2018-2019 Annual Program Assessment Report Guide

Please submit report to your department chair or program coordinator, the Associate Dean of your College, and to james.solomon@csun.edu, Director of the Office of Academic Assessment and Program Review, by September 30, 2019. You may, but are not required to, submit a separate report for each program, including graduate degree programs, which conducted assessment activities, or you may combine programs in a single report.  Please include this form with your report in the same file and identify your department/program in the file name.

College: Health and Human Development

Department: Child and Adolescent Development 

Program: B.A. Undergraduate in Applied Developmental Science and Early Childhood Development 

Assessment liaison: Nancy Miodrag, Associate Professor

1. Please check off whichever is applicable:
A.  ____X____  Measured student work within program major/options.
B.  ________  Analyzed results of measurement within program major/options.
C.  ________  Applied results of analysis to program review/curriculum/review/revision major/options.
D. _________ Focused exclusively on the direct assessment measurement of General Education Arts and Humanities student learning outcomes    


2. Overview of Annual Assessment Project(s)

In Fall of 2018, the CADV Department formed the Assessment team, which included: Drs. Nancy Miodrag (chair), Rosemary Gonzalez (team member), Virginia Huynh (team member), and Whitney Scott (team member). The team worked on two main assessment activities for the AY 2018-2019: (1) Peer reviewed publication and (2) Internship. Below are descriptions of why we chose the activities, the assessment activities, and how we developed the activities.    

Assessment Activity # 1: Peer Reviewed Publications 

What Student Learning Outcome did CADV assess?
SLO # 4: Information Literacy - the ability to demonstrate technological literacy that allows both access to and dissemination of information electronically. Students demonstrate effective management of information by using media sources and complying with the ethics of manipulating and presenting information.

Why did our department choose to focus on this particular SLO?
Information literacy (SLO 4) includes identifying, finding, evaluating, and using information correctly. Being competent and thoughtful about effectively finding and using resources can help our majors become wise consumers of information as well as lifelong learners. It can also ensure that students are able to identify misinformation is a saturated online world of information as not all information is accurate or quality. 

Information literacy related to the peer review process in academia is critical because it enables our students to recognize that there is a formalized process of peer review that goes into vetting scholarly articles before they go into publication. Our goal is for our CADV students to be cognizant of the fact that this vetting process is useful and critical to developmental science. Our other goal is that students learn that peer reviewed articles are the “gold standard” for evaluating developmental science in our field. 

What classes and/or contexts did we assess?
Student Learning Outcome 4 was assessed in all upper division classes because these courses were identified by the assessment team as ones that include the level of work that we are assessing. This includes locating, reviewing, reading, evaluating, and reflecting on peer reviewed articles. Our assessment goal was to evaluate the level of knowledge and understanding that students have about peer-reviewed publications. We assessed this skill, which is a skill that students should have attained at some point in their upper division classes as CADV majors. 

The team constructed an assessment quiz and administered it to the following classes: CADV 310 (Abuse and Neglect), CADV 350 (Applied Cognitive Development), CADV 352 (Applied Social Development), CADV 380 (Methods of Child and Adolescent Study I and Lab), CADV 381 (Methods of Child and Adolescent Study II and Lab), CADV 453 (Autism and Other Neurodevelopmental Disabilities), CADV 460 (Race, Ethnicity, Gender, and Culture in Development), CADV 470 (Advanced Theories and Concepts), 

What assessment instruments were used and what methodology was employed? 
The CADV assessment team created a multiple choice and open-ended quiz for 29 instructors of upper division courses to implement in Spring 2019 (see Appendix A). The quiz included 31 questions. The quiz was not timed or scored. We used Canvas so that instructors could easily import the quiz into their Canvas course homepage. We also chose Canvas because quizzes can be automatically grading, and data exported into a CVS/Excel sheet. 
Instructors were asked to have all enrolled students take the quiz. Instructors were to tell students that students could complete the quiz during class time (if the instructor choose to administer it then), or to assign the quiz to students to complete on their own time. We emailed instructors letting them know that their involvement was to ensure that all students completed the quiz. Instructors were informed that they would not be responsible for grading the quiz or including it as a graded assignment in their course final grade. They would, however, need to give access to these quizzes to us, the assessment team, so that we could assess them. If instructors were teaching more than one section of the course, the instructor was asked to administer the quiz in all sections. 

For students, the quiz took approximately 30-40 minutes to finish. Students were instructed that they would not have access to their grade on this quiz or receive feedback. Their names would not be used in any assessment report, rather an aggregate score from the class would be used. Their data would not be part of a research study and their answers would not affect their grade in the course. 

The goal of this quiz was for students to identify peer-reviewed articles and identify the difference between peer-reviewed and non peer-reviewed sources. For the first 11 out of 31 questions, students were asked to identify if a publication was peer-reviewed (Y/N). The team chose images (i.e., screenshots loaded into Canvas) of publication titles (and sometimes their respective blurbs) that are found on the first page of an article either online or in print. We strategically chose publication titles that were both peer-reviewed articles and not peer reviewed. An example of a peer reviewed article was a meta-analysis published in the Journal of the American Academy of Child and Adolescent Psychiatry. An example of a non-peer-reviewed article was an article in Psychology Today or Newsweek Magazine. All of the peer-reviewed publications were similar to ones that students would have accessed when completing assignments for their CADV upper division courses.

Questions 12-18 were Multiple Choice questions (maximum 4 or 5 choices) that asked our students about peer review. The exception was Question 15 which was a True/False question. Questions 19 asked students to identify examples of peer reviewed journals by clicking on the hyperlinks provided. Question 20 was an open-ended question that allowed students to provide input about the strategies and resources they used to learn about scholarly resources. Question 21 asked if students completed this quiz for another class. We included this question because some of our students would have been enrolled in multiple upper division courses in the same semester. Finally Questions 22-31 asked about the student him/herself (i.e., demographics including school standing and what classes they were taking). These were non-identifying data that were not included in this report.  

What were the resulting scores? 
In May of 2019, 24 out of 29 data files were collected from the upper division courses that we solicited. The data were de-identified, cleaned, and aggregated into an Excel spreadsheet then exported to SPSS V26 statistical program for ease of running descriptive statistics. For each quiz question, the descriptive findings of students’ understanding of what is (and is not) a peer-reviewed article are highlighted in this assessment report. 

For question 1, 93% of students gave the correct response stating that the meta-analysis was in fact, peer-reviewed. For question 2, 81% of respondents gave the correct response stating that the article in the Journal of Developmental Science was peer-reviewed. For questions 3 only 52% of students knew that a literature review (in the Journal of Computers in Human Behavior), was peer-reviewed. For questions 4, only 40% of students gave the correct response, responding that a dissertation/thesis was not considered peer-reviewed. For question 5, only 25% of students knew that the proceedings to a conference was not peer-reviewed. For question 6, approximately 72% of students gave the correct response stating that the article found online on Psychology Today was not peer-reviewed. 

For question 7, 72% of students gave the correct response stating that a Newsweek article was not considered peer-reviewed. For question 8, 86% of students gave the correct response, that an New York Times article was not peer-reviewed. In 9, approximately 92% of students gave the correct response stating that a Wikipedia online page was not considered peer-reviewed. For question 10, 65% of students understood and reported that a scholarly book was peer-reviewed. Finally, for question 11, 58% of students reported that a popular book was not peer-reviewed. 

All of our respondents (100%) reported that references are always cited in a peer-reviewed article. We inquired about students’ understanding of the main purpose in a peer-reviewed article and found that 39% of respondents understood that the author’s main purpose is to share facts with other scholars/researchers in that same field. We asked students to identify who the main audience is in a peer-reviewed article (correct answer is researchers and professionals). Only 28% of respondents answered this question correctly. We also found that 81.3% of respondents answered correctly: that advertisements are rarely found in a peer-reviewed article (true). 

We asked students to think about what peer-reviewed articles tend to be compared to non-peer reviewed articles, offering several multiple choice options. Only 31% of students answered this question correctly and understood that all of the following answers qualified: (1) be longer articles; (2) include research projects, methodology, and theory; (3) and use subject-specific language and terms. We also asked students to identify which titles were not likely to be a title of a peer-reviewed article (e.g., we included the title Benefits of Breastfeeding, which in our field would likely not be a peer-reviewed title rather a popular title found online). Our data provide evidence to suggest that only 50% of students answered the question correctly. 

In asking: Authors of peer-reviewed articles tend to be which of the following with several choices, only 37% of respondents answered the question correctly, selecting all appropriate choices. In our question: Which of the following are examples of peer-reviewed journals, 18% gave an incorrect response, 52% gave the correct response, and 31% had a partial correct response (partial responses are those where respondents selected the correct response but also selected an incorrect response as the option was to ‘select all that apply’).  

Assessment Activity # 2: Critical Thinking in a Paper for CADV Internship 

What Student Learning Outcome did CADV assess?
SLO # 1: Critical thinking - Demonstrate knowledge of the theories, concepts, and methodology that underlie the study of the physical, cognitive, and social development of children and adolescents and the multiple contexts in which they live. Apply developmental theories in community settings.

Why did our department choose to focus on this particular SLO?
During our last program review (2011-2012), the authors of the Memorandum of Understanding (MOU) recommended that the department continue our efforts to assess learning outcomes in the internship course. Our CADV internship is department-sponsored that students complete in their junior or senior year. The CADV internship spans a full academic year that begins in Fall semester and concludes at the end of the Spring semester. 

The Department has partnered with a variety of community organizations including schools, youth development, family support agencies, and medical & therapeutic facilities in the San Fernando Valley and Greater Los Angeles area to allow our majors opportunities to apply theory to practice in professional settings, and to develop professional networks and mentoring relationships with established professional in the field. During each semester students complete 90 hours at the internship site and complete assignments in the CADV 394 or 494 Internship Seminars meetings identified by the instructor. Interns complete a total of 180 hours at the site across Fall and Spring. 
What classes and/or contexts did we assess?
We assessed our CADV Internship course, CADV 394 and 494: Child and Adolescent Development Internship I (CADV 394) and Child and Adolescent Development Internship II (CADV 494). The CADV internship I is the first of a two-semester internship sequence enables students to apply theory to practice in a community setting. Internship includes 90 hours of service in a community organization/setting in addition to regular class meetings. Internship II takes place during the second semester and builds on the in-depth understanding of the program and experiences gained from the first semester internship. Individual goals enhance the professional development of students. The internship is Credit/No Credit only.
 
What assessment instruments were used and what methodology was employed? 
We met with the current faculty director of the Internship program, Dr. April Taylor to discuss how we could assess critical thinking of our 2018-2019 interns. Dr. Taylor provided us with the Applied Paper assignment that she assigned as the culminating end-of-year course work. The purpose of the assignment was to allow the student to reflect and articulate their own perspective of how theories of child and adolescent development can be used to facilitate learning and successful development with youth [or other clients at their respective internship site]. This assignment allowed the students to develop a coherent and cohesive statement that added to their professional preparation and help them to demonstrate their own understanding of developmental theories. This statement could then be used as an instrumental tool for future employment and graduate school opportunities.

The assessment team then created an assessment rubric in the form of a matrix/grid to interpret students work against these set criteria and standards for assessing critical thinking. The paper assignment is called Applied Theory Perspective Paper (See Appendix B) in the CADV internship program. The rubric gives evaluators the opportunity to assess whether application of theory to/from the internship site is introduced (i.e., baseline), practiced (i.e., proficient), or demonstrated (i.e., competent) by the student, by the time they complete their internship hours. Papers were graded blindly to ensure an objective assessment. The following ratings were applied: 0 = Introduced, 1 = Practiced, and 2 = Demonstrated.  

(2) What was the outcome thus far? 
To date, 45 papers have been collected from Fall 2018 and were scored by the assessment team using our assessment rubric. 6.7% of interns (3/45) wrote culminating papers that were evaluated as ‘introduced’. That is, their application of theory to/from their internship site was unclear or had vague connections made between practical examples in internship to developmental theory learned in class. Another 49% of interns (22/45) wrote culminating papers that were evaluated as ‘practiced’ or proficient. That is to say, they provided examples from their internship experience that were mostly connected, although some inaccuracies to theory were still evident. Finally, another 44% of students (20/45) wrote culminating papers that were considered ‘demonstrated’ or ‘competent’. That is, they provided examples from their internship that clearly connected to developmental theory; they provided rich, detailed examples that supported to exemplify the developmental theory; and demonstrates critical thinking about how developmental theory was used in an applied setting, such as their internship placement. 

The results from both of these assessment activities (Identifying peer review in upper division classes and developing critical thinking skills in CADV internship) will be reported to our CADV faculty during our faculty meeting in December of 2019. The findings and possible reasons why student scores did not meet our standards will be discussed. All student factors (holistic approach) will be considered. Our ultimate goal for the peer reviewed assessment activity is for 80% of our students to meet the standard to understand peer reviewed vs. non peer reviewed publications. This is important to our department because many of our students pursue graduate work that entails this type of understanding. We want to ensure that graduates from our program are adequately prepared for this next phase of their educational journey. Our ultimate goal regarding our assessment of our interns is for 100 percent of our interns to meet the highest benchmark of producing ‘demonstrated’ or ‘competent’ work. Our department will gather ideas as to how best to create closing of the loop activities to ensure student success.  

3. Preview of planned assessment activities for 2019-2020

This AY, the department of Child and Adolescent Development is required to assess our General Education Social Science courses. As such, we will be putting our regular program assessments on hold for 2019-2020. As per the university’s request, we will address Section D (specifically SLO D1) in our lower division GE course. The department has one lower division GE course to tackle, which has historically been identified as having high DFU rates across majors and non-majors. The course is CADV 150: Foundations of Child and Adolescent Development. The plan is to evaluate our student’s knowledge of core course material during Spring 2020 offerings. We will use formal assessment methods (student multiple choice examinations) to assess their core knowledge of Physical Development, Socioemotional Development, and Cognitive Development across the three major developmental periods of Early Childhood, Middle Childhood and Adolescence. 


 
 


Appendix A: Assessment Quiz 
Department of Child and Adolescent Development, Fall 2018
Dear student, 
The Department of Child and Adolescent Development is looking to gather some information about how students learn. Please complete the 31-item quiz to the best of your ability. It will not count toward your final grade in this course. If you require any accommodations with tests, please consult with your CADV instructor. Please email nancy.miodrag@csun.edu if you have any questions about this quiz. 
Thank you, 
CADV Assessment Team
This Canvas quiz has 31 questions. The following 11 questions show images of different publications. Based on the information provided, please identify whether it is a peer-reviewed publication or not. 

1. Is this article peer-reviewed? (1 point) 
a) Yes
b) No

2. Is this article peer-reviewed? (1 point)
a) Yes
b) No

3. Is this article peer-reviewed?  (1 point)
a) Yes
b) No

4. Is this article peer-reviewed? (1 point)
a) Yes
b) No

5. Is this article peer-reviewed? (1 point) 
a) Yes
b) No

6. Is this article peer-reviewed? (1 point)  
a) Yes
b) No

7. Is this article peer-reviewed? (1 point)
a) Yes
b) No

8. Is this article peer-reviewed? (1 point)
a) Yes
b) No

9. Is this article peer-reviewed? (1 point)
a) Yes
b) No

10. Is this article peer-reviewed? (1 point)
a) Yes
b) No

11. Is this article peer-reviewed? (1 point)
a) Yes
b) No

12. In a peer-reviewed article, references are ______ cited. (1 point)
a) Never
b) Rarely
c) Sometimes
d) Always

13. In a peer-reviewed article, what is the author’s main purpose? (1 point)
a) To share facts with other scholars/researchers in that same field
b) To evoke a public response to persuade the public 
c) To share the latest information and news with others in the same trade
d) All of the above

14. In a peer-reviewed article, the main audience is: (1 point)
a) General public
b) Members of a specific business, industry or organization
c) Practitioners (e.g., teachers and parents)
d) Researchers and professionals
e) All of the above

15. Advertisements are rarely found in a peer-reviewed article? Is this statement true or false? (1 point)
a) True
b) False

16. Compared to non-peer reviewed articles, peer-reviewed articles tend to … Select all that apply (1 point)
a) Be longer articles
b) Include research projects, methodology, and theory
c) Use subject-specific language and term
d) Focus on current events/news
e) Focus on popular personas in the news

17. Which of these titles is not likely to be a title of a peer-reviewed article? (1 point)
a) Benefits of breastfeeding
b) Breastfeeding and cognitive development: A meta-analysis 
c) Does timing of breastfeeding matter? A randomized controlled trial
d) All of the above are peer-reviewed articles

18. Authors of peer-reviewed articles tend to be… Select all that apply (1 point)
a) Famous public figures 
b) Journalists
c) Researcher
d) Professors
e) Staff writers for newspapers
f) Scientists

The following three questions ask you about scholarly journals and sources 

19. Which of the following are examples of peer-reviewed journals? Select all that apply. Hint: To determine the correct answer, please click on the links below to visit each publication’s website. (1 point)

a) Child Development https://onlinelibrary.wiley.com/journal/14678624Links to an external site
b) Time http://time.comLinks to an external site
c) Newsweek https://www.newsweek.comLinks to an external site
d) Developmental Psychology https://www.apa.org/pubs/journals/dev/index.aspxLinks to an external site
e) Psychology Today https://www.psychologytoday.com/us
f) Parents https://www.parents.comLinks to an external site

20. What additional strategies or resources have you use to learn about scholarly resources appropriate for your CADV papers and assignments? (e.g., Did you learn it in community college? Did you find a YouTube tutorial yourself, did a writing tutor help you, etc.?) (5 points)

21. Have you already completed this quiz about peer-reviewed journals in another class? Even if your answer is yes, please continue with answering the questions (0 points)
a) Yes
b) No


The remainder of the questions ask you about your experiences at CSUN

22. Are you a Child & Adolescent Development MAJOR? (0 points)
a) Yes
b) No

23. Are you a Child & Adolescent Development MINOR? (0 points)
a) Yes
b) No

24. When did you first become a CSUN student? (0 points)
a) I began CSUN as a first time freshmen
b) I came to CSUN as a transfer student

25. What is your class standing? (0 points)
a) Freshman
b) Sophomore
c) Junior
d) Senior

26. Are you currently an honors student in Child & Adolescent Development? (0 points)
a) Yes
b) No

27. Are you currently an honors student in Psychology? (0 points)
a) Yes
b) No

28. What CADV courses are you currently enrolled in? Check all that apply (0 points)
a) CADV 150 Foundations/Introduction to Child & Adolescent Development
b) CADV 250 The Child & Adolescent Profession/Careers in CADV
c) CADV 350 Applied Cognitive Development
d) CADV 352 Applied Social Development
e) CADV 380 & 380/L Research Methods of Child & Adolescent Study
f) CADV 460 Race, Ethnicity, Gender, and Culture in Development
g) CADV 470 Advanced Theories in Child & Adolescent Development

29. What CADV courses have you completed. Check all that apply (0 points
a) CADV 150 Foundations/Introduction to Child & Adolescent Development
b) CADV 250 The Child & Adolescent Profession/Careers in CADV
c) CADV 350 Applied Cognitive Development
d) CADV 352 Applied Social Development
e) CADV 380 & 380/L Research Methods of Child & Adolescent Study
f) CADV 460 Race, Ethnicity, Gender, and Culture in Development
g) CADV 470 Advanced Theories in Child & Adolescent Development
30. Have you ever participated in one of CSUN’s library tutorials or workshops as part of a class (either a librarian presented in your class or you went to the library)? 
a) No, never
b) Yes, just once
c) Yes, more than once

31. Have any of your professors in any of the following classes ever TAUGHT you how to find scholarly sources (e.g., peer-reviewed articles; empirical studies; meta-studies; literature reviews; etc.)? Select all that apply (0 points)
a) CADV 150 Foundations/Introduction to Child & Adolescent Development
b) CADV 250 The Child & Adolescent Profession/Careers in CADV
c) CADV 350 Applied Cognitive Development
d) CADV 352 Applied Social Development
e) CADV 380 & 380/L Research Methods of Child & Adolescent Study
f) CADV 460 Race, Ethnicity, Gender, and Culture in Development
g) CADV 470 Advanced Theories in Child & Adolescent Development



Appendix B
[bookmark: _GoBack]Applied-Theory Perspective Paper for CADV Internship

Objective
The purpose of this assignment is to allow you to reflect and articulate your own perspective of how theories of child and adolescent development can be used to facilitate learning and successful development with youth [or other clients at your internship site]. This assignment will allow you to develop a coherent and cohesive statement that will add to your professional preparation and assist you in demonstrating your understanding of developmental theories. This statement will be instrumental for employment and graduate school opportunities.

Assignment
· Interaction/observation (1-1 1/2 pages)
· Write a detailed description of the experience or interaction you will focus on. For example: 
- describe the child(ren)/client(s) 
- was the child a stranger or familiar? 
- what happened during the observation? What did you do? What was said? What were the behaviors? 
- were there any problems?

· Theory description (1/2-1page)
· Briefly describe a human development theory that could be used to understand/explain the behavior. 
· Reflect on the readings, fieldwork experiences, and discussions that we have engaged in throughout the semester (you may also incorporate developmental ideas/theories/principles you’ve learned in other courses/fieldwork).  

· Application (2 pages)
· Clearly explain your perspective of how 1 to 3 theories can be used to facilitate learning and successful development in youth in a particular situation.  Be sure to draw from known/established theories to support your statement.
· Use specific field/internship experiences as examples/evidence to support your perspective.  
· The audience you should target for this assignment consists of your peers, colleagues, prospective employers, and prospective graduate schools that seek to evaluate whether you have understood and effectively applied theory in your work with youth.
· The critical components of an applied-theory perspective integrates three aspects: 
(1) your perspective on learning and development, which is grounded from 
(2) theories of child and adolescent development, and 
(3) your internship experiences working with youth or specific examples 
· A successful applied-theory perspective will have clear examples of why you believe a particular theory was supported with very specific experiences. 

STUCK?

a) Think about at least one theory you support and can discuss.

b) What specific aspects of the theory do you plan to discuss in detail (i.e., what parts relate to your interactions with or beliefs about best practices for children/youth)?

c) Think about specific examples at your internship site of how you typically interact with children (or others interact with children).

d) Consider how adults, teachers, caregivers (yourself), “should” interact with children in order to provide optimal development. What are some specific examples of what these caregivers would do?



CADV 2018-2019 Assessment Rubric 
Applying theory to practice (critical thinking SLO # 1)
 
	
	Introduced
Baseline
	Practiced
Proficient

	Demonstrated
Competent

	Description/
Accuracy *
	No theory/facts given or…

Overly simplistic facts/terms with minimal descriptions (might be common sense)

 All theories are confusing (e.g., irrelevant or inaccurate) 

	accurate, but simplistic reporting of facts/terms/stages/theories with some detail/description

	Inclusion of facts/terms/stages/theories with accurate & high-level of  in-depth description

	Application of theory to/from Internship Site 

	Unclear or vague connection between practical example in internship to a theory


	Example from internship  is somewhat connected (e.g. some inaccuracy to theory)

	Example from internship  clearly connected to theory

Rich, detailed examples that support the exemplify the theory

Demonstrates critical thinking about how theory can be used in an applied setting


	Integration of scientific evidence
	 When discussing solution, the integration with theory is incorrect, SIMPLISTIC confusing, or piece-meal. 


	Logical attempt to integrate a theory with the solution, but lacks explicit connection (e.g., must be inferred)

Simplistic or surface-level reference to scientific knowledge (e.g., research studies) 
	Explicitly communicates how the solution relates to the theory

They can cite/describe evidence from studies that shape theory


 


Note: Can students apply theory to/from Internship Site. No = Unable to give an example from site of theory applied to practice. Yes = Able to give an accurate, clear (vs. vague/generic) description of an internship experience and its connection to theory.
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