

1.  

 

2. 

  

You usually start a big project the 
night before it is due.  

1.  

 

2.  

 

You start your homework when you 
get home from school.  

1.  

 

2.  
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CAUSE   
EFFECTS  

You generally get up late for school 
every day.  

1. 

 

 2.  

 

You ask the teacher before you leave 
school if you do not understand your 
assignment or how to complete your 
homework assignment.  

1. 

 

 2.  

Your planner is so small that you 
always lose it.  

1.  

 

2.  

 

 
Notes: Separate students into groups. If there are enough groups, have each group do 1-2 
cause and effect sheets. The groups should then have enough time to present their 
findings to the bigger group. Allow other groups to comment on each groups presentation 
to allow additional ideas or different answers.  
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Break  
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WEEK 2:Day #3 Activity #3: Getting a Plan  

 

My Plan for Getting It Together 

List four (4) areas where you need to be better organized and a plan for doing it.  

Example: Problem: I need to not wait until the last minute to begin long-term projects. 
Plan: I am going to create a calendar of tasks to be completed for the project and check 
my progress daily.  

Problem #1: _________________________________________________ Plan: 
________________________________________________________________________
_______________________  

Problem #2: _________________________________________________ Plan: 
________________________________________________________________________
_______________________  

Problem #3: _________________________________________________Plan: 
________________________________________________________________________
_______________________  

Problem #4: 
_________________________________________________Plan:__________________
________________________________________________________________________
_____  

Share this plan with your parent(s) and return this assignment to your school 
counselor.  

Parent/Guardian Signature: _________________________________________  

Notes: As students individually fill out this worksheet have them reflect to things they did 
in middle school. Have the students reflect on their study skills, homework, classwork 
and other skills they will need in high school.  
 
 

Week #3 

College and Career Exploration 

 
Week #3: Day #1 
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WEEK 3: Day #1 Activity #1: College & Career Exploration  

 
 

College and Career Exploration  
Lesson Plan Title: Self-Assessment and Career Assessment  

Grade Level: 8th, 9th, 10th, 11th  

Learning Objectives:  
● Learn about students’ strengths, weaknesses, interests, values 

Standards:  
B-LS 1. Demonstrate critical-thinking skills to make informed decisions  
B-LS 5. Apply media and technology skills 
B-LS 9. Gather evidence and consider multiple perspectives to make informed decisions 
B-SS 1. Use effective oral and written communication skills and listening skills 

Duration of Lesson: 60 minutes  

Required Materials:  
Computer Lab or Computer Cart  
Self-Awareness Worksheet14 
https://www.understood.org/~/media/4d17823e3a28460db1c02dcc9fce1ad4.pdf  
16 Personalities (Free Myers-Briggs Assessment) 15 
https://www.16personalities.com/   https://www.16personalities.com/isfj-personality  
Personality Assessment Reflection Worksheet  

Introduce the Self-Awareness Worksheet (10 minutes)  
● Introduce the lesson: Students will learn to better understand themselves. This lesson will 

require a lot of self-reflection. Students will identify their strengths and weakness 
● Start by asking students 

o What are strengths? What are weakness?  
o Why is it important to know our strengths and weakness?  

● Let students complete the worksheet (5 minutes)  
 
Online Assessment: (20-30 minutes)  
After completing the Self-Awareness Worksheet students will go online to the 16 personalities website 
(https://www.16personalities.com/ ). Students will complete the 90 question assessment. Once students 

                                                
14 Self-Awareness Worksheet. (n.d.). Retrieved February 6, 2018, from 
https://www.understood.org/en  
 
15 Free personality test. (n.d.). Retrieved February 6, 2018, from 
https://www.16personalities.com/  
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have completed the assessment they will receive the Personality Assessment Reflection Worksheet. 
Have students send their results to their email. Collect the reflection worksheet from students and make 
a copy then return the originals to teacher to handout to students. This will be used for the next lesson.  
 
Reflection Worksheet (20 mins)  
As students read about their results they will fill in the worksheet. Students will be given free time to 
read about their results and play with the website. They will have to fill in the whole worksheet. They 
can share with their peers. At the end the school counselor will ask for any volunteers to share their 
results and what other things they found from the assessment.  

 
 
 
  



117 
	

Personality Assessment Reflection Worksheet  
Personality Type (ex: Defender Personality ISFJ) :  
 

Your Results (%):  
 
Extraverted                                       Introverted  
Intuitive                                            Observant  
Thinking                                           Feeling  
Judging                                             Prospecting  
Observant                                         Turbulent  

Three new things I learned through this assessment:  

1.  

   
1.    
 
1.   
  

Others with my personality:  
1.    
2.   
3.   

4.  

Strength & Weakness:  
 
 
 
 
 

Career Path:  
 
 
 

Please complete a short reflection on the back of the page. Think about how you feel after learning 
about your results. What surprised you and what did not?  
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BREAK 
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WEEK #3: Day #1 Activity #2: Career Exploration  
 
 
 

Career Exploration Lesson #2:  
Lesson Plan Title: Career Exploration  

Grade Level: 8th, 9th, 10th, 11th  

Learning Objectives: 
● Students will begin exploring their own career options based on their personality type results.  

Standards:  
B-LS 4. Apply self-motivation and self-direction to learning  
B-LS 5. Apply media and technology skills 
B-LS 7. Identify long- and short-term academic, career and social/ emotional goals 
B-LS 9. Gather evidence and consider multiple perspectives to make informed decisions 
B-SS 1. Use effective oral and written communication skills and listening skills 

Duration of Lesson: 60 minutes  

Required Materials:  
1. Computer Lab or Computer Cart  
2. The Best Careers For Your Personality Worksheet  
3. Bureau of Labor Statistics https://www.bls.gov/ooh/ 16 
4. Personality Assessment Reflection Worksheet (from previous lesson)  
5. Career Reflection Worksheet (new)  

Introduction of Lesson(20 minutes): 
Introduce the Best Careers for Your Personality Worksheet and handout to students. Go over the 
worksheet with students. Go over the Four Dimensions of Personality and what they mean. Have 
students take out their Personality Assessment Reflection Worksheet from the previous lesson. If 
students do not have worksheet, school counselors should have a copy and can provide that to students. 
Have students find their personality type and read their ideal jobs.  
 
Career Exploration Online (20 mins)  
Students should have computers, after they find their personality type and have read their ideal jobs 
have students go to the Bureau of Labor Statistics website (https://www.bls.gov/ooh/). Students can 
explore the website and look up their ideal careers.  
 
Reflection (20 mins)  
Students will then complete the reflection worksheet and write down the information they found. There 
will be a chance at the end for students to share their findings in small groups and to the bigger 
classroom.  

                                                
16 Occupational outlook hand out. (n.d.). Retrieved from https://www.bls.gov/ooh/  
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17 
 
 

Career Reflection Worksheet  

Ideal careers for my personality:  
1.   
2.   
3.   

#1 Career Choice (one career from your results and do some research online)  
Career:  
 
What do they do?  
 

What is the work environment?  
 

How to achieve this career?  
 

Degree needed (if any):  
 

Median Salary:  
 
Similar Occupations:  

1.   
2.   
3.    

Other information:  
 

#2 Career Choice (one career from your results and do some research online)  
Career:  
What do they do?  
 
What is the work environment?  
 
How to achieve this career?  

                                                
17Use This Infographic to Find the Best Career for Your Personality Type. (2016, 
February 22). Retrieved from https://www.brit.co/personality-type-career/  
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Degree needed (if any):  
Median Salary:  
Other information:  
 

Please complete a short reflection on the back of the page.  
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Week #3: Day #2  

Why College  

 

 

WEEK 3: Day #2 Activity #1: Why College  
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Notes:  
What are some things that you have heard about college?  
What colleges have you heard off?  

 

Notes:  
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Why do you think it is important to go to college?  

 

 

Notes:  
Opens Doors for a career not just a job. Something that you might be passionate in.  

• College graduates have better career options and a better chance of progress in 
their career.  

• College gives you more choices in careers and more flexibility to change jobs.  
• College gives you the opportunity to explore what you like and allows you to find 

your passion.  
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Notes:  
Networking  
College gives you a chance to network, improve your social skills, expand your extra-
curricular activities, and build a network of friends.  
There are so many clubs, organizations, activities, fraternities, sororities   

 



128 
	

Notes:  
College graduates have better health and standard of living.  

• Statistics show that college grads have better health and exercise more.  
• Employers often offer health care plans and wellness programs.  
• Grads tend to have more job satisfaction and time off for recreation.  

 

Notes:  

According to an estimate, in 2028 there will be 19 million more jobs for educated 
workers then there are qualified people to fill them.  
The more education you have, the more likely it is that you will have a job.  
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College Pays:  
• In 2005, the average income for a bachelor’s degree holder was $54,689 versus an 

income of 19,915 for a high school graduate.  
• A bachelor’s degree holder earns twice as much in a lifetime as a high school 

graduate.  
 

BREAK  
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WEEK 3: Day #2 Activity #2: Four College System Presentation  
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Week 3: Day #3 End of Program Evaluation   

 
 

WEEK 3: Day #3 Activity #1: Jeopardy Game  
 
 

Classroom Jeopardy Activity  
Lesson Plan Title: High School Here We Come Game Show  

Grade Level: 8th, 9th, 10th, 11th 

Learning Objectives:  
● Students will be informed on what to expect when transitioning to high school.  
● Students will learn the state’s graduation requirements, elective courses offered 

in high school and other information relevant to high school.   
● Students will work in teams and participate in a game of “Jeopardy” that will 

demonstrate their understanding of the presentation.  

Standards:  
B-SS 6. Use effective collaboration and cooperation skills 
B-SS 1. Use effective oral and written communication skills and listening skills 
C:C1 Acquire Knowledge to Achieve Career Goals  
A:C1.6 Understand how school success and academic achievement enhance future 
career and vocational opportunities 

Duration of Lesson: 60 mins 

Require Materials:  
PowerPoint Presentation on High School Transition  
Jeopardy Game Activity  
Paper and Markers for Team Name  

Introduction to Lesson:  
 
In this presentation we will learn about what to expect as you transition to high school. 
The goal is to get you prepared for high school and for you to understand the graduation 
requirements, courses available in high school and other information relevant to high 
school success.  
What are some things you all know about high school? How is it different from middle 
school? How many of you know what high school you will be attending?  
 
PowerPoint Presentation on High School Transition  

● Introduce the powerpoint. Go over the requirements and stop for questions. You 
may need to edit the presentation to accommodate your feeder high school.  
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Jeopardy Game  
● Have students split up into 4 or more groups. Have each team come up with a 

team name. Explain the rules of the game. Have the teams guess a number from 
1-20 the team with the closest to your number goes first. Start jeopardy game.  

 

 
 
 
 

Break  
 

**End of Program Activity** 
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WEEK 3: Day #3 Activity #2: Student Reflection  
 
 

End of Summer Reflection  
Today is the last day of the Transition to High School Summer Program. We are going to take a few 
minutes to reflect on your experiences and what you have learned. Please fill out the form completely.   
What was your favorite activity/activities from the summer program? Please write at least 1 activity. 
Please explain why:  
      
 
 

 
 

What was your least favorite activity/activities from the summer program? Please write at least 1 activity. 
Please explain why:  
      
 

 
 
What are 3 skills you learned from the summer program and how do you plan to use them in high school?  

1.      

2.      

3.  
 
What are some activities you plan to be involved in once you start high school?  
 
 
 
 
List at least 3 support services or people you can go to when you need support in high school:  

1.    

2.    

3.  
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List at least 3 of your strengths you will use in high school:  
 
 
 
 
 
 
 
 

Reflection/Free Write  
Please use this space to reflect on how you feel about starting high school. What are some questions or 
concerns you have? what are you nervous about? What are you excited for? What are your goals for high 
school?  
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Comments: Please provide your comments about the summer program. How can we improve, what did 
you like, would you recommend other students participate?  
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WEEK 3: Day #3 Activity #3: Post-Test  

 

WHAT DO YOU KNOW ABOUT HIGH SCHOOL? QUIZ18  

Write your answer in the box on the right. If you are not sure, take a guess. Do not share 
your answer with anyone else.  

QUESTIONS PRINT YOUR ANSWERS  

1. How many courses do you have to take in grade 9?  
  

2. 10 credits is what you earn if you pass one class for the entire school year. (True or 
False)   

3. You can take courses for college credit when you are in senior high school. (True or 
False)   

4. Language other than English is an elective class. (True or False)   

5. In order to graduate from senior high school, how many credits will you need?   

6. The document that explains the courses that you can take in senior high school is 
called the  

____________________________________.  
 

7. Everybody has to take the same electives. (True or False)   

8. If you pass a class for the entire year, you receive 10 credits. (True or False)   

9. Planning for college or a career begins in your junior year (grade 11).  

(True or False)   

                                                
18 Bendross-Mindingall, D. (n.d.). Miami-Dade County Public Schools Transition Tools: 
strategies for 8th grade students [PDF]. Retrieved from 
http://studentservices.dadeschools.net/transition/pdfs/tt_8gr.pdf 
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10. What are the requirements you need to graduate from high school called?   

11. What is the minimum grade you need to be eligible to apply to a 4-year college?   

Number of answers correct: _________________  
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WHO CAN HELP?19 

Think about all of the people who work in a school. If you need help, who could you ask 
to assist you or provide you with information? Write in the space provided who you think 
can help.  

• You don’t have a bus pass.        

• You have been assigned to the wrong class.   

• You don’t understand an assignment.   

• You were absent from school.   

• You have a personal problem.   

• You lost your lunch money.   

• You want information about advanced courses.   

• You want to get a physical education uniform.   

• You want to participate and join a club.   

• You lost your report card.   

• You want to check out a library book.   

• You need paper towels in the bathroom.   

• You want to do a report for science.   

• You have a headache.   

• You want to sign up for college classes.   

• You want to learn to use a computer.    

• You want to find out about colleges.   

                                                
19 Bendross-Mindingall, D. (n.d.). Miami-Dade County Public Schools Transition Tools: 
strategies for 8th grade students [PDF]. Retrieved from 
http://studentservices.dadeschools.net/transition/pdfs/tt_8gr.pdf 
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• You lost an important notice that has to go home.  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WEEK 3: Day #3 Activity #4: Program Celebration  

 

End of Summer Program Celebration 
Notes: There should be an award ceremony awarding every student who participated a 
certificate for completing the summer program. The ceremony should include the parents 
if possible.  
 
Recommended: A celebration like a potluck or an end of program party is recommended.  
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Summer Transition Program (Parent)  

 

Families in School High School Transition Curriculum Recommended.  

Appendix B: Parent Summer Portion 

The parent summer portion will be a 4-week program taken from the Families in Schools 

High School Grade Transition Program, with permission. School counselors are 

encouraged to attend the trainings from Families in Schools to access the High School 

Grade Transition Program. More information on The Families in School Transition to 

High School Program: A Parent Engagement Program of Families In Schools can be 

found through email: communications@familiesinschools.org, phone: (213) 201-3900, 

address: 1535 Wilshire Blvd, Suite 700, Los Angeles, CA 90017 or by website at: 

https://www.familiesinschools.org/.  

 

 


