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Abstract

Professional Development in Culturally Sustaining and Revitalizing Pedagogies

for Elementary Education

By Andrea Cuba Master of Arts in Multicultural and Multilingual Education

This graduate project offers a professional development (PD) on culturally sustaining and

revitalizing pedagogies (CSRP) as a necessary lens through which elementary school teachers

can disrupt the historical marginalization that has and still occurs in education today, as well as

the colonizing practices that often permeate today’s educational spheres. The Project presents a

ten-day PD series designed to reach and prepare elementary educators with topics that are

designed to be effective and purposeful in the elementary setting. Each day provides historical

information, activities, and opportunities to reflect on best teaching practices for the educators

who participate. This PD intends to support the sometimes convoluted discussion on race,

culture, and language in the classroom and provide teachers with the knowledge and tools they

need to begin implementing CSRP effectively.
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Introduction

There are many hallmark examples in schooling that perpetuate a White supremacist,

assimilationist ideology that promotes a White, heteronormative, English-speaking, monolingual

society, through what exists today as institutionalized racism (Blakeney, 2005; Bulcholtz,

Casillas, & Lee 2014; Dominguez, 2014; McCarty & Lee, 2014b; Paris & Alim, 2014). One way

to understand how this ideology dug its roots in the U.S. is through Manifest Destiny as the sole

determinant in English settler colonists’ claim to land in the 1700s; their efforts included

colonizing and assimilating  populations of Indigenous peoples through political and literal

warfare. This assimilation into Whiteness has become an invisibilized structure in today’s

compulsory education which is actively erasing Indigenous culture and language in education

(Tuck & Yang, 2012). While Indigenous peoples continue to see their sacred lands stolen through

settler colonialism, Black and African American students in the U.S. education system today are

also facing adversities resulting from racist, long-standing practices, which have manifested into

institutionalized racism (Blackeney, 2005). Additionally, in the summer of 2020, the U.S. saw an

increase in racism against the Black and Asian communities catalyzed by the Black Lives Matter

(BLM) Movement and the reckless blaming of the COVID-19 virus on Asian-Americans,

respectively (Anand & Hsu, 2020). In the U.S., it is clear that racist sentiments are still deeply

rooted in our societal and educational systems which require teacher professional development in

order to effectively apply culturally sustaining and revitalizing pedagogical (CSRP) practices and

create a socially just elementary classroom where these violent ideologies are effectively

disrupted.

It is well known in academia that marginalized youth are often left to their own devices

when navigating their cultural identity as it relates to Whiteness; students of color, and especially
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of lower-socioeconomic status, are constantly asked to conform and assimilate to White

middle-class norms through compulsory education in the United States  (Bulcholtz, et al., 2014;

Dominguez, 2014; McCarty & Lee, 2014b; Paris & Alim, 2014; Tuck & Yang, 2012). The

ideology that Euro-centric, White, middle-class norms are the only acceptable ways of being

brings about racist expectations and policies in education, which are upheld and perpetuated

through institutionalized racism. Institutionalized racism in education largely goes unnoticed,

and survives as the modern legacy of racist, historical precedents that directly and continuously

uphold White, middle-class societal standards that marginalized youth are taught to achieve and

assimilate to through the U.S. education system (Bulcholtz et al., 2014; Dominguez, 2014;

McCarty & Lee, 2014b; Paris & Alim, 2014; Tuck & Yang, 2012). In order to authentically

prepare teachers to effectively teach their marginalized students, and disrupt institutionalized

racism, they must learn to reframe their teaching practices while sustaining the identities of their

students. It is imperative that teachers understand how and why their curricular and pedagogical

practice must sustain, revitalize, and nurture student identities, which is what culturally

sustaining and revitalizing pedagogy (CSRP) seeks to achieve (McCarty & Lee, 2014b; Paris &

Alim, 2014).

Not only is racial identity undermined in compulsory education, but expectations of

monolingualism in schools promotes Dominant American English as superior, and positions

other languages as inferior or unimportant. These ideals have directly contributed to

language-loss for the Indigenous Navajo people; many Indigenous peoples have inherited

generational trauma from experiences in assimilationist-geared boarding schools for ‘Indian

children’ where speaking Indigenous languages resulted in harsh punishment (McCarty & Lee,

2014a; McCarty & Lee, 2014b). In addition to Indigenous language-loss, students of color are
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criticized for their cultural vernaculars and ways of speaking in U.S. schools. There is an

underlying consciousness, based solely on assumptions rather than evidence in the U.S., that the

languages used by youth of color are “destroying the dominant [English] language”, “sloppy”, or

“ungrammatical” (Bulcholtz et al., 2014, p. 44). Laws and school policies that hold monolingual

expectations in classrooms further perpetuate the idea that an English-only, monolingual society

is superior. Institutionalized racism exists through many facets of the education system and

generalizations such as these can be addressed through CSRP by teaching teachers that there is

an important need for students’ identities to be upheld, valued, and ultimately sustained and

revitalized.

An example of revitalization

Effective teaching practices must be taught and developed through effective professional

development (PD) for teachers. Equitable learning environments for all students of all

intersectional identities can be developed and fostered through PD that examines the role of

social justice in curriculum, current practices, and pedagogy. Effective teacher development

allows teachers to discuss and evaluate the effects of institutionalized racism in education and

how a focus on social justice can disrupt these barriers (Shields & Mohan, 2008). Additionally,

socially just teaching practices would also include building awareness of the existence of White

supremacist barriers in eductaion to teachers who may otherwise not be aware of their role in

perpetuating racist ideology (Burke & Collier, 2017). An effective PD framework created to

address a raised consciousness around gender and sexuality in education, developed by Simpson

and Knotts (in press), can easily be applied to the need to raise consciousness on systemic racism

and monolingualism in elementary curriculum. Their PD framework builds on these factors as

necessary components for effective professional development for teachers: purpose, policy,
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practice, ponder, performance. Teachers need PD structured around these organizing principles

as they are navigating critical discussions with elementary students and must be prepared with

relevant terminology, resources, and conceptual understanding of the pedagogical reasoning

behind the need for social justice in elementary education.

This Graduate Project will focus on the need for a creation of a PD that builds upon prior

effective PD strategies and pedagogies which outlines five principles for effective professional

teacher development in disrupting institutionalized racism that exists in education and are

currently affecting populations of Black and Indigenous students of color (Simpson & Knotts, in

press). These five principles are:

1. Purpose: Teachers must have clarity on what it means to sustain home cultures

and decolonize education literally, and what that entails in the choices made in the

classroom regarding assimilationist ideas and institutionalized racism in

education.

2. Policy: Teachers must be made aware of their legal rights and

responsibilities/obligations.

3. Practice: Teachers must be provided with opportunities to learn how they can

enhance their curricular and pedagogical choices to disrupt assimilationist ideals

and institutionalized racism.

4. Ponder: Teachers need an opportunity to implement and critically reflect over

time in order to acknowledge their own privilege(s) and recognize their role as a

perpetrator of the status quo with regard to racial and ethnic identities and

appearances in the classroom. Educators must also recognize their role as allies to
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the marginalized groups that they can potentially affect through their educational

practices and choices.

5. Performance: Teachers must be held accountable for the effective implementation

of curriculum and pedagogy that disrupts assimilationist ideals and White

supremacy.

A teacher professional development course with objectives aligning with these five principles is

critical to ensuring that teachers have a whole understanding of why and how CSRP should be

effectively incorporated into the classroom (Paris & Alim, 2014; Simpson & Knotts, in press).
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Literature Review

Social justice educators must focus their students’ attention on the ongoing injustices that

marginalized groups face today, the historical circumstances that created them, and the

development of enough confidence in being agents for social change (Shields & Mohan, 2008).

It is important to outline the legal obligations and responsibilities of teachers in their professional

development toward a more socially just, and culturally sustaining and revitalizing future. Since

students are constantly faced with adversities based on their identities in education, it is

imperative that teachers are prepared to teach students of multiple identities pertaining to their

race, culture, language, and other demographic and perceived identities. Additionally, the

demystification and use of terminology must be clarified and understood by teachers and

educators in order to achieve this goal. This literature review will attempt to:

■ define relevant terms,

■ deconstruct decolonization and institutionalized racism,

■ identify current adversities students face related to racial/linguistic identity,

■ identify obstacles teachers face in teaching through culturally sustaining and

revitalizing pedagogy,

■ describe culturally sustaining and revitalizing pedagogies (CSRP) as necessary in

disrupting identified structures and adversities, and

■ describe effective PD as socially just and culturally sustaining praxis.

This literature review will ultimately support the need for effective PD that addresses the

marginalization of students based on societal structures currently affecting students and their

cultural/linguistic identities; teachers must have opportunities to develop their understanding of
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how to implement CSRP in order to provide a socially just elementary school setting for their

students.

Decolonization

Settler colonialism has claimed the land, lives, and cultures of Indigenous peoples in the

name of capitalism and White supremacy since their arrival to North America. That being said,

there is no other term or phrase that can replace decolonization in any setting, including

education where the term is typically used as a metaphor in slogans such as ‘decolonize

education’ and ‘decolonize our schools’ (Tuck & Wang, 2012). Today, we still see the effects of

colonialism in education: policies that ban ethnic studies, gentrification in low-socioeconomic

communities of color, police brutality, and many more oppressive tactics that affect marginalized

students of color (Bucholtz et al., 2014). According to Burke and Collier (2017) teachers find it

challenging to apply socially just pedagogies in the classroom due to the complexities of defining

terms and slogans such as these.

Decolonization is a term that is often used as a slogan, and its definition and

understanding is imperative to the realization of Indigenous sovereignty, disruption of

colonialism, and as praxis of culturally sustaining and revitalizing pedagogy (CSRP) through

teacher education (Bucholtz, Casillas & Lee, 2014; Tuck & Yang, 2012). The term Indigenous

peoples is used in this literature review synonymously with Native Americans, such as in the

United States, and First Nations, such as in Canada. The goal of decolonization is the reparation

of land, and the return of land stewardship to the Indigenous communities who lived in kinship

with the earth prior to colonization which can only be achieved through the revitalization of

Indigenous culture, especially in the elementary.
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Furthermore, sloganizing the term decolonization and metaphors such as “decolonize

education” or “decolonize our schools” directly undermines what decolonization actually is

(Tuck & Yang, 2012). These slogans are not acts of giving literal land back to sovereign,

Indigenous peoples, but rather exist to provide present-day settlers with a perceived alleviation of

guilt. The repetitive use of these slogans seems to call attention to the issue of colonization in the

classroom but instead acts as a “settler move to innocence.” In using this term, Tuck and Yang

(2012) identify the sloganization of decolonization as a means for White settlers to preserve

White history and futurity by keeping the term abstract and not literal. In doing this, present-day

settlers engage in symbolic actions such as highlighting Indigenous and Native American

representation in media or pointing out politicians or celebrities who come from a marginalized

background as proof that colonization has ended. Because decolonization remains figurative,

sloganization allows settlers to continue the retrieval and taking of land from Indigenous and

Native American peoples. Colonization manifests through the ongoing denial of land reparations,

cultural and linguistic genocide, and further damage to sacred lands.

Teachers must teach about Indigenous sovereignty and include opportunities for students

to practice /experience cultural revitalization. If a teacher is attempting to apply CSRP, they must

recognize revitalization as praxis for Indigenous sovereignty (McCarty & Lee, 2014b; Tuck &

Yang, 2012). Teachers must make an effort to disrupt these perpetuations in the classroom in

order to effectively disrupt colonialism through anti-colonial practices.

Anti-colonial teacher education. Therefore, an effective PD will clarify the meaning of

decolonization as well as differentiate the actual practice in the classroom as anti-colonialism.

Teachers are not literally giving land back to Indigenous peoples as they teach, therefore,

teachers are not decolonizing anything and are not responsible to do so. Instead, in the
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elementary classroom, it is the socially just teacher’s obligation to apply anti-colonial praxis that

disrupts colonialism in order to sustain and revitalize Indigenous culture (Burke & Collier, 2017;

McCarty & Lee, 2014b). Teacher education on CSRP must also make a very clear distinction for

teachers to understand what revitalization means in terms of the education they provide. The

revitalization aspect of CSRP highlights the importance of developing an inward gaze that

encourages teachers to disrupt colonizing influences (McCarty & Lee, 2014b). Many U.S.

curricula still depict and write about Indigenous peoples as dead and gone, without recognizing

the ongoing strife the communities have faced to preserve their language and culture (McCarty &

Lee, 2014b). In elementary school, anti-colonialism takes place in the curriculum, expectations,

and practices that actively disrupt the erasure of Indigenous peoples.

Anti-colonial education extends social justice by emphasizing the need to disrupt

curriculum and practices that erase Indigenous peoples and instead revitalize Indigenous culture

by making efforts to introduce accurate representations of Indigenous peoples today

(Dominguez, 2014; McCarty & Lee, 2014b). For example, teachers often encounter stereotypical

representations or descriptions of Indigenous peoples, such as depicting Native Americans with

red skin, and embellished with ambiguous accessories that have become applied to represent all

Indigenous peoples and tribes. Teachers must be prepared to disrupt these stereotypes and

provide students with perspectives that confront it, while also genuinely teaching appropriate

representations of Indigenous culture(s). Additionally, more subtle forms of erasure include

teaching about the “discovery” of North America, introducing songs such as “This Land is Your

Land”, and invisibilizing Indigenous inequalities when discussing racial disparities.

Dominguez (2014) states that anti-colonial teacher education must actively confront

coloniality, emphasize joy and hopefulness for the future, and recognize existing colonial
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structures in their everyday lives. Teachers are actively applying CSRP in their teaching in doing

this; for instance, acknowledging that Indigenous peoples still exist will likely provide vital

background knowledge that they can then bring with them in furthering equal treatment of

Indigenous peoples. Teachers are creating a socially just classroom environment that ensures that

all cultures are revitalized in spite of active colonial projects.

Institutionalized Racism

Institutionalized racism is another result of colonial, racist policies that have historically

affected students of color, particularly Black and Indigenous students (Blakeney, 2012; San

Pedro, 2014). Essentially, institutionalized racism has become the ‘way things are’, which

requires a critical, fundamental assessment and reevaluation of its existence in education.

However, it is so ingrained in education across the country, that doing so also requires funding,

time, and school communities that foster antiracist and culturally sustaining and revitalizing

pedagogical practices. According to Blair (2008), institutionalized racism is not individual

racism, but rather the “government institutions, school institutions, [and] cultural institutions” (p.

3) that teachers work and live in that continuously uphold the standard of Whiteness, whether

directly or indirectly. Historically, the disparities between wealthy, White schools, and

low-income schools with higher populations of students of color are directly created based on

skin color (Small, 2020). The legal practices which prevented people of color from generating

wealth throughout the 1900s has created a generation of students of color who rely on public

education for their sole source of knowledge and access to higher education (Blair, 2008, p. 2).

One influence of institutionalized racism can be found in school curricula. Curricula that

are used in wealthy, White neighborhoods are not always accessible or effective for low-income

students of color (Small, 2020). Teachers who include culturally responsive and relevant
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resources in the classroom create an environment for students to learn through their own

life-experiences are more engaged in their education (Ladson-Billings, 2009, pp 121-128).

Therefore, assuming that all curriculum can be utilized and implemented across different schools

and cultures makes the curriculum inaccessible to students who are not represented in the

curriculum, and those who willingly accept all information from the curriculum as fact. As

Kharem (2006) states, particular knowledge is generally left out of mainstream textbooks in

order to maintain the dominant culture’s perspective, and therefore, control in society. These

dominant perspectives are reiterated again and again until it is generally accepted as fact. This is

problematic because other sources of knowledge are ignored or erased.

Another example of institutionalized racism is the way we assess students and use

test-based data to drive instruction in the classroom. The No Child Left Behind Act (NCLB) in

2002 was originally put in place to close the achievement gap in underperforming schools among

mostly students of color. It resulted in test-based accountability across the country which has

proven to be ineffective in improving student achievement and has instead prioritized

standards-based testing as a means of measuring overall school achievement (Crawford, 2004).

Additionally, it was found that increasing the pressure to implement annual standardized testing

has shown to increase dropout rates, and disproportionately and negatively affected marginalized

students (Nicholas, Glass, & Berliner, 2005, as cited in Ovando & Combs, 2018). After the era of

NCLB, standardized testing is still utilized in schools to measure the achievement of students

and continues to negatively affect students of color. Although there has been an effort to improve

and adopt standards that allow for assessments through many modalities, these newer standards

do not directly address the fundamental problems and the cultural and socioeconomic variables

that affect student achievement (Singer, 2006, as cited in Ovando & Combs, 2018). When

11



students are assessed using one type of assessment, it will undeniably favor students who have

the opportunities to support their learning through tutoring, well-funded schools, smaller class

sizes, and smaller student to teacher ratios, which have historically been White, middle-class

students and continue to marginalize students of color, especially those of lower-socioeconomic

status.

Internalized racism. In the United States, as a result of the presence of institutionalized

racism, it has become a societal expectation that all people achieve the level of Whiteness that it

holds as the standard through systemic and institutionalized practices. Therefore, students who

are not taught otherwise, will also inherit these belief systems and continue to perpetuate

oppression of marginalized groups. Lucko (2018) found that students who are taught to believe

that hard work will lead to success and accomplishments inherently believe that if someone is of

low-socioeconomic status, or unhoused, they did not work hard enough and it led them to this

predicament; this belief completely disregards the inequalities that institutionalized racism

perpetuates as factors that affect accessibility and pathways to success in education. When

students are taught that there is only one path to success, they inevitably learn the inverse and

will apply both to their worldview which affects their choices and outlook on others. The goal of

CSRP is not assimilation of all cultures into cultural hegemony, but rather to question the

structures that position other ways of life as a deficit (Paris & Alim, 2014).

One way to mitigate internalized racism is to centralize learning around the cultures that

students bring from their home (Paris & Alim, 2014). This can be done by taking an interest

survey of the class that specifically gathers information on their interests, home cultures, and

racial identity. This information can be used to create meaningful and intentionally planned

activities that are culturally sustaining. For example, if the dominant culture in a classroom is
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Peruvian, or of Incan ancestry, many may share the experience of having a Tumi (a sacrificial

blade of the sun god, Inti) in their home for good luck. With this knowledge, the teacher can plan

an arts-integrated math lesson beginning with the cultural importance of the blade that leads to

identifying geometric shapes on the Tumi that students name and replicate through an art project.

This lesson is culturally sustaining as it centralizes the dominant culture of the classroom, not the

society outside of the classroom. This way, students can become confident and proud of their

cultures while simultaneously disrupting institutionalized racism by centralizing the less

dominant culture.

Cultural and Linguistic Erasure

Students who speak a language other than Dominant American English are often

marginalized, especially Indigenous students who have inherited the trauma from their family

members who experienced the boarding schools  (McCarty & Lee, 2014; San Pedro, 2014). Data

from the 2019-2020 school year showed that Indigenous students in California have the highest

high school dropout rates and the lowest graduation rate of any other racial demographic. Black

and African American students have the second highest dropout rate and second lowest

graduation rate (California Department of Education, 2020).

The expectation for immigrants to assimilate into the monolingual English society gives

new families the idea that their students will not succeed if they speak their native languages

first. This internalized racism, or belief that the dominant society is the superior society, is

common among Indigenous and immigrant families (Perez, Vasquez, & Burial, 2016; Bulcholtz,

Casillas, & Lee 2014). In 20 large counties in California, there have been an increase in the

number of Indigenous Mexicans, particularly Zapotecs and Mixtecs, establishing multilingual

communities where students have faced racism, classism, and xenophobia from the mainstream,
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monolingual, American society and they experience the need to translanguage between their

native language, Spanish, and English for basic survival. Oftentimes, these families who speak

Mixteco or Zapoteco, or other Indigenous-Mexican languages, learn to and teach their children

to hide their native language in order to be accepted in mainstream society,  avoid being

ostracized, called “illegals”, or decrease their students’ chances of achieving a higher education

or a chosen profession (Perez et al., 2016). This internalization that English is superior to their

own native language is perpetuated through the English-only movement in the U.S. (Crawford,

2004; Perez et al., 2016).

As students translanguage, it is important for teachers to understand how the L1 (first

language) and the L2 (second, or target language) are directly affected by sociocultural and

environmental expectations (Krashen, 1981). Students’ language acquisition can be greatly

affected by many different external factors such as their attitudes toward the language,

socioeconomic status, self-esteem, and social and psychological acceptance in other L1 and L2

social groups. The monolingual expectation in the U.S. drives many White, English-speaking,

Americans to expect English be spoken by any and all people in the U.S. It has also been found

that the highest number of immigrants learning the dominant language of the country is in the

United States, which demonstrates the immigrant communities’ desire to learn the language as

soon as possible (Ovando & Combs, 2018). Since language is a part of a student’s identity, it is

traumatizing to lose their native language while experiencing the emphasis being placed on the

fast, accurate, and proficient acquisition of Dominant American English (Perez, Vasquez, &

Burial, 2016; Bulcholtz, Casillas, & Lee 2014)).

Teachers must be prepared to address and meet all needs of students, including the

inclusion of those who come from multilingual backgrounds. Essentially, teachers will lay a
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foundation of understanding for all students that all languages are unique assets that create

strongly diverse communities; ideally, these students will become agents for change and

advocate for multilingual acceptance and practice anti-racist tactics that can distrupt the

oppression that these multi-lingual communities currently face.

An example of disrupting the cultural and linguistic erasure described, teachers should

intentionally create and deliver lessons that centralize the culture and languages that have been

historically attacked by the dominant culture. For example, when teaching about Manifest

Destiny, teachers who aim to utilize CSRP could create a project where students research the

current status and goals of the Indigenous peoples that were forced from their lands after the

Louisiana Purchase. Through this lesson, students can be given the opportunity to learn that

Indigenous tribes are still present and vocal in the U.S. and are still fighting for their rights to

land. There is also a revitalization occurring as knowledge of the cultural effects are being

delivered to the newer generations, who can then make positive changes in their actions that

disrupt the perpetuation of genocide of Indigenous peoples.

Need for Teacher Preparedness

One of the major obstacles in addressing the issues of institutionalized racism; and

cultural and linguistic erasure is the lack of teacher preparedness in identifying and confronting

these issues in the classroom (Burke and Collier, 2017; Burstein & Knotts, 2021). Children as

young as three years old begin to notice racial and social differences in their given environments

(Ausdale & Feagin, 2001; Ramsay, 2004). Given that social media is now more prevalent,

children may also be exposed to more perspectives from people who live or look differently than

themselves, thus increasing that awareness. Teachers must be able to acknowledge their students’

experiences and exposure to racial and social differences today more than ever before. This is
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lost on many teachers, novice and veteran, and is often not actively considered when planning

and integrating lessons that involve discussions on racial or social inequalities. Burke and Collier

(2017) claim that teachers often make assumptions that students do not make broad

generalizations or connections about race, culture, and social justice. This lack of understanding

may lead teachers to deem this work toward social justice as unnecessary or unrelated to

education, which is simply not true (Burstein & Knotts, 2021). According to Shields and Mohan

(2008), teachers, administrators, and teacher educators must examine their own school practices

to ensure that social justice is at the “foundation for quality, and academically excellent

education” (p. 291). This includes inviting teacher educators who can inform and educate the

school’s faculty.

Challenges for Teachers. Many teachers also fear backlash from parents, being off-pace

with the curriculum, or receiving negative feedback from administrators (Lucko, 2018).

Additionally, Husband (2010) points out, teachers have reason to worry about the reaction of

White families when discussing racial inequalities, as these families must reflect on their own

roles of racial oppression of the past and today. Furthermore, this pedagogical approach is

different from a theory that has been of much discussion in recent times. As stated by Gillborn

(2006), Critical Race Theory (CRT), is not so much a theory, but rather a perspective, and it has

become a buzzer word within the United States’ educational, and political spheres in the past

three years. CRT focuses on racism and racial powers present in the United States, and argues

that institutionalized racism is endemic in the society as it fails to provide for the population of

people who have been historically marginalized for their race (Gillmore, 2006). Teacher

preparedness in this regard is of utmost importance as CRT has been misused and erroneously

defined by mainstream media outlets in response to the rise in racial representation in schools.
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That being said, the misinformation and muddling of definitions within education must be

dispelled in order for teachers to understand what it is and why the pedagogical practice of CSRP

is not identical to CRT.

These concerns are reasonable, expected, and frequently discussed among teachers who

lack the preparedness to lead these discussions and allow for unlearning in their own practices.

During classroom observations, Lucko (2018) notes that when a student confided in their teacher

that their family members were being deported, the teacher redirected them to the curriculum and

did not demonstrate empathy for the student’s circumstances. Unprepared teachers will interpret,

and respond to situations differently instead of attempting to understand the inequalities that pose

life-altering changes for their students if they are not trained to do so.

Unfamiliar Terminology. In further discussing the need for teachers to be prepared,

there is also a need to address the sloganization of terminology that presents a barrier to teachers

who are introducing themselves to a new, culturally sustaining and revitalizing perspective.

Another pedagogical practice that has become sloganized across education is ‘anti-racist

pedagogy’, which asks teachers to develop consciousness about how society operates with regard

to race and specifically problemetizes institutional structures within education that perpetuate

racism (Blackeney, 2005). However, Gillborn (2005) claims that “anti-racism” is often

superficially defined, and therefore upholds colorblindness by lack of critical understanding

which leads to its misapplication in the classroom. As mentioned previously, decolonization is

also a term that is frequently sloganized, making it difficult for teachers to navigate practicing

true anti-colonialism in education (McCarty & Lee, 2014b; Tuck & Yang, 2012). These

examples, and many more that exist in education must be addressed, defined, and clarified for

teachers who are attending professional development (PD) to unlearn these practices
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Culturally Sustaining and Revitalizing Pedagogies

Culturally sustaining pedagogy “seeks to perpetuate and foster -- to sustain -- linguistic,

literate, and cultural pluralism as part of schooling for positive social transformation” (Paris &

Alim, 2014,  p. 1). Education has the potential to sustain the cultures that students bring from

their own home and experiences through culturally sustaining practices and pedagogy. The

aspect of revitalization is directly in response to the cultures that dominant society has

historically, and culturally attempted to diminish, either intentionally or unintentionally: Native

Americans and Indigenous peoples (Dominguez, 2014). Rather than just committing to the

sustainment of cultures, there must also be an active revitalization of cultures, such as

Indigenous culture, in order to problematize the ongoing genocide of Indigenous culture.

Effectiveness of Implementing CSRP

In the classroom, sustaining a student’s cultural identity can lead to successful student

outcomes. In a classroom environment, Indigenous students can be given the opportunity to to

learn their Native languages, which is an act of revitalization of their culture. It is also disrupting

the effects of colonization and problematizing the current treatment of Indigenous populations, as

well as preparing students to create positive changes in their perspectives of education and their

own identities (McCarty & Lee, 2014a). In a charter school where 95% of the student body

identified as Native American, students were participating in community circles; taught with a

curriculum that incorporates Indigenous practices and languages; and given opportunities to

practice core values that centered on identity, community, and wellness . In this school, students

were shown to be making increased progress in the areas of math, reading, and writing (McCarty

& Lee, 2014a). This demonstrates the effectiveness of CSRP not only as a practice that disrupts

colonization, but also as one that can improve students' academic performance. This is crucial in
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the U.S. education system because although teachers have the ability to teach the importance of

culture and identity for students, there is also the expectation of passing the standardized tests

that must be completed. When sustaining and revitalizing students’ cultural identity and

well-being is a priority in a school, this school demonstrates that their academic performance

will also improve.

In an elementary school location in Arizona, where nearly 30% of the student body

identifies as Navajo (Diné), their bilingual program offers 80% of instruction in the Navajo

language for kindergarteners (McCarty & Lee, 2014a). The school’s core values also revolve

around the importance of community, and bi- and tri- racial identity which is seen in the school’s

proud display of multilingual signs, and art. Through their qualitative analysis, McCarty and Lee

(2014a) found that parents and community members trust this school’s administration and

teachers to navigate the systemic constraints in order to hold their students to high academic

standards, as well as honor their home cultures and languages. The case for CSRP is further

illustrated here as a necessary practice in sustaining and revitalizing student and community

identities as well as maintaining academic rigor across core subjects. Overall, it is clear that

teachers can greatly benefit from implementing CSRP in the classroom.

Effective PD in CSRP

In order to properly deliver a PD on CSRP, there must be precise considerations into how

to make it as effective and meaningful to school teachers and staff as possible. First, there must

be utilization of credible and effective initial assessment tools that determine focus topics for the

staff (Peters, McMullen, & Peters, 2018). There must also be active learning opportunities in

order to increase engagement and preparedness (Garet, Porter, Desimone, Birman, & Yoon,

2001). The ultimate purpose of this PD is to ensure that teachers are prepared to not only sustain

19



student culture, but also revitalize student cultures, such as the Indigenous communities’ which

initial assessments can guide the PD effectively (Peters et al., 2018). This is ultimately to create a

classroom culture that revitalizes Indigenous culture while sustaining home cultures (Perez et al.,

2016; and Dominguez, 2014). All of these components make a PD for CSRP effective and

worthwhile.

Purpose. The Culturally Responsive Teaching Outcome Expectancy Scale (CRTOE) lets

teachers rate the probability of certain behaviors leading to certain outcomes in regard to culture

at school (Peters et al., 2018). Culturally Responsive Teaching Self Efficacy Scale (CRTSE)

allows teachers to rate their own confidence in their abilities to to identify, navigate, and support

students in regard to cultures from students and at school (Peters et al., 2018). Both of these

assessment tools can be utilized together in order to determine what topics to focus on with

teachers, and to measure teachers’ background knowledge on the importance of school and home

cultures of students. When professors utilized the CRTOE and CRTSE, they determined what

topics regarding culture they should focus on (Siwatu, 2007). After the prescribed PD with a

focus on topics they were less familiar with, preservice teachers demonstrated the ability to work

through their own bias and understand their students’ cultural backgrounds (Peters et al., 2018).

Assessing cultural competence through these tools is effective in determining what topics to

focus on in a PD and can ensure results where teachers have a better understanding of how

school and home cultures can be supported and sustained.

Policy. In California, there has been a history of legislation that has affected communities

of color, and multilingual communities. Firstly, Prop 227 in California, which passed in 1998,

dismantled California’s bilingual programs and resulted in many schools establishing

English-only classes for students who were English learners and limited English proficient (LEP)
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which was meant to be one year long. This approach was never scientifically backed, and many

teachers, bilingual researchers, and bilingual families disagreed with the legislation. Similar

legislation regarding English language learners and bilingual programs passed in Arizona and

Massachusetts in the years following California’s Prop 227 (Crawford, 2004). Initially, in the

years following Proposition 277, there was not enough concrete data on its effects on ELs and

LEPs. Research has shown that as a result of Proposition 227, after the target one-year English

only class, most LEP students were not ready to be placed in mainstream English only

classrooms (Gáandara, 2000). Additionally, the establishment of Proposition 227 strengthened

misconceptions about bilingualism and bilingual students and families; and stripping rights away

from families to choose the best programs for their students (Ovando & Combs, 2018). These

historic legal policies regarding the ELs teachers serve in the classroom must be met with

linguistic sustainability and revitalization.

With the passing of Assembly Bill 331 in California, by the 2029-2030 school year, high

schools across the state will require students to take at least one semester course in ethnic studies

(A.B. 331). Additionally, the California Department of Education (2018) published the initiative

Global California 2030, which outlines the necessary steps that should be taken in education to

create more pathways to bilingualism and multilingualism in K-12 schools in California. These

paradigm shifts in education make the mission of this Project imperative to the current work of

elementary educators who will be setting foundations for later, critical conversations our students

in California will have about race, language, identity, and inclusion. Therefore, teachers will

need professional development in how to effectively apply culturally sustaining and revitalizing

pedagogies as a necessary bridge to creating an inclusive and socially just classroom.
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Practice. Teacher PDs that provide active learning opportunities create enhanced

experiences for participants that demonstrate greater understanding of content and abstract

pedagogy (Garet et al., 2001). These are PDs with built-in, engaging aspects that encourage

meaningful participation among participants. It was found to be very beneficial for participants

when teacher educators create opportunities for experiences for teachers who otherwise would

not have had their views challenged or analyzed from a different perspective. Therefore, it is

critical that providing engagement activities intentionally designed for all types of teachers is a

component in the PD; core ideas should be taught through these activities and must be

meaningful to the participants. There is now an effort to preserve and sustain home languages

instead of setting it aside in favor of English proficiency in order to help students develop

healthy relationships with school and home, while maintaining high achievement in academics

(Dominguez, 2014; Perez et al., 2016). Implementing CSRP in the classroom can make this goal

achievable, but in order to achieve this, a PD in culturally sustaining and revitalizing pedagogies

was found to mitigate the effects English-only policy initiatives have on ELLs while supporting

teachers and ELLs (Trifiro, 2017). Therefore, this type of PD will not only teach educators about

CSRP, but it will also simultaneously teach them to revitalize culture through sustaining

language.

Ponder. As teachers continually struggle with how to best apply culturally sustaining and

revitalizing pedagogies, there are many challenges to conceptually grasping the need for these

pedagogical approaches. Teachers need an opportunity to implement and critically reflect over

time in order to acknowledge their own privilege(s) and recognize their role as a perpetrator of

the status quo with regard to racial and ethnic identities and appearances in the classroom.

Educators must also recognize their role as allies to the marginalized groups that they can
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potentially affect through their educational practices and choices. Therefore, teachers must be

supported in their learning through the principle, Ponder, through which teachers are supported

by intentional reflections where they reflect, recognize, and utilize new information to make

positive changes in the classroom (Garet, Porter, Desimone, Birman, & Yoon, 2001; Shields &

Mohan, 2008; Simpson & Knotts, in press; Peters, 2018; and Woodcock & Jones, 2020). Drilling

teachers with information is not as effective as providing learning opportunities where teachers

can practice applying the pedagogical approaches discussed in the PD. When teachers are

provided with active learning opportunities, they have enhanced experiences and therefore, their

learning is better supported. (Garet, Porter, Desimone, Birman, & Yoon, 2001). Intentionally

planning for reflections during a PD would be most beneficial to teachers and ultimately their

students.

Performance. Teachers must be held accountable for their effective implementation of

CSRP in their classrooms (Simpson & Knotts, in press). This means their performance should be

assessed regularly for proper implementation of CSRP by either administrators or using an

assessment tool or rubric. These tools and rubrics should be created by the community where the

learning is occurring in order for it to be effective and truly culturally responsive.

Effective Professional Development

As educators, we are obligated to include accurate and socially just representations that

uplift and sustain the cultures of marginalized students (Simpson & Knotts, in press). The PD

described by Simpson and Knotts particularly addresses this need for training elementary

teachers in effective implementation of ideas around gender, gender identity, and sexuality. I

contend that this framework of effective PD should also be applied to training teachers around

issues of race and culture. In order to fulfill this obligation, it is pertinent that elementary school
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teachers are trained through a PD in CSRP in how to sustain students’ home cultures and

revitalize Indigenous culture. Utilizing CSRP is an effective method in sustaining and

revitalizing cultures and languages, as teachers are obligated to do so through accurate

representations (Paris & Alim, 2014; Dominguez, 2014). One of the most effective ways of

doing this is also by building the PD using the five principles of effective PD “that will help

ensure long term, sustained, professional learning for transformative change in understanding

and being able to address issues of gender and sexuality in their curriculum and classrooms''

(Simpson& Knotts, in press). These five principles are:

● Purpose: Teachers must have clarity on what it means to sustain home cultures and

decolonize education literally, and what that entails in the choices made in the classroom

regarding assimilationist ideas and White supremacist barriers in education.

● Policy: Teachers must be made aware of their legal rights and responsibilities/obligations.

● Practice: Teachers must be provided with opportunities to learn how they can enhance

their curricular and pedagogical choices to disrupt assimilationist ideals and

institutionalized racism.

● Ponder: Teachers need an opportunity to implement and critically reflect over time in

order to acknowledge their own privileges and recognize their role as a perpetrator of the

status quo with regard to racial and ethnic identities and appearances. Educators must

also recognize their role as allies to the marginalized groups that they can potentially

affect through their educational practices and choices.

● Performance: Teachers must be held accountable for the effective implementation of

curriculum and pedagogy that disrupts assimilationist ideals and White supremacy.
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Methodology

In creating this professional development (PD) series, there were choices made based on

the need to prepare elementary educators. The guiding principles were also provided by Knotts

and Simpson (in press) in order to ensure the development of an effective PD “that will help

ensure long term, sustained, professional learning for transformative change in understanding”

issues regarding student identity. Using the five principles lead to the determination of the topics

for the PD.

Preparing Elementary Educators

In order to illustrate the need for preparedness in elementary educators, I compared the

teacher and student racial demographics from the three largest school districts in the United

States: California, New York, and Chicago. LAUSD has the highest percentage of Hispanic or

Latino teachers when compared to Chicago and New York at forty-five percent of the teachers

employed (Los Angeles Unified; Los Angeles Unified School District, 2021). The most recent

data of New York City shows the highest percentage of White teachers (80%), with the highest

percentage of students being Hispanic or Latino (41%) (Campbell, 2020; New York State

Education Department, 2021). The City of Chicago documented ~49% White teachers with a

population of students that is ~11% White (Chicago Public Schools, 2022a; 2022b). Given these

demographics, it illustrates the need for teacher professional development in CSRP in order to

give students access to educators that have had similar life experiences for them.

However, teachers of color cannot be assumed to be professionals that are skilled in the

teaching of students with the same racial background as them because, unless they have been

trained in how to be culturally responsive and sustaining, they are likely to perpetuate the same

oppressive practices that any other teacher would (Cherry-McDaniel, 2019). Cherry-McDaniel
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(2016) who herself is a Black educator, uses the term settler teacher syndrome; the condition

where a teacher who is not racist or anti-Black, may perpetuate racist or anti-Black ideals

because they were educated in a teacher preparation program that was inherently racist or

anti-Black. These teachers are just as color blind as their White counterparts because of the

systemic nature of dominant cultures and identities. Therefore, making such an assumption

would not be in the students’ best interests. This further illustrates why elementary educators of

all backgrounds receive professional development in CSRP in order to better serve their students.

Another way to teach CSRP for classroom teachers is to add to what teachers know, and

complicate what they already know in order to frame their understanding in a way that

challenges them to think critically about identities and culture (Kumashiro, 2004). In teacher

education, Kumashiro (2004) shared anecdotes from LGBTQ youth that illustrate the difficulties

that these youth face in their lives because of their identities. Educators discussed what they

thought about what they read, and then discussed their initial thoughts and feelings about

LGBTQ identities. These activities complicated current knowledge and outlook on LGBTQ

issues for some teachers, and that manifested in uncertainty about their confidence in responding

to the issues. In doing this, Kumashiro (2004) demonstrated that teachers must recognize that

uncomfortable uncertainty and reflect on how their actions or inaction contribute to or disrupt the

perpetuation of discrimination, or racism, in the classroom.

PD Overview

In order to better understand the chronology of the PD series, see the entire outline of the

PD sessions, see Appendix A. In the table, you will find the name of the PD, essential questions,

key vocabulary, the utilization of the 5P Framework, and the objectives for teachers. In Day 1:

Legal Hurdles, the teachers will be introduced to legal challenges that historically marginalized
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groups faced in the past. It also invites teachers to reflect on how the problems of the past are

still apparent today. This is provided as the first day in order to establish the need for the PD

series at all and provide concrete, historical explanations to the inequalities that are present in the

US. The second day is Day 2: Culturally Sustaining and Revitalizing Pedagogies which defines

the pedagogical approach to CSRP and provides key vocabulary and further demonstrates the

need for the PD. The next two days are Day 3: Our Identities, and Day 4: Our Languages which

introduce the different cultures and linguistic identities that present themselves in the classroom.

The day after that is Day 5: Privilege where teachers reflect on what it means to have privilege in

society and in school. This day comes after Day 3 and 4 in order to introduce the fact that there

are those who were and are not affected by the legal hurdles presented to otherwise marginalized

groups. The first four days were designed to be foundational for the remainder of the PD.

The next five days further critically examines and problematizes the reality today

established by the laws and obstacles of the past. In Day 6: Student Demographics and

Achievement further illustrates privilege and the racial, linguistic, and socio-economic

differences between those who have been historically marginalized and those who have not. The

next day is Day 7: What’s in a Name? which focuses on the importance of identity, language, and

pronunciation of one’s name and how these small differences can affect students. The next day,

Day 8: Indigenous Revitalization, introduced teachers to the revitalization aspect of CSRP which

is to uplift and revitalize cultures and languages that have been directly affected by genocide in

the name of US colonization. This day comes later in the PD because all previous days lay the

foundation for understanding its need and why it is so important for our most vulnerable

populations of students. In Day 9: Institutionalized Racism, teachers will examine how the

historical practices and laws in the early 1900’s have now led to the streamlined profitization of
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students within the school-to-prison pipeline. Lastly, Day 10: Justice and Joy, highlights how

these topics, although seemingly grim, can revolve around teaching through joy and uplifting

students to make change in their communities.

Determining Topics for the PD

In the determination process when creating this PD, I utilized the teacher needs outlined

in Knotts and Simpson (in press): purpose, policy, practice, ponder, and performance. All of

these aspects of teacher education must be addressed and present when creating a PD in order to

ensure that teachers are being given the best opportunities to be confident in their pedagogical

approach and teaching application.

Purpose. Teachers must have clarity on what it means to sustain home cultures and

decolonize education literally, and what that entails in the choices made in the classroom

regarding assimilationist ideas and White supremacist barriers in education. Teachers can go into

the classroom with the best classroom management strategies and prepared lesson plans —but is

their purpose also revolving around how they can culturally sustain and revitalize their students?

Do they truly understand what this means and how to drive their instruction around it? These

questions are aimed to be answered and introduced specifically in Day 3: Our Identities and

enforced throughout the PD. In participating in this day of the PD, teachers will develop clarity

on their purpose in the classroom and how their purpose can shift to sustaining home cultures,

and disrupting institutionalized racism or colonizing perspectives.

In Day 3: Our Identities, teachers are given the opportunity to reflect on how they

themselves identify and how their identities align with dominant identities in the U.S. Teachers

must be able to defend their choices in the classroom if they truly understand their purpose in

teaching. This day explores how different identities present themselves in the classroom and how
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teachers should be aware of where that positions their students in the classroom and within the

social contexts that they live in. When teachers are given opportunities to focus on topics they

are less familiar with, they can begin to develop their ability to work through their own bias and

understand their students’ cultural backgrounds (Peters et al., 2018). This further provides

support for teachers’ purpose in their work and makes CSRP’s application worthwhile in the

classroom.

In Day 5: Privilege, teachers are introduced to the historical counterparts of students who

have been historically marginalized: students who were not and therefore hold certain, societal

privileges. This further allows teachers to understand their purpose because they can discern that

a whole population and generation of students were not affected by the legal hurdles posed in

Day 1. Teachers can positively impact these students by furthering their understanding of the

need for change in their communities, thus fulfilling the need for teachers to be made aware of

their purpose in teaching students of all backgrounds and identities.

Policy. Teachers must be made aware of their legal rights and responsibilities/obligations.

In Day 1: Legal Hurdles, teachers are introduced to the historical marginalization that occurred

through redlining. The objective of Day 1 was for teachers to identify historical policies in the

US and describe how those policies shaped today’s historically excluded groups’ access to

equitable education.This day was meant to give historical context to the issue as it exists today:

students are affected by previous laws that created hurdles for the generations that preceded

them. Through reflection activities, they also have the opportunity to make connections to where

they live today and how the practice of redlining partially contributes to the disparities we see

today in housing, access to higher education, and levels of income among adults. Developing this
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context was crucial for day one because it answers the need to understand why teachers are

involved in the process of sustaining and revitalizing student home cultures to begin with.

In Day 3: Our Identities, Day 4: Our Languages, and Day 6: Student Demographics and

Achievement, teachers are also exposed to their legal and moral obligations by recognizing that

not all students in the classroom adhere to dominant identities. There are students who have been

historically marginalized and because of this, they live very different lives than the average

student and therefore make different connections to education. This is specifically addressed in

Day 3 where teachers reflect on how they themselves and their students are positioned in

dominant society by their socioeconomic status, first language, their proximity to Whiteness, and

their belief or religious systems. It is further discussed in Day 4 where teachers are introduced to

the concept of sustainment and revitalization of home languages as a means to foster a students’

identity. By including practices in the classroom where a students’ home language is identified as

additive rather than subtractive to their learning, teachers are fulfilling their obligation to

teaching holistically and promoting a safe environment for all students to learn about and

appreciate languages other than English.

All teachers are expected to be able to differentiate instruction to meet the needs of their

students in a given school year. Much of that expectation is due to the existence of lower and

higher leveled students based on their academic performance and scores on standardized tests.

Therefore, Day 6: Student Demographics and Achievement allows teachers to explore the trends

that they see among students who are from a historically marginalized background and those

who otherwise hold privilege. CSRP answers to meet the needs of students who are labeled as

underperforming by providing teachers with the pedagogical lens that can improve their

30



relationship that students make connections with their home cultures and the school or dominant

culture.

Practice. Teachers must be provided with opportunities to learn how they can enhance

their curricular and pedagogical choices to disrupt assimilationist ideals and institutionalized

racism. Therefore, teachers will be given the opportunity to practice what they take away from

the PD by discussing how they would apply it to an upcoming lesson or unit. In Day 2:

Culturally Sustaining and Revitalizing Pedagogies, teachers are fully introduced to the

pedagogical reasoning behind sustaining and revitalizing student home cultures, identities and

languages. This part of the PD comes early because teachers are challenged to practice CSRP in

the classroom without actually making those changes.

In Day 4: Our Languages, teachers are given another opportunity to discuss in the activity

portion with their grade-level team ways that they can celebrate or incorporate multilingualism in

the classroom right now. In Day 9: Institutionalized Racism, grade levels are also tasked with

assessing an upcoming unit or lesson for color blind ideologies or beliefs being perpetuated

through the lesson. These activities give teachers opportunities to brainstorm how they would

like to sustain or revitalize their student’s home languages and cultures. It also allows them to

assess their teaching strategies with support from their colleagues while putting CSRP into

practice.

Ponder. Seven days out of the ten total are centered on allowing teachers to ponder,

critically discuss and think about the need for CSRP and how it relates to themselves and their

position as an educator of young students. Teachers need many opportunities to implement and

critically reflect over time in order to acknowledge their own privilege(s) and recognize their role

as a perpetrator of the status quo with regard to racial and ethnic identities and appearances in the
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classroom. Educators must also recognize their role as allies to the historically excluded groups

that they can potentially affect through their educational practices and choices. Dedicating the

bulk of the PD

In Day 1: Legal Hurdles, teachers are given the opportunity to reflect on how they are

positioned in society based on the community they live in versus the one that they teach. In

participating in this activity, teachers are acknowledging their own privileges, or lack thereof, in

housing, and food. In Days 5, 6, 9 and 10,  teachers are tasked with various activities that allow

them to discuss how they perpetuate assimilationist ideals and how to subvert them.

Furthermore, Day 6: Student Demographics and Achievement specifically presents data that

supports the need for teachers to assess how their own actions are contributing to upholding the

status quo. This problematizes the teachers’ role and allows them to reflect critically on how they

can be more culturally sustainable educators for their students.

Performance. Teachers must be held accountable for the effective implementation of

curriculum and pedagogy that disrupts assimilationist ideals and White supremacy. In Day 7:

What’s in a Name?, Day 8: Indigenous and Native Revitalization, Day 9: Institutionalized

Racism, and Day 10: Justice and Joy, teachers are tasked with reframing how they can assess

their own teaching practices to hold themselves accountable for sustaining and revitalizing

students’ home cultures.

In the PD for Day 7: What’s in a Name?, teachers themselves get to participate in a

culturally sustaining practice where they are given an opportunity to write, draw and share about

their name, its origins and what it means to them. This allows them to think about how the

activity can provide an empowering experience for one's identity and possibly use it in the

classroom. When teachers themselves can experience the activity firsthand, this can make the
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experience more permanent and thus, have their definition and standards of sustainment raised

and in their radar while teaching. This gives them an opportunity to ask themselves “How can I

do this in the classroom and in a way that I am reaching my students, sustaining their identity,

and possibly revitalizing what has been lost through colonization?”. In doing this, they are

holding themselves accountable for the proper implementation of sustainable practices.

In Day 8: Indigenous and Native Revitalization, teachers are introduced to the definition

of anti-colonial practices and what it means to revitalize Indigenous cultures and languages. In

their participation on this day, teachers are provided with further challenges to recognize how

their practices or resources can potentially erase and colonize. Therefore, they are holding

themselves accountable for making efforts that instead sustain and revitalize what has been lost

and are given examples as to what that may look like in the classroom. This day also dispels the

myths often stated in response to Indigenous and Native revitalization efforts in order to provide

teachers with the best context and argue for its need in the elementary classroom.

In Day 9: Institutionalized Racism, teachers participate in an activity where they assess

an upcoming lesson or unit in social studies. In this activity, teachers are assigned one of the four

frameworks of color blind racism by Bonilla-Silva (2006), and tasked with assessing it for color

blindness, since this can perpetuate institutionalized racism in the classroom. When participating

in this activity, they are again actively assessing their curriculum for bias, and mitigating the

effects that institutionalized racism has on students of color. This activity can also introduce

teachers to a new way of assessing their own curriculum and resources in order to provide the

most sustaining and revitalizing practices for their students.

In Day 10: Justice and Joy, teachers have the longest time to prepare an upcoming lesson

or unit in a way that teaches through justice and joy. Adding this activity on the last day with
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plenty of time to discuss allows teachers to assess their own abilities in modifying their lessons

and making them more sustainable for their students. On this day, there is also a focus on

ensuring that students are celebrating their cultural and linguistic diversity, while also

recognizing that their ability to express it was not always accessible for the generations that came

before them. Providing this activity on the last day also allows teachers to ask any questions that

still remain unanswered or how to best implement CSRP in the ways they were shown during the

series. This further supports teachers in helping them assess themselves and each other.
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Professional Development Slides

The slides for presenting the professional development (PD) sessions were created using

Google Slides. See Appendix B for the Google Slides for Day 1: Legal Hurdles. See Appendix

C for the Google Slides for Day 2: Culturally Sustaining and Revitalizing Pedagogies. See

Appendix D for Google Slides for Day 3: Our Identities. See Appendix E for Google Slides for

Day 4: Our Languages. See Appendix F for Google Slides for Day 5: Privilege. See Appendix

G for Google Slides for Day 6: Student Demographics and Achievement. See Appendix H for

Google Slides for Day 7: What’s in a Name?. See Appendix I for Google Slides for Day 8:

Indigenous and Native Revitalization. See Appendix J for Google Slides for Day 9:

Institutionalized Racism. See Appendix K for Google Slides for Day 10: Justice and Joy.
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Conclusion

The case for the necessity of culturally sustaining and revitalizing pedagogy (CSRP) in

teacher education has never been more crucial to our students than now. In recent times, critical

race theory (CRT) has been highlighted by mainstream news media and is currently stated and

misunderstood at large (Cornish, 2021; Dorman, 2021; McLaughlin, 2021). This problematizes

the case for CSRP because of the misinformation being disseminated that muddles acronyms and

their definitions. In response to this, I urge schools to provide a professional development (PD)

course for teachers to distinguish CRT from CSRP as a necessary lens through which they can

uphold and honor the ways of life of the students and communities they serve. The goal of this

PD series is to provide teachers with historical context, tools and guiding questions for

self-assessment, and the confidence in their ability to implement CSRP in the classroom as

culturally sustaining praxis that is suitable for their elementary school students.

In recent times, the acronym CRT has been thrown around and misused by many

mainstream media outlets. School board meetings across the United States have been held where

parents and other stakeholders voice their concerns such as “Just because you guys changed the

name to equity does not mean it's not the same thing as the critical race theory” and “You can

call it critical race theory, deep equity, social-emotional learning - it's all the same. They're just

synonyms” (Cornish, 2021, 00:25). These blatant, erroneous statements being made that attack

CRT and convolute its purpose and definition illustrates how the layperson or teacher may react

when presented with empirical evidence that CSRP is beneficial for all students. Now is the time

for teachers to be provided with concise and scaffolded information on culturally sustaining

pedagogies in order to differentiate it from CRT.
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As Texas A&M sociology professor Joe Feagin points out, starting with concrete

historical facts is the foundation on which we must begin the conversation on race relations in

the United States (McLaughlin, 2021). This PD provides that critical historical backdrop that

teachers need in order to understand how they can be instruments of change within the

communities they serve. There has also been the formation of coalitions that are determined to

stop anything related to CRT; when CRT is misdefined, as it has been so often, this allows CSRP

to also fall under the umbrella of bans that have been occurring in many states (Cornish, 2021;

McLaughlin, 2021). Words related to the topics of race, culture, and language have been the

buzzer words that must be met with empirical research and the current best practices we can

provide for teachers and their students. Therefore, this PD can answer and clarify these questions

for teachers and develop their understanding of its need in the elementary classroom.

This PD has also been developed to specifically demonstrate teachers’ legal and oral

rights and obligations to teaching their students using the best available pedagogical practices.

Given the increasing diversity we see in schools in regard to culture and language, teachers have

the obligation to teach in ways that are not assuming that children must assimilate in order to

succeed in school and in American society. This PD also provides much needed clarity on what it

means to sustain home cultures and decolonize education literally, and what that entails in the

choices made in the classroom regarding assimilationist ideas and White supremacist barriers in

education. When teachers participate in this PD, they are given a clearer understanding of what

CSRP is and therefore, have clarity on their purpose in the classroom. This would also combat

the widespread misconceptions previously stated.

These misconceptions often go unchecked because of its dissemination through media

outlets because of the existence of assimilationist ideals and institutionalized racism to begin
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with. Within this PD series, teachers are also provided with opportunities to learn how they can

enhance their curricular and pedagogical choices to disrupt assimilationist ideals and

institutionalized racism. This would therefore aim to break the cycle of misinformation regarding

discussions of race, culture, and language in the classroom and instead position them as

necessary means to empower student identity.

Overall, this PD series can potentially clarify and redirect teachers in the direction of

sustaining and revitalizing student cultures in the name of better teaching practices and

increasing student awareness in making positive impacts with everyone they interact with. When

teachers are establishing themselves as undoers of the historical marginalization of the students

they serve, they become agents for change that can make a positive impact in all students’

education. The historically marginalized teachers and students can feel confident in and proud of

their cultural and linguistic identities; those who apparently hold privilege can recognize the

importance to uphold and celebrate the acculturation occurring around them in their communities

and within their society at large. The need for this PD is more impactful now than ever and has

the potential to make change, unify communities, and strengthen the identities of our students.
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Appendix A

Professional Development in CSRP 10-Week Overview

Topic Day Essential
Questions

Vocab/Objective/Questions: 5PS Utilized Teacher Goals

Legal
Hurdles

1 Reflection:
What are
some nice or
not so nice
cities in your
area?

Essential
Question
How do past
and present
US laws affect
racially
historically
excluded
groups and
bilingualism in
education
today?

V. bilingualism, language
policy, language ideologies,
official languages, language
restrictions, Anglo-conformity,
BIPOC, NonBIPOC

Obj: Teachers will identify
historical policies in the US
and describe how those
policies shaped today’s
historically excluded groups’
access to equitable education.

Qs: How have different racial
or language groups been
affected by historical legal
hurdles?

How are my students today
affected by past legal hurdles?

Policy: Teachers
must be made aware
of their legal rights
and
responsibilities/obliga
tions.

Ponder: Teachers
need an opportunity
to implement and
critically reflect over
time in order to
acknowledge their
own privilege(s) and
recognize their role
as a perpetrator of
the status quo with
regard to racial and
ethnic identities and
appearances in the
classroom. Educators
must also recognize
their role as allies to
the historically
excluded groups that
they can potentially
affect through their
educational practices
and choices.

I can recall
historical legal
practices and
laws that
disproportionat
ely targeted
historically
excluded
groups.

I can describe
how historical
laws and
practices affect
my students
and their
families today.

Topic Day Essential
Questions

Vocab/Objective/Questions: 5PS Utilized Teacher Goals

Culturally
Sustaining
and
Revitalizing
Pedagogy

2 Reflection:
What legal
hurdles have
historically
affected
students of
color?

Essential
Question
What is CSRP
and why
should I apply
it in my
teaching
practices?

V. CSP, CSRP, sustaining,
revitalizing, culture, language,
ways of being, pedagogy,
culturally relevant pedagogy

Obj: Teachers will describe
the importance of sustaining
and revitalizing cultures and
languages in the classroom.

Qs: How can I apply CSRP in
the classroom?

Why is it important to apply
CSRP in the classroom?

How can I improve my
teaching to effectively include

Practice: Teachers
must be provided with
opportunities to learn
how they can
enhance their
curricular and
pedagogical choices
to disrupt
assimilationist ideals
and institutionalized
racism.

Ponder: Teachers
need an opportunity
to implement and
critically reflect over
time in order to
acknowledge their

I can describe
the goals of
CSP and
CSRP.

I can identify
the importance
of applying
CSRP in the
elementary
setting.
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students’ cultures and
languages?

own privilege(s) and
recognize their role
as a perpetrator of
the status quo with
regard to racial and
ethnic identities and
appearances in the
classroom. Educators
must also recognize
their role as allies to
the historically
excluded groups that
they can potentially
affect through their
educational practices
and choices.

Topic Day Essential
Questions

Vocab/Objective/Questions: 5PS Utilized Teacher Goals

Our
Identities

3 Reflection:
Recall a legal
hurdle one of
your students
or their
families were
likely affected
by.

Essential
Question
How does my
identity differ
from others
and what
identities exist
in my
classroom?

V. Identity, perspectives, bias,
model minorities, stereotypes

Obj: Teachers will describe
what identities exist in the
classroom, and describe how
identity can determine
perspectives and mitigate bias
in the classroom.

Qs: How am I upholding
dominant, or assimilationist
ideals in the classroom?

How can I teach this lesson
through identities that
students bring into the
classroom?

What are my ethical
obligations to providing
accurate portrayals of
historically excluded
identities?

Policy: Teachers
must be made aware
of their legal rights
and
responsibilities/obliga
tions.

Purpose: Teachers
must have clarity on
what it means to
sustain home cultures
and decolonize
education literally,
and what that entails
in the choices made
in the classroom
regarding
assimilationist ideas
and institutionalized
racism in education.

I can recognize
the different
identities that
exist in the
elementary
school setting.

I can modify my
teaching
practices to
better include
students of
historically
excluded
identities.

Topic Day Essential
Questions

Vocab/Objective/Questions: 5PS Utilized Teacher Goals

Our
Languages

4 Reflection:
What are my
legal
obligations to
providing
accurate
portrayals of
historically
excluded
identities?

V. Language, revitalization of
language, vernacular, home
language, BICs & CALP,
Dominant American English,
affective filter

Obj: Teachers will describe
how language is part of
identity and how they can
sustain home, and revitalize
indiegnous languages in the

Policy: Teachers
must be made aware
of their legal rights
and
responsibilities/obliga
tions.

Practice: Teachers
must be provided with
opportunities to learn
how they can

I understand
that language is
part of
someone’s
identity, and
must be valued
and respected
as such.

I can describe
how students
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Essential
Question
How is
language
connected to
identity?

school setting.

Qs: How is language tied to
identity?

How can I bring in home
languages and incorporate
lessons around them?

How do I teach standard
English while still upholding
and honoring languages and
vernaculars that students
speak?

enhance their
curricular and
pedagogical choices
to disrupt
assimilationist ideals
and institutionalized
racism.

from all types of
linguistic
backgrounds
bring their own
cultural wealth
into the
classroom.

Topic Day Essential
Questions

Vocab/Objective/Questions: 5PS Utilized Teacher Goals

Privilege 5 Reflection:
List ways you
can bring in
students’
home
languages or
practices and
incorporate it
into a lesson.

Essential
Question
In what ways
are certain
identities
more or less
accepted in
American
society?

V. privilege, bias,
institutionalized racism,
dominant perspectives, white
gaze

Obj: Teachers will identify
ways that school settings,
assessments, and resources
historically, and negatively
exclude students today.

Qs: What narratives are being
predominantly portrayed and
taught in my classroom?

How can I use my privilege to
disrupt assimilationist ideals in
the classroom?

When is it appropriate for me
to disrupt dominant narratives
and sustain/revitalize
historically excluded
perspectives in the
classroom?

Purpose: Teachers
must have clarity on
what it means to
sustain home cultures
and decolonize
education literally,
and what that entails
in the choices made
in the classroom
regarding
assimilationist ideas
and institutionalized
racism in education.

Ponder: Teachers
need an opportunity
to implement and
critically reflect over
time in order to
acknowledge their
own privilege(s) and
recognize their role
as a perpetrator of
the status quo with
regard to racial and
ethnic identities and
appearances in the
classroom. Educators
must also recognize
their role as allies to
the historically
excluded groups that
they can potentially
affect through their
educational practices
and choices.

I can recognize
the ways that
people are
more or less
privileged in US
American
culture.

I understand
that I carry
personal biases
as well as
privileges
based on my
identity, and
historic context
of my
geographic
location.
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Topic Day Essential
Questions

Vocab/Objective/Questions: 5PS Utilized Teacher Goals

Student
Demographics
and
Achievement

6 Reflection:
How are
school
experiences
different for
historically
excluded
students and
those who
align with
dominant
identities?

Essential
Question
Which
students are
more likely to
succeed in
mainstream
education in
the US and
why?

V. privilege, institutionalized
racism, racial demographics,
graduation rates

Obj. Teachers will be able to
identify the needs of different
racial demographics based on
achievement, graduation, and
retention rates.

Qs: Which students are more
or less likely to graduate?
Why?

Policy: Teachers
must be made aware
of their legal rights
and
responsibilities/obliga
tions.

Ponder: Teachers
need an opportunity
to implement and
critically reflect over
time in order to
acknowledge their
own privilege(s) and
recognize their role
as a perpetrator of
the status quo with
regard to racial and
ethnic identities and
appearances in the
classroom. Educators
must also recognize
their role as allies to
the historically
excluded groups that
they can potentially
affect through their
educational practices
and choices.

I can describe
the difference
in experiences
for students
from historically
excluded
groups and
privileged
groups.

I can use the
knowledge of
racial
demographics
in a few of the
largest school
districts of the
U.S. and
describe how
these trends
can affect
students.

Topic Day Essential
Questions

Vocab/Objective/Questions: 5PS Utilized Teacher Goals

What’s in a
Name?

7 Reflection:
What small
change can I
make in the
classroom to
ensure my
students feel
included?

Essential
Question
Why is it
important to
pronounce
names
correctly?

V. Dominant languages, bias,
stereotypes, mock languages,
legal hurdles, bullying

Obj: Teachers will explain the
importance of proper
pronunciation of home
languages and recommend
best ways of upholding home
languages through lessons.

Qs: Why should I be mindful
of my pronunciation of other
languages in the classroom?

How can I ensure that I am
pronouncing a name correctly
before saying it aloud in the
classroom?

Where can I find resources on
how to incorporate different
languages into my classroom?

Practice: Teachers
must be provided with
opportunities to learn
how they can
enhance their
curricular and
pedagogical choices
to disrupt
assimilationist ideals
and institutionalized
racism.

Performance:
Teachers must be
held accountable for
the effective
implementation of
curriculum and
pedagogy that
disrupts
assimilationist ideals
and White
supremacy.

I can describe
how names
shape identity
and why it is
important to
pronounce
home
languages as
accurately as I
can.

I can explain
why sustaining
a home
language is
important for
the student’s
self esteem.
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Topic Day Essential
Questions

Vocab/Objective/Questions: 5PS Utilized Teacher Goals

Indigenous
and Native
Revitalization

8 Reflection:
List ways you
can disrupt
dominant
narratives in
your
classroom
and spotlight
indigenous
perspectives.

Essential
Question
Why is it
important to
revitalize
Indigenous
and Native
American
peoples’
culture in the
classroom?

V. indigenous, Native
American, cultural and
linguistic genocide, boarding
or residential schools,
language loss, language
revitalization, generational
trauma

Obj: Teachers will describe
the importance of revitalizing
Indigenous and Native
peoples’ culture and disrupting
cultural and linguistic
genocide in their classrooms
through revitalization.

Qs: In what ways does word
choice contribute to cultural
and linguistic genocide?

What kinds of practices,
literature, and other resources
contribute to cultural and
linguistic genocide?

How can I effectively disrupt
White supremacy and cultural
and linguistic genocide in the
classroom?

How can I uphold and
centralize Indigenous and
Native perspectives in the
classroom through all
subjects?

Ponder: Teachers
need an opportunity
to implement and
critically reflect over
time in order to
acknowledge their
own privilege(s) and
recognize their role
as a perpetrator of
the status quo with
regard to racial and
ethnic identities and
appearances in the
classroom. Educators
must also recognize
their role as allies to
the historically
excluded groups that
they can potentially
affect through their
educational practices
and choices.

Performance:
Teachers must be
held accountable for
the effective
implementation of
curriculum and
pedagogy that
disrupts
assimilationist ideals
and White
supremacy.

I can describe
how the
cultural, and
linguistic
genocide of the
U.S.
government
has affected
native
communities
today.

I can disrupt
cultural and
linguistic
genocide in the
classroom by
focusing on
Indigenous
revitalization.

Topic Day Essential
Questions

Vocab/Objective/Questions: 5PS Utilized Teacher Goals

Institutionalized
Racism

9 Reflection:
What is the
difference
between
sustaining
culture and
revitalizing it?

Essential
Question:
How does
institutionalize
d racism
affect
teachers and
students
today?

V. institutionalized racism,
internalized racism, bias,
privilege, self-actualization,
generational trauma

Obj. Teachers will describe
the effects and causes of
institutionalized racism in the
classroom.

Qs: How am I perpetuating
institutionalized racism in the
classroom?

How can I mitigate the effects
of institutionalized racism in
the classroom?

How can I examine if my

Ponder: Teachers
need an opportunity
to implement and
critically reflect over
time in order to
acknowledge their
own privilege(s) and
recognize their role
as a perpetrator of
the status quo with
regard to racial and
ethnic identities and
appearances in the
classroom. Educators
must also recognize
their role as allies to
the historically
excluded groups that
they can potentially

I can mitigate
the effects of
institutionalized
racism in my
classroom.

I can identify
some of the
causes of
institutionalized
racism in a
school setting
and describe
how it can
affect my
students.
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students are affected by
institutionalized and
internalized racism?

affect through their
educational practices
and choices.

Performance:
Teachers must be
held accountable for
the effective
implementation of
curriculum and
pedagogy that
disrupts
assimilationist ideals
and White
supremacy.

Topic Day Essential
Questions

Vocab/Objective/Questions: 5PS Utilized Teacher Goals

Justice and
Joy

10 Reflection:
What are
things out of
my control
and in my
control in the
classroom?

Essential
Question:
How can I
provide a
justice
oriented
classroom
focused on
joy as a way
of sustaining
and
revitalizing
cultures and
languages?

V. social justice, sustaining,
revitalizing, joy, practice,

Obj. Teachers will be able to
identify how to make positive
changes in their classrooms in
order to sustain and revitalize
culture and language.

Qs. How can I center my
student’s cultures through joy
and justice?

How can I approach justice
through joy instead of
teaching from a perspective
that may hinder the possibility
for social change?

Ponder: Teachers
need an opportunity
to implement and
critically reflect over
time in order to
acknowledge their
own privilege(s) and
recognize their role
as a perpetrator of
the status quo with
regard to racial and
ethnic identities and
appearances in the
classroom. Educators
must also recognize
their role as allies to
the historically
excluded groups that
they can potentially
affect through their
educational practices
and choices.

Performance:
Teachers must be
held accountable for
the effective
implementation of
curriculum and
pedagogy that
disrupts
assimilationist ideals
and White
supremacy.

I can center
sustaining and
revitalizing
culture and
language on
joy.

I can make
lessons that are
relevant to
students and
focus on social
justice through
joy.
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Appendix B

Day 1: Legal Hurdles
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Appendix C

Day 2: Culturally Sustaining and Revitalizing Pedagogies
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Appendix D

Day 3: Our Identities
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Appendix E

Day 4: Our Languages
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Appendix F

Day 5: Privilege
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Appendix G

Day 6: Student Demographics and Achievement
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Appendix H

Day 7: What’s in a Name?
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Appendix I

Day 8: Indigenous and Native Revitalization
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Appendix J

Day 9: Institutionalized Racism
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Appendix K

Day 10: Justice and Joy
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